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CHAPTER ORE
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1t should play reletive to the student end the soclety.
One's point of view on efueation is the lens through

which all fecte coneerning 1t are chosen and valued.

LRBPECTIVE ON EDUCATION

~ Parspective ia one of the ccaponent

parss of reality. Far from being &

disturdence of its fadbric, it is ite

organising element. A reslity which

resained the same from wvhatever point

of visw 1% was observed would be a

ridiculous conseption.

Fducation is the process in whish Nen develops
his comprehension of the human state. This definition
1s ambiguous unless elaririné_by an exposition of the
point of view on the meaning of Man, comprehension
and the human state.

¥hat facets of the nature of Man are impor-
tant? Msn 18 & progressive, choosing heing. Man has
an inbora drive to overcome the limitations on his ex-
istence which are sppareat to him. Nis existence
requires him to aspire to be ascendsnt in respect to the
movement of time. This is the progressive facet of Kan:
he is always in 8 process of becoming.

Nan is & choosing bYeing. It is a requirement

2
Jose Ortege y Gusset, translated
by Jemss Clasugh, Tha c. ¥ §§’a g 5% adon, 1931, p.90.




-8 -

of his existence that he can astisfy his drive %o over-
conws his lir~itsations only b} saking choloces. Man can
20t only on the condition sﬁnt he has consciously or
subconssiously chosen to Ao so. In the process of
beooming thers are msny slternatives; and from these
¥an must choose to besome something.

¥ith the existence of Xan cherscterized as
& proesss of becoming something by cholos, we osn in-
quires what 1s meant by ccmprehension and the humsan stete.
¥an hae an caiontxnl method of saking choloes - the use
of comprehension. QComprshension is the powsr %o por=
¢elve the need or wish to maks 8 cholce and the cause
and sffect relationshipe concerning the limitation to
which the sholios pertaine. By means of comprehension
men cen more efficsciously meke choloes. What is it
sen comprehend?

They comprehend the humen stete, 1.e. The
aspets and limitations on thelir existence and the pose-
ible interrelationships of these. The human stste is a
highly eesplcx sltustion. 1t is individualized, for
ea0h men has his own perticulsr ascets eand limitaticna.
But the human state 1s also colleotivized, beginning
with the child'e dependence on i%s parents and develop-
ing intc the highly somplex system of interdependencies
ocharacteristic of modern saciity.

Therefore, education is & process in whioh
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men dsvelop unfderetending of their individual and 0oll=
ective limitatione and aesete go that they can mexs the
ocheices that ainimize the limitstiona of snd meximire
the azgets of their exietence. The development of COB-
preheneion ieg 1teelf & rssult of progressive choice
through which men hope to diegnose more eoffeotively thelr
shortecomings &nd the choicee relstive toc these Tellings.
ohool KEdugeti

An abatract polint of view on sducstion is not
suffieient, however. Educstion ig¢ more than an sbatraso-
tion. It is part of the humsn stete. [% 1s practiced
throughout the llivee of every individusl. Rere, we gre
ocncerned with the educetlionsl experience thet takes place
in orgenized achoole for youtha from the eges of thirteen
to sightesn,

¥hat ie the process that cccurs in & school
which devselopes the pupils understanding of the human
conditicn? The answer goes beyond educstional methodology.
Bohool eduoetion rests on form (the methodology used)
and content (the sbatrsction of the humsn state which the
school prasents tc the student through metliodology and
tries to heve the student comprehend),

The importsnoe of educations)l methedeoleogy 1is
reacognized because 1t ia & subject fit for soientiflo

scholarship. The rises of the peycheology of learning end




and c¢hild peysholozy hes driven saducatisnel rethodologzy
to fire end often controversisl ground. But there zre
pany frete chowing that methods arse very lmportant and
relevent to the affectivanass of educatiocn.

The importenoe of sducctional content is not
Yiesgod with such a fire, sclentific aponear. For the
purpore Of controlled tests, the results of educetlion=
al content sre slways nbecured, for they accrue over
lifetiase and are clouded by myriade of other influences
whioh rlasy upon individuala.

Tha aentral role of educationsal content follows
from the part sxposure pleys in the development of com~
prehspalion. ¥Wlthout exposure to the human atste, by
firat hand experience or through abstrectlons, the in-
dividual 1ls uncble to develop comprehension, for he le
unable to comprehend ﬁomathlng of whioh ha ie unawsre.
Valid and relsvent content, coneiating of ecund snd per-
tinent adbatrsction of the Muman coadition confranting
the pupll, gives the gtudent the potentisl of ah 8ffact-
ive school edusaetion, which is then to be translated
intoe reality by proper educestionsl methodology. On thie
1dea the fundsmentel premise concarning sohool educstion
is hesed. It derives 1%s vslue in any temporal period
from the validity end relevency of ite content in respect
to the iasues of the humsn astate confronting the individ-

uel and opllective humen existence of the pupll.
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The besle Suestions of This Zasey

8lnce schocl sducstion receives its vilue
from the velidity and relevancy of its ¢ontent in respect
40 the issues of the humen conditlion confronting the
pupile, what le the sipnificsnce of secondury educatlon
for hmericens living in Furope? 1t 1s to thle question
thet the further cquestions of thie essey refer. It ls
hoped thet these sgubaldiery queetiuons &and the ettempt
to ansvwer them will lesd to en outline of the enawer to
the fundementsl guestion posed &bove,

The firat subeldisry Question 1ls; Wwhat are
the primery lssuse fecing the indlvidusl and collective
existence of today's pupils? It ia through cnels
Judgment of the natura of theee lesues Thet gne csn
evaluate the oonteant of the school systeme under con=
elderstion.

¥hat 18 the pertlculer potentizl, relestive to
these isaues, of secondery educstlon for Amsricens
living in Furope? The enswer to thies queetion statee
both the i1deal eontent of this educsticon and eome of
the genersl probless inhibiting the trensmission of it.

The msin body of thie eesay concerna the pere
formance of the veriocus systems nf educetion for these
Anericans. The USATEUR Dependents! Schools Prograsm,
Ameriosn-type, high tulticn, privete achools and

"internation® privete achools sre exsmined. In eech cese
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the extsnt %o whioch 1t ic used by smericen studentis

and the nature of §§a gd§§é§;on offérsg will de out-
lined. Thﬁfﬂgé?bﬁjyé_ghiéﬁ:tﬁiqiéﬁﬁaa}%on meets the
issueg rnltf?giiiﬁpt to 8aubetionsl content for Amerioans
vill bde esnélyted. Epecisl smphesis will be given to the
level of parformepge with regerd tc the partloulsr
perential of p@uc;tlpn@lioontent‘forl&mgrluanaillY;pgﬁ

in sgrgpg,;‘ln‘ﬁaphrogae pqgeiblq_ﬁ}r.g}iung_ror im~
Provement of pontent will be exemined.

o Laptly we shsll ask: What iz the beslp, if
a0y, for optomiem ocopcerning the development of & vital
roelg for the sducation of kmericens in furope in the
ensulag‘ﬁngxxgggrreol}py? This quegtion returns tﬁ the
first with & re-exempination of the primsr& ilpues in
the.light of the later snslysls,

BT

TING THE AMFRICAN EXIBTENCE

o 720Ple who are under the
ovlimation, by resson Uf their
eminent intsllectusl qualities,
‘of savuming reaponsidbility for
the conduct of our &ge, have no
#ktuss for YTivihg, like the mauser,
on & derlvative laval, harnessed
to thy superfidial caprices of -
every mament, without atteapting
td fAind done dlediplined ¥nd -com-
preheneive orisntation towsrd the
courass of hiatory.

T SR
3 oie. [ p. 21 -
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Every msn, women, and ohild

that 1s alive todey is living

in & world in whiech mankind 1se

now faced with the extrame

ehoice hetween learning to live

together as cne fawily end

committing Esnoei&a on & planes

tery esoele, ,

The ocurve reprassxating knowvledge and the power
derived from At appears tc be developing an ever steep-
ening slope. In the past}rov decades we have Adlscovered
new potentislities for hLumen essence. ¥e hsve created
8 world in which all peoples sre thrust into & close
intimeacy. To some of these pecples we have given the
power to destrey most all in a minute historiesl instant.
Te others we have given the vision that they are paupers
while opulance csvorts bsfore them. Kany people hete
or Tesr others. We are confronted by issues of seminsl,
and perhaps terminal, nature.

We of the United Steztes have deen dorn inte
the responsibiiity for meeting many of these iasues. If
thoae who are todsy attempting to chodse answers %o
these problems o&nnot riss to the tiek, we must rely on
those who will try tomorrow. For this reason, todey'e

adacntérs are saddled with s gresst demsnd. They amust develop

Arnald J. ?aynbcu, *Conelusion, "’

ol T e K Cheem.
ere, New York, 1960, p. 278.




the comprshenslon necesasry %o cops effactively with
the difficul? lesueg contsined in the humen state of
their pupilla.

S8chool educstion deele in groups; end, while
sohoole cen adapt their content to the individuel pupil
to sn extent, they muet start with the general content
to be feoced by 2ll. dhet sre tha genersl lassues that
ehould be abstrected into educetionel ecntent for the
pupil'e comprehension? ‘Thess fell 1nto two cstepories.
The first involves the individual finding & plece within
the aociety. Tha second consists of the neintenence and
development cf the socletles upon whioh the individusl
is depandent.

ues Faging The Individusl

The wmoat obvious fmctor confronting the
pupll e assumption of & plece in the eocilety ia the
development of & merkotable eklll. Hoet Amervicans are
dependent on lebor for thelr living. The skilla which
ars valid and relevent toc the merket are becoming nore

gonplex and difficult for an lndividuel to namprehend.5

5 Hietorically this generslization can be inferred from
the generel shift from blue 0ollsr to white ecller labor and
the repid riee that hee sccurred in the proportion of Amaricsan
youth receliving seccndery sducetion. Saveral factors in our
eurrent situstion indloste thet the shift will sontinue, pro-
bably at & more rapld pece. Demend for employment eppears to be
very slack on the lower skill 1lsvels, indiceted by the exig-
tence of depressed areos of long-term unemployment in the larg
panufacturing centere. At the ssme time there isg & very strong
demand for teschers con all lsvels snd for technologlete in
ongineering& sclence snd mansgement. The development of
*Automatlon® is expected to intesnsify thils situation, for it
will sbolish some Jobe, but also will create others neeading
higher levels of skilll.8ee:¥.8. Buokinghaa Jr.,"Automstion,

Eapleoyment and Egonomio Stability, * Automety and Soclet)
H. B.Jacobson end J.I.lloucek, eds. ﬁETTEEE"E%% I"Idﬁrar%,
New York, 1959; and ﬂ__j;g_;gg; Abstract g;,_gglgg;teg States.
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Becondsry educstion desle meinly in the devel-
opment of general skills that serve es the foundation of
the finsl merketeble skillias of the pupil. If thess are
to serve e & firm foundetion they mist rise in scoordence
with the rising level of marketahle ekills.

The development of a spscialized skill ie cnly
one fscat of the problem of finding e place in the soclaty.
The second pert 1e the alienation prevalent in the humen
etate of todsy.

Alienation 18 & comsplex problen.5 The in-
dividusel lives 1n & highly epecielized soclety that 1le
in & constsnt steate of chenge. It bhecomes 4ifficult to
understend end %o communicuste with fellow men; snd the
conetent flux makes difficult the holding of & positive

get of valuee or making a solf-motiveted sarias of actions,

6 Aliensticn 1e & ccnoept thet has srigen with modern
soclaty and hae avolved along with 1t. Its meaning wee
a8t riret limited to seonomice: The mlienstion of the
worker from his product. 8Since then 1t hasa become¢ cleer
thet the results of slienation playing upon individuales
ove themeelves To much mors then the seéparetion of the
worker from the results of hie lebor. 1t has come to dbs
coneidered frox many pointe of view e#nd under meny heade
ings. OUne of the best stutements on alienation is By .
Albert Schweitzer, ggghraa gophy. of €ivilidetion,C. T.
Campion, trans., The Mao en Co., New Xork, 0, pp-
9=20. Jose Ortega y Casset Intimetes ancther clear ides

of allenstioen in Nhet i Phgloaagg§1, Mildred Adams,
trens., ¥. ¥. Norton and Co., New York, 1960 and The
Revolt gg_tgg Hagges, anonymoue tresnslation, %. ¥,
Norton and Oo., ¥ew York, 19732. 4 third diLeuoiion of

aliensation can be found running through The Z%%ﬁ&% ?g
18 Univer-

Hangggg, Kerl Jeepere, E. B. Ashdon, trsns,,
elty of Chicago Preee, Chicago, 1961. Briefly, the

argumenta of thess three philosophers ere that thinking
about 1ife hse been divoreed from the procsag of living
by the tampo of our age, the atress on abatrast thought
and the rige of dogmetic, mases i1deocloglies &nd sttitudea.




The mors affectively & dynemic snciety ie produced hy
individusl speelrlization, the more incomprehensible the
whole hegomes to the individusl.

There 1e in ourrent Americen debiete on aduoe-
tion the 1dee thet we ere sxpaocting tvo muoh from schools.
Fesider demending that the schcols give pupilsa e skill
treining, beelc &nd specislized, while keaping up with
the higher level of escphleticetlon requlred, psrente now
sxpect the scheols to develop the eociel and velue
comprehension of thelr chlldren. This demsnd is lsrgely
the result of elienation.

The complexity &nd specilslization of our eocisl
reletionshipe end velues hag gone bsyond ths capecity
of home and ahurch sduceticn. The understsnding of one's
rocisl olees, The Conetitution and The Eible no longer
meat the nesdes for eoolsl and value comprehension of the
1ndlvidusl. In large part the intellectusliced idesls
of Justice, Libearty, Tquslity snd Free Fnteprpriee huave
been 80 far satrenged frow the reslities of our ege and
the proceaeg of living that they no longer serve &g
ocnoceptual bonds between the individuel end the outeide
world.

de cannot turn beelr frox the complexities of
our age. Educetion must eeek to allaviste ellenation.

To 4o 8o 1t must gesk to increese the pupll's comprehsn-




- 15 -

gion of the msans of communication between speclalized
individusls, and the senaitivity necessary to direct one's
1ife on the baasis of the relationship between cne's self
and the outside world rather than on the baeis of the
absolute ideal or the abeolute self,

The prlority for this facet of educatlional
contont 1s high, for our soclety 1s democratic and self-
directins. As alienation intensiflies, s0 may the
breakdown of soclel disection., Our soclety is facing
challenzes theat make the breakdown of social direction
an ill-advised luxury.

Ispues Facinpg the Society

Of the issues faclng the American soclety, let
us look first at social stagnation. Thls concept does
not mean that change will cease., On the contrary, it w
would continue, It is an 1ssue closely tied to
alienation. It is meaningless change.7

For the direction of effort the American
soclety hae depended primarily upon the free market with
its iniguities. V¥hen cumuylative economic growth proved
technically possible the aze long prohlem of material

want became the lssue through which Man could be saved.

7 Thlis argument reste heavlly on the lectures of Eric
Goldman, Histor 0O HModern America, Princeton University,
1960; Rovert L. He roner, the Futhre as History, Harper
and Brothera, New York, 1959; a ennet ralth,

The Affluent Soclety, Houghton Mifflin Co., Boston, 1558,




The philoscphies of the "Grestest Hepplnesa of tha
Grentest Musbar,® ¥laissapr Falre Zocisl Derwinism" and
"Yelfsre Stete 3001e) Derwinlism® beceme the Ccompetling
vehicles for future gelvetlon. All of these relisd on
the Jjudgment thest scercity of meterisl needs wes the great-
est evil besetting men. Esch focused thelr evengelical
efforts on the free market or its lniquities. Xsch, in
1ts turn, workad quite well, for the free wsrkat ls now
domins ted by sbundence snd ite inlgquitlies have been
smoothad over by the orgenization of interects undar govern—
pant sponecrship.

The direction of our socisty no longer oemmanates
from the unseen hend; nor is it indicsted by the pro=
grees of the THNP or the ratioe of its dietribution. Lmerican
goclety no longrer neede selvstion from want ror thls hae
been sccomplished. The drive towerds gocially ralevant
action can come only from the seneitivity of the American
ropulece. It cen be indicsted only by the quslity of
the lives led by imericens &8 humsn bsinge, not &g funetions
in the producetlion and consuaption of wealth.

If we &re to meintain our scclsl dirsction,
the educational eystem must shaerpen the socisgl sensi=-
tivity of Ameriocan youths. ﬁe come beck to the demend
on educetional content posed by zlisnstion. Educetion
should try to advence the pupil's understending of the

mesng of communiocetion and of the perceptlivity needed to
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galde cne's exlstencs on the basia of the relstionsilp
betwesan the individuel a2nd the vemt of soclety, not only
the aconomlc relationshipe, but alsc the cultursl,
athicel and intellectuszl relationships.

The second preat issue confronting the imerican
goclety is the problesm of foreign veletions. The devel-
opmant of modsrn comzunicetlons has briught all soccleties
into close contzet., The rise of idecloglosl dogmatlem
end asee propagands technlquag permestes these cvlose oon-
tacts with the threst of war. The dlacovery of sclentific
waapone, sspeeirlly filsalon end fusion weapons, lnfusepn
the threat of war with potential finelity.

The ablllty to wagse war has always poead to
men the question of slther ressconably composing dlffer-
2nces or eccepting the consequenceg of war, Todey'e
situatlon 1g one in which the consequentes sre greatly
intanaifled snd the JAlfTerences, deriving from sube
egrvience to contradictory intellectusl 1d2sls, are not
268y subleocts of reszsonsble dlscusslon.

The way out of the dilemma, as Xerl Jaegpers
points aut,a le the development of an eminently reesonable

mankind. By resgoneble one mesnsg & menkind ewere of

8 _

Jespers, op. oit., Ihs Future of Menkind 1s @
Atecuselon of how Hen oen ercape fro® the dilemma he
leg In todsy, nemely: threetened by extinction by wer
or totslilterlanisn,




end conocerned with 1ife se the relstlionshlp hatwean the
Balf end the cutslds world rether then 11Te a¢ dominsted
hy aithear the Tdesl or the 3elf., Thue the jrsue of
Torsign reletione ie £lsc parellel to slienrtion &nd
ocisl mtsgnetion. To educetion 1t elso creatss th
necesslty to develop comprehanesion of communleetion and
senalitivity on & world gcels, the scele dictated by
aodern eommunlestion tachniaues,

Imclicetiona for Smcondsry Educstion

Cartain critaris for aducrtionsl content have
baen esteblished. foughly, thece srs; The development
of & markétnhle gkill; the davelopment of the meane of
communicetion hetwesn lndlvicdurle snd groups, forelpn
and netive; and the development of seneitivity towards
the process of 11fe sg the relrtionahin hatween the self
end other humen teinge regardlees of netionsllty, rece,
1daclory or special intzrest.

These gorle rfre highly cbetrected end penerele
1ted in relstion to secondery eduosticn. They provide
gontent eacugh for e lifetine of educstion. Put they
dc pose soms gpeclil gocle for peeondery séucrtion. The
centrel cheprroateriatio of these insuece L8 thast they &re
very broed. Therefore, esrly in the atudent's life he
should Aavelop e broed underrtrending of the various
ohennale of axroeure to the chetrected Thuwmen stete,

fven fer first-hand exmrariance we depend on
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our ability to sseimileste, pemmes, orgenize, retazin and
use by communicetion or ocholce thet to which we hevs been
sxposed. Sufficient exposure to the chennsls of exposure
nells for a grest deal of treining. Thie problem is the
key to good educsticnal centent.

The firet teek is comprshangion of lenguage =
the hesic means of communlioation., Lsngusage includes
methematics, the vehicle of meterisl ressoning sad
comeunicetion; &nd verdel languege, the vehicls of cule
tural, ethiocsl, perecnal snd socilal ressoning &nd comme
unication. Also, comprehbenelon of the mesns of exposure
¢alls rer the exposure to the ypolnt of view, freames of
reference and principsl questions of the verious dis-
eiplinss of sbetrect thought. Host importsnt of #ll, 1ie
the need to comprehsnd the basic methods of making ocholcee
csoncarning the reletlonship of the self snd the outelds
world. Thes» msthode arige from the concepte of doubt,
ingquiry, effirmstion and rejeotion. In shert, the
limits of the value cof msecondery educsticn ers imposed
by the school's sucesss in expoeging the student to the
various processss of thought. Then the gasondary sohool
must exerciee and nurturs thess powers towsrds the com=
prahansion of the lesuee of skill, slienmtion, asocclel

etapnetion and forslpgn relations.




JB_EDUCATION
%% 1IN FUROT

Beos plllege the flowers hers and

there, hut they then mske honasy of

ther which is &ll their ocwn; it lis

no longer thyme and Earjorem; 80

the rregmente borrowad from others

will traneform &nd hlend together

to meke & work thet shall be &hgo-

lutely hie own; thet ie to aey,

his Jjudgment. His educstion, lsdbor,

ant sty dy aim only et forming thsat. 9

The oriteria ast for good educstlonsl content
era guite brosd. Faph ares reletes to the ganersl
opportunities srising with & locetion in Furope. The
central goel of education is to stert the student toward
building a eonception, &n undearstanding, of the relatione
ship hetwasn hiumself snd the world cuteide in &l11 its
remificaticne. The education of an smerican in &
Toreign country offars & atrong rotentiel for the cres-
tion of thie awvarsness.

agio Feot

This potentisl stems TI'rom the fect that the
student 1e¢ in & situetior in which superficiasl relstione
ships, going shopping, for instence, ere unnetursl. The

veriations in lenguege, customs &nd Rppesrences are

? Miehal de Montal Seleoted Eﬁﬁ xe,
- 1taligne, aote ) Charles
Catton end ¥. Haxlitt, trens., Blsncherd Hetes, ed.,
The Modern library, New York, 1949. *(Gn The Edudstion
of Children,* p. 22.




atrange to the majorlity of Ameriosan youthe in Furope, for
moet are there temporarily, heving grown-up untll then
within the Ameriocsn culture. But the results of thie
transplanting to a etrenge culture gre not, ipso fecty,
the crestion of sn awearenege of the reletionship bee
twean the pupil's self and kls surrocunding world. For
the moneant let ua look at the potentlal.

The bepic fsct concerning the Amerlcen student,
be he gix or sixteen, im that he ie out ol what he knows,
he is cut of & situetion that can be teken without
aueation, he must react snd he maat &d juet. The student's
aind is baslcally opened, for his "one world® ig buret
hy a herrags of rolaticnahirps that shiow thot there 1n
more than his sccustomed way of dolng thinpe. 3uch
fundementals se lenguage are vividly demonatrsted ap
& choagen, developed relstionshlip rethar than the natural
stete of things.

The echools educatling Americens in Iurope ere
given a grest potentisl towerde developing the pupil's
understandling of the m2ane of communicetion ané thought,
for ths feot that thesge very in type 1ig thrust upon the
student by sany fecets of his surrcundings. The school
should follow through with thie potentisl by offering
content thet will explers thie beelo ocultursl dichotonmy
faoing the a2tudent in hie non-scheel life. In short

the gontant of these schools zhould 2im £t helng bl-cultursl.
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Ski11), pwsrensese, communlcetion ané sensl-
tivity are all concepte that imply ¢ multiplicity. In
the great assricsn dilemmea betweon Liberty and Bousllty
all these concepts line up on the side of Libarty, for
spoh lmplies 4ifference, lnequeliiies, dichctomlea. In
the United 3tetes, whore mony differenccs have deen
g£logsed over by a feet texzpo of life snd mess nedls, the
deavelopnant of &n &wareness of dichotombes ig often
Aiffiocult. In Europe it 1ls slmost lnevitable, espedially
wvhen the student hes grown up ln the Lmericen oulture.
T™he school muet mexa use of this erwersness.

Thare is one probles sbout this ewsransasa. It
does not always open mindse. Frequently, 1% closes them.
Thie usuelly haprens amcng sdolescants rather thah
among those still in primery school.lC The younger
have not yet developsd fixed attitudea, friendships and

10 Throughout this seetion the suthor is drawing
melinly from hie experience at the Americsn gchool in
Bwitzerland, He hae worked for four summers with their
sumaer program. During this time he has dbeen able to
observe the resotions and development cof sround 200
young Americens fror the ege of ten to eighteen. These
youths heve been exposed to the lenguegs and culturs of
£ Duropssn country, & goodl desl of treveling &nd olose
scontact with English spesking Buaropesn univereity
student® working a% the schosl. The exporure they heve
had hss been concentrsted in time and brosd in extant,




prafersences. They ares sore gslf-gufficient. The danger
with the sdolescent is thet he has alresdy made up hils
mind on how %o de things. 3ometimes he thinks thst
English, being ths only langusge he knowe, le the only
lsngusge fit for communication. Cthare sonetimes fasl
that bethrocms, unlike those in the United States,
obvicuely eignify a dirty, uncivilized peoples. Juch
reactions are a diffioulty, but one thet cen be surmounted.

One would think st firet that the direction
of the etudent's resction to his ptrange surrounding,
towarde &n oran or cloged attitude, would depend an the
methode with which the dichotomy wea presented. Thie
is only pertly true. The nstura of the repction depends
8 grest desl on the fectoras streessd. The student,
newly cut of the United Stztes, 1& firat ocurious sbout
the relationshlip between the United Jtates and ITurope,
regardlass of hias firat resaction tc a superficial ex-
posure tn what is Buropean. Inquiring into how rela~
tlions are shaped between the United 5tstee and the
Europsan natlone can open moet minds to curlecsity &nd
awerenesas of Europesan peoples and oulture, From this
there osn arisge a natursl desire in the sdolsacent for
a bl-culturel educstion.

In normal Amaricen edueationzl content

rubjoets can be elssgad 1nto twe genersl cultursl
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sategories. There are those zubjects thet stend by
themealvoe regerdless of the naticnel culturs in which
they are tranemsitted. Two and two mgke four in any
oulture: Americon, French, fwaelen or Chinsee. Likewlse,
ontogeny recapitulstes phylogeny, the esrth revolves
around the eun and two molecules of hydrogen end one
moleoule of oxygen combine to form cne wmolecule of
woter regardless of nationellty. Mathematice &nd
natural sclsncee &re taught se non-ocultural fundementals
and are a bealc part of any good educetionml content,
Ca the cother hind, lsnguege, litersture, philosophy
tnd the eoclel sclznces ere beslcselly culturel. An
exanple 1s in the divargence cf the Americin end English
langusgzes. Much grester divergence is spperent batween
Engliek 2nd French, the Amsrliesn end Ssrmen polant of
viaw on histery, the Americean &nd $wisg poeliticel
tredition, the Americsn andéd Swedirh economic tredition.
Bi-cultural sducetion le the penetration into two
oultures: The Americsen &nd that of the host country.
Thus the Lrerlicen atudent in Prence should
2tudy both the Americen &#nd French laagusge, bhoth their
philoeophlic outlooke, both thelr politicel cttlitudes,
eoclal trailts and egonomic customs. Eut to do thie
sffeotively the student will heve %0 go beyond

Frsnce. 7The Ruropeen countrise hsve not matursd with
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importance of language as s device of communiocation. The
sducational content should seek to prasent the langusge
of the host oountry as a method of comsunicetion, start-
inz on & supaerficisl level and, as quiockly as posaidble,
making 1t a vahicle for aver complicating aoneaptﬁ. Mush
esn be lessrned from the discovary that first French

csn he used %o elicit smiles, then masic facts from a
newspaper, then enjoysent of s novel and Tinally the
snalysis of & philesophie concept. When it can be used,
learning s forsign language points out the diffarent
levels of comsunisation through verbsl langusge better
than does one's natursl language.

The tendenscy is to feel that history ia Just
history, snclal sclence Just soclal soclence; and that
neither, when experiesnced through one or two texthooke,
have sny perticulsr point of view. Thie attitude ocan
be sffactively dispelled by e peranllel etudy of the
Americsn and Suropesn ocultures thrﬁugh ths lenses of
many 4diseiplines. Coinelding involvements, say the
League c¢f Nations, are sssn from two different perspec-
tives; and 1t bDeconmas possidle to sek what 1is the npoint
of visw of history, oblective evant or the relstionship
af a certain typs of attituds or sspiration to & poss-
1bility? Onee 1t hacomss appsrent that hletory 1is full
of poseibls attitudee to possible eventa, that litsrature
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1 rull of roseible wayes of expreseicn, that govarnment

18 full of poseible ways ¢f orgeniseticn, the develop-
ment of the concepts of doubt, inguiry, sffirmetion and
re jection, which form the bzsis of the prooess of
choosing, Tollow. It 1e here that the root of educstion
ie met; ‘The training of one's Judgment. The compreo-~
hengion of the human stete le the besie of ocne's Judg-
sent. Bl-culturel educetion, by exposaing the student

to the wilde diverslity of the humen stute, its multvl-
plicity of sttitudes, methods snd problems, by swedsen—
ing the gtudent to doubt end inguiry, to modes of
communiceticn and %o senaltivisy through the panetratlion
of contrssting cultures &nd disciplines, has the pctential
of providing the c¢ontent gonduclve to &8 brosd understand-
ing of the human conditlon. Such education hae the
potential of devaloping excellent Judgwent in refsrence
either to the skill by which the student will aventuslly
esrn hie living or to hise opinlone oa the world, netional
or personal situetion. 1n ehort, for & aocliety depending
on humenie?ic velues, 1t ie not encugh to give an
orgenlzed humanistic educaticn to only a fraetion of its
oollepe atudents. It should 1neist on & numenistic

sduosticn from the momant tha child enters school.
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THE USBAREUR DEPENDENTS'
BIGH SCHOOLS
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Yo Do & school cltlzen &8 1 expect
te be & cltlzen of my country;

e davelopr within wyeelf the tralts
that I sdmire in octhers;

Toe shere oy Ldees and my tlme to
the adventaze of the eohool;

Te listen £nd to lesrn end %o
think;

7o he eppreclstive snc to show my
appreciation;

To ha heppy while I ls3srn %o 1live.

12

Heny Apmerlicens reeidentsin Europe erse military
pcrscgﬁ%l. Por thelr dependente the ,hrmed forces rul
achoole. Like moat militery endecvors the Dependente!
Education Progrewm ie & lerge operetion. The model for
thls eescy 2h#:ll bo the UZAKEUR Dependents’' Schoole,
Iretitutione under sArmy sdminlistrstion in Gsreany, rFrance,
Itely &nd Fthiopis. Refore pttempfing an anelysie, a
brief expositlon of the USAkkiuh ayetex &ad of Lts pro-

blems ené sccomplishmente is necessery.

12
The USAREUR High SQhool Creed?®, AEUH Etggg%t
HesdgueTters,

%Tﬁé%%%% %;%h%3§%%% Eﬁ%h ) on g&%ﬁ':"?;i 64, Hsnual

Ko. 3%G-£C1, p. 27.

[



Soms Beslic Frotg

We would, however, urge the
suhcommittee o ineraesaa the
per student appropristions so
that this pot2atisl slowplace
of Ameriocsn educstion in
foralign counirlae cen garvs
more sdaquataly 1ts primsry
nend of fteaohinT imericen
children wall, es well &8 &
sacondrry nurpose of nutsing
our bagt American foot forward,l]

Tha USARTUR Zchools aducrte & 1lrree nunber
of ntuldentas soresd overr a wide area, ¥ There arve 141
schools Ln thie pyetam. je of Cctoher 31, 196G there
were £3,556 students in credes ons throurh twelve in
Germeny, 8,90k in Prance, 1,843 in Itely snd 465 in
Tthionle. Overell, there wera L4 07L elementery

pupile served by 1,L66% teechers.l5 This forae s

12 Miee Mery Hoegue, riment of Lefense ippre=
priatinons for 196}, Wearingg Before the o uboommitise

of the Committee on approprietions, House of Reprseenta~
tives, Tipghty-Sirth Conrrese, fSecond Segeion, United
Steten Printing Office, 1960, Part 7: p. 456.

14 Unlees noted otherwise, informeétion in this peara~-
greph 1e from: USAREUR Daﬁegdgnta' scg%oln Statistic
Report es g{kggfﬁitube 980, tHeadquarters, ) Arny
Dependents™ Fducation %&oup. APU 164, US Foroea.

15 Thie, of course, includee part-time teachers.
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taasher %o puplil retlo on the vrizery level of 1 to
30.1. On the secondsry lovel thare ars 1&,692 ptudants
and 713 teschers, meking & retlec cf 1 to 22. The
pchools sre s2t up on the besla of ne=2d in eny srea and
this lamde to & Jdiversity cof srede pettarne (1-4, 1l-95,
1-4, 1-7, 1.8, ?7-9, 7-12, %-12 =2nd 10-12}. Children

af rifth zrede sre cn 8 bsese with 8 echool roing only
thrauxk the fourtk grede will elther be provided commut-
iar fecilitleg %o 70 to & achocl on &ncther bose or
have & FLfth grede cetenlished for them. Zcame srzes

run very lsrge pilck-uyp petterns Zor thelr echecole. In
Terlg the dnlly rpettern covers nesrly 4,000 mile&.16 1t
hee bLeen necanesry to set up dornitories £t ten high
ectoole to sccomedete Yuplls whe come from heses oo
exrll to merit the egtahliehment of highk szeheoln end

tos dletrnt from levger brsean for officlent commuting

te gnd Trew clesg. Tn the elementery level enrnllment
in echocle runs from 8 minimum of eleven in aen eight
yecr schoel &t Xorlenz, Cermeny tc 8 mexizum of 1,954

in &2 eix yecr echeoel st Xelgarelsutarn, Terameny. Among

high schocle, the lzrpeet 12 & eix year schecl, aleo 8%

16 yonn L. Stesls, Dirsctor, Letter, Kovember 30,
194¢, ¥Yeedquarters, US Lrxy Derendente' Zducetlon Group
APO 164, New York, N.Y.
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Eeiseralsutern, with a etudent body of 1,394, The
pmallest 1p & 8ix yesr group of elghty-eight in Asarms,
Ethiopls.

The schoole were estshliphed on @& temporsry
besles to provide the equivelent of &n American public
gsahoeol educetlien for the depsndentes of gervicemen nbroad.17
Whare there 48 room, children of Amerlicen c¢lvlllane are
taken on & tulticn basie. Funde for the schools are
appropristed under the Defenss Pepartment Budget. The
Defenes Doapartment then allocates there funde to sach
gervice scoording to the number of dspendents that
service has in school abroad. The dominant gervice in
an ares runp the schools. Navy children in Stuttgert
would be sduceted by the Army with the Nevy paying &
tuition fee to the Army. The 1961 appropriation allote

Informetion in this and the rollewing puragraph
ig from; 3% - DErOp: ) g5
Heeringe Bafore the ‘uecnmmlttee of
Approprisaticne, House of Hepressntstives, Eilghty-Fourth
Congrees, Sécond Seseicn, United 2tstes Frinting Office,
1956 pp, 966-975.

. Sommities on
Approprlntlons, Hause of Repronantativas, Eighty-Fifth
Congreer, Firet Sessicon, United Steter Printing Office,
1957, rp- 91&~92 p. 1448 -1462;
. t ¥
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280 dollars par pup11-38 This sum 1p not extravagans.

Moat of 1t 1s usad for the pay of teache a snd sdminie-
tretors. The medisn tescher sslary ie sbout 4,500 dollsre.
on the high school level, with the USAEEUR tescher pupil
retio, abcut 205 of the 280 dellers would be used for
tepchers' salarier. Saventy-five dollare must cover the
splaries of administraters and ths ooste of books, squip-~
ment, eta.

Enrollment, allotments &nd coaste have Yeen rising
gtesdlily over the pset years. Bome sroag heve had
financisl diffioulty. 7PThere sre achools thaet heve bhesn
unabls to provide all programs offered end that heve
had to use out of date textbooks: a seventh grade book
for Ruropesn History that was partislly revised in 1942.13
Gome areas recelve additional funde from profits of logt
Exchanges, bage movie thesters, sales by the local PTA

end occasionel aseenpments of pareante. The UBAKEUR sohools

8 The Dependents’' Sehools receive s part of thelr
capitel equipment free of ocharge by ueing exlsting bsse
facllities.

18
Kier Xsry Hoague, [ rt t Appr
tions for 196}, Pert 7: p. .
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seem to have besn qQuite successful with thess enter
prises. According Yo Me). Gen., P. F. Lindemsn, funde
&rs “'n-u'.-r‘r-lmllI out of other thinge® in order to keap
the schoolas well equipped.l9 But there is feeling that
40C dollars per pupil would be neceasary to oover averyw
thing effsctively; and thie 120 dollsr gsp could not be
f£illed in by non-spproprietad funde by the USAREUR Schools.
Novertheless, the USASNEUH 8choole are not
sufrering from ecute financiel melnutrition. These achools
are sseradited by the North Csentrel Aseccistion. An
accr&dltation lnapsotion wes completed this fall by
Dr. Rex L, Liebendberg and Dr. Loren 9. Curtle. They
found no sign of out-orf-date textbooks ond wero fevorably
inpresesd with the stenderds in comperison to theose in
the United 9tatss.20
The echcols ere & sourece of pride for those
connected with them. Three things =most satiefyling ars
thet the schools &re & showrlace of Amerieen educeticnsl

prectice, that they have & very good lenguege pregran

19 Quatsd by Nerth Beott, "DING Secondary Schools

Prealsed by U.5. Educetors,” Stars eand 3sripes, Monday
October 31, 1960. ' td '

20 bid.; Letters regelved from Dr. Loren 3. Curtis,
Box 1957, Cesa Grende, Ariiona, December 5, 1980; end
Dr. ®. L. Lisbanberg, Depsrtment of Publlc Instruction,
Room 147 Morth, Capltel, Madieon 2, Wisconsin, December
12, 1960. _
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augmented by excuralona, espeocislly on the elementery
level at whiech a2 foreign langusge 1& reQuired, and that
the teachers ere of above norssl cospetence, obliged to
heve & minimum of two yeare tsaching experiencs and
ecreened by a centrel agensy hendling epplleants froa
all over the United 3tates.Z}

The curriculum offered on the secondary level
1o aimilar %0 that of the Amarican oomprehensive high
school, slthough the pattern veries somewhst betwesn
sohoole in adcordence with their size and their predos
inant type of pup:l.l.z2 Seven programs s&re? offered:

Arsa, Loadenmle, Secretariel and Busilneass, Homemzking,

21
Letteres from: Hermen D. Semrch, BSurerintendsnt

of Schools, Gffice of the Distriet RBuperintendent (I),
USARFUR Dependents’ %chools, Northern Area Command,

APO 787, US Poress, Kovember 29, 1960; John L Stesle
Direotor, US Army Uspendenta' Educstion Group, APO 164,
New York, N.Y., Novembar 30, 196C; Ludwig F. Audrieth,
9cientiflo Attache, Amerioan Embessy, Bonn, Carmany,
Octeber 28, 1960 snd Janusry 13, 1961; Dr. Richard

H. Cronss, Principal, Frankfurt Amaerican High Scheol,
APC 757, New York, N.Y., February 13, 1961; Marty Ger-
shen, *Militery Children Cslled More Gifted Then U.S.

Rors, " Sters &nd 5g§12%g, Wednesday, Jenuery 4, 1961
p. B:Soc: Eghgrtngn of Army Appropristions for 195?.
op 21t., for a Ademcription nf’%gF'FIE!BIfIﬂR'IF#t!m?

22

- Informetion concerning the UBSARFKUR Eigh School
curriculus is taken from The URLRIUR ggggggg Handbook,
op. cit., pp. 10-21 Photcatete of eight of Lheee
pages mre in Appendlx II.
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Pre-englneeping, Fre-nurging end ¥echenies., 2lx x«nd
one helf of the courses required for graduetion sre soliad:
four yeers of English, Elementary Algebre or General
¥athemetice, Ameriosn History and aha helf yesr of
Amaricen Government. There sre epproxinstely seventy
courses offered, two thirde of whlch give & full yeer
aredit., A moet atriking omisslon lsé & course in
Europesn Nistory.

The puzzle of slectives arises with thase
seventy ocursep. For those seeking antrance to collegs
the question le solved by the Collage Boerd ixaminstions
and college entrance requlraments. Thase atudents take
the core anumereted ebove, three amore yesrs of aathe-
paticse, four ysares of & forelgn lengusge, three yesars
of verioue leaboretory eciences end ¥orld Rietory. This
scedemic program 18 not llkely %o clhange
unlege the colleges s#ltar thalr entrance requirements.
We ehall leave aglds the sczdemlic studente for the mo-
ment in making dur anelysis of the content offered by
the USAREUR High Schools; but we willl later retura to
the condemic progrem and ingulire whether nome of the
fsators dircovered in reletion to the othar progrees

are not aleo relevant t¢ the oollege preparetory couree.




How To Do what?

+ .8 found that the primery

eubject metterr of znowlong le

thst contalned in lanrnlng

LT S oF 0 Ty

A% the very ctert 1t should be pointed out
thet the UEARLUR 3chocls sre within the Americen
eduosticnel trsditicn. These schocle will congtitute
the point of departure; dut the snelysle requlres Cone
#icdersble reference to the tredition of which they are
¢ part.

The pontent cffered by the USLHEUR Scheole le
not bhi-culturel. Thers ofe sevaral feotors thot make
the bil-culturel stendard ilnsppliceble. Lsrge nuchere
cf Americcne ere conocantrsted on the Army beses. Iost
Exohengee cffer the latest Americen focode, clothes,
errlisncee end recordes. Bser movie theaters concentretes
on Hollywood'e producte. GeopreThleoslly thae ztudents
are in RKurope; environmentally they sre zore in the
United Stptea. Aselonmente of duty ocome at all times
of tha yesr., Ztudente must e rezdy to move into

Admericen public schoole mid-wey in the school yesr.

23
John Dewey SROCTas] aEg Bducetion, the MackMillan
Company, Rew ani, 1917, p.



Thie dictates the elementary public school and the
comprehensive higzh school as the logzical pattern,
Xgverthelesa, there are concepts hehlind the
idea of bi-cultural education which can be applied.
The content of a ood education should be valid and rel-
evant to the human state of the pupil. Four issues
dominate tinie condition: marketable akill, alienation,
social stagnation and international relatlione, Helated
to secondary education these call for content that
develops as well as possible the pupil's understending
of mathematical and verbal languasze as a means of c¢om-
munication, the frame of reference of the major dis-
ciplinea of thought and the interrelation of these
disciplines with each other and the pupil. The expected
result is a start towarde the development of firm, informed
Judggment on the broad range of questions facing the .-

averaze American today.

The Compromise

The central 1lssue concerns the proper curri-
culum for those who are not Zoing on to college or who
are :oing directly to professional colleges: nursing,
secretarial or englineering. There are z:any opinions on
tiile gquestion, On one pols is the idea that these

studente should not “waste" their secondary school time:
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Thet they ahould tske subjecte relsting to thelr future
occurations. Un the other poles ie the opinion thei the
atudents should study the ecademio dlsciplines, since
thie 12 thelr last opportunity for s balsnced 1intro=-
duction to the idees of their oivilizetion. The out-
come of the conflict le & ¢compromise 1n whioh required
and elective scademic study i# belenoed with vocstionsl
training in the student's chosen lield.

This appesare to be the psttern fellowed by
the U34ktUX high schocls;

A required sgubject ls one

that every student zust com-

plete for gredustion. &An

alegtive aubjimct 1ig not required

but le one that mey be gelected,

after ooansultstion with the

Homercomk edvisor snd/or couneslor,

to meat future sducstionsl or

vocetional neads.<
The eompromise ig implied in the issues chosen relevent
to educeticnel content: the "vocstionsl" lasgue of
developing a morketable skill is balanced sgesinet
the "scsademic® 1ssues of alienstion, sotiel stagnetion
and Anternationsl relations., Put the compromise should
be auestionsd. VWhat 1s the validity end

relavency cf the coursea, scedemic and vocational,

4
¢ USAREUR Student Hendbook, op. olt., p. 1l.
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offered by the USAVIUR Schcole vwithin the framework
¢f the corpromisel

Vocational Premlaes

The voocsticnel conceopt of aduceticr originsted
in the 19th Century, but gensreted ita power Pnd preeent
fora in the errly 20tk Century. Thie riee wes heced
uron three premirse:2% 1) with gk1lll trsining the
everepe high achool ¢tudent cculd exrect o errn a
highar wege; 2} treining in skille pgivern by hig-
scheole would hely upgrede the productivity of the
lehor force; anéd 3) the libersl erte, except s @
stepping stone te college, which moet eould not offord,
were uselage., Therefore, 1% wouid bhe loglesl thet
thoee who were not gcing on to ocollegpe should he given
the opyportunity to mester some akill from which all
would leter proflt,

It i# unreasonetle to prpgus thet those not

goeing to college should trke 8 ccllege Treparstion

25 See: Fmlly Yebinsen, Compller, Vncat%ogg%
Edusetion, H. W. Wilson Co., Mew York, The Handbcok
Harise, 1917; especislly: "A Phese of the Problem of
Universal Fducstion,® from e&n srticle by Sugene Daven-
port, Netionel Educstion Asscelsticn, Progeedlings,
1909: 277-86.

And: James P. Munroe, The Human Factor in
hduoation, The Mscdillan Co., 1921, Kew York.
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courpe. bBut thase premises should ba re-sxszined in
tha context of the 1960's. The wmomrt dublous is

thet the libarsl esrte, in snd of themsoelves, are useless.
The libere) zarts, teken e&e the repressntstivees of the
polities), sccilal, eccnomio, hiestoricel, humsnist,
philosorhice]l and asgiantiflc bndy of knowlsdze of cur
tima, are the digciplines of thought thst are sheping
the world in which we live. Thege hold the key to ocur
sall=definition end our comcept of the world sround ue.
Theses apply direotly to the issue of salienatlion, sccial
stegnstion and intsrnstional relaticre. The fragmented
and unrelated condition of the liberel s&rte constitutes
the moet pressing sducetlonsl prebleam of the UNSAREUR
Sohoole end any other achools hendling students who ere

terminating their generel sducstion.

The Problem

The USAREUR 8choels offer esbout ssventy occurses
of whiech around ferty te forty-five fell under & brosd
dafinltion of the liberal srte. These are saventy
rragmente of the guch grestsr body of skille, feots epd
theoriep the Neegtern world hap scoumuleted. The stuﬁsnt
ie pupposed %0 tick, with the e14 of ruldenoe, sighteen
end one quarter of ths geventy =ffesrsd. For the
tarminal or professicnel student shout one third relate

dirently to hle profeselon. To
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whet ?orelon of the working knowledpe of the times has
he or she been expoeed?

& hyrotheticel 8ecrstarisl and Business
student hag the followving preqr&m:zé

Kinth - Grede: English 1, Elementery Algebrs,
World Geography and flenersl Science;

Penth Grede: Englieh II, Typing I, Bookkeep-
ing I, Blology end World History;

Elaventh Grade: Englieh 111, Amerioen History,
Trping II, Jtenogrephy I and Office Procsdures.

Twelfth Grade: English IV, Americen Jovern-

ment, Creative ®riting snd Economlos.
Towards her profession the gtudent should have

& rearonshle proficlency in typing, ehorthend and office
procedures, &g wall sf an exposure to orestive writing

and & good commend of the English lengusge. The pro-
blam 1e this; In the other sub)eots she hes racapi-
tulated the mastery of the beslc fecte of World Geography,
deneral Sglence, Blology, World Hietory, American
History, Americsn Government and Economice. This ia

done sg 17 she wes taking the hesgitent firset step

towsrde heooming & scheler in esch of these fields of

26
Bee; *Progrem of Studieeg,”™ Appendix II; under-
lined 20urseee are redulred ae part of the sore or
voosticnal progrem
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study. The amrheslie is cn meetering the Tundsmentsl
fsete and methods that latsr sarve & s tools for scholers
in theee flelde.

Blology *is the etudy of vlant and snimal life,
including anatomy, coneervation, rhyslology, disessss,
and laborstory work.*¢? Twe fifths of the time ie
epent in laboretory recepituleting the most beelc
biologicel inquiries. Ie¢ 1t fundsaentel to the humen
gondition %o know thet the tocls of the Bicloglste ere
mierogccoper, scaliels and Tformaldehyde end that the use
of these requires some skill? The humen state is not
rede lueld by knowlne thet amoehes envelop their food.
thet plent 1ife givas off oxygen snd sbeorbe carbon
dioxide, animsl 1ife doas the opposite: the two tom-
gother presarve the halsnce of sur stmosphere, or the$
the snsatcmy of worme, horsea and men 1a very diffarent
but 18 broedly connected through the proeegss of evolution.
¥ore eesentisl factors to be awere of kre the frontiers
of bicloglcel resesrch and theory, and the effect of
these on the world in whieh we live; for instsnce:
Plochemistry end 1te effeot cn heelth, &nd Genetlce &nd
1ts ralsticn to food supply e&nd birth control. The

27 USAREUR Student Handbook, op. cit., p. 16
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axpoaure to these relstionehips ie impossible se lonp ae
atress s put on the develapment of bhéelc knowledge.
The high scheoal, rurtharmnfa, crn trensmit only & wmodl-

cum of this breic knowledps wlith proflciancy. The kaey

question, how Biologicsl remsarch has changed, le¢ cheng- L
DT - ,fr;
ing and mey chenge the world in yhich we 1ive, 1s mipsed. ~  i-*’
Fol.. -’*::y '_ )
Similer observatiana csn he meda aboui the Lﬂhﬁ*i'hmﬁ*k
L@

ecourse on Americen Government. It *is a cone-semspter

courae in the werkings of our povernment. Emphesle 1

put on the proceeps by which laws ere mede and paminletered,
and justice provided on the locel, etete, &nd netlonel
12vele. All Drenches of government sre studied.*?8 ™is
apresrs to s & Gourse on the constitutional and insti~
tutionsl orgeniretion of the verioua brenches of our
government. Eessntlsally, this esres of knowledge is of
ective intereat only to the lawyer, perliementarisn snd

politicpl mcientiet. To the voter, the svergpe ocitizen,

the epeentiel factor ie the effect of perecnality, Perty 3"7;; 4
ot B - 5,_,- p
snd naticnal mood on the working of the goverament. , .~ =" -
f A, e RO
- {!r . ; !
Pxposure to thees sffects involves en introduction goffﬂgjf, EL

the eubtliies of rolitiesl sclence. Thees are the factore
about which he ehould be aware, not as & ressarcher on

them, but &s one whn cen make Adecislons Ain the light of theam,

28 Ivad., p. 16
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The terminel or profeseionel student will have
no vital reletionship with the beelc facts of world
history. These frcte ere of sssentiel concern only to
the historisn., But the various theoretlicel oonceptions
nof world history, Merxien, Judsic, Chrietien,Clycllesl
end Tvolutionery, heve an important affect on the human
oondition of ths pupll, for these conncartions color the
soctions of meny of the lesders in the world. High schoole
are uneble o trensmit the foctuasl inowledme of world
history to & depth thet would provide the students with
the tools of an hiestorizn., But they ocould sxpose the
ptudentes to the verinug theorise of world developasant and
the 1mpoert of these ildecs.

The fundsmental problem hecomes cleesr: The
1iber#l arte ara teught im the USAREUR Schocle, even
to tearminsl snd profesecicnel studentg, ae if the studentsa
were hegoming active mewbere of the dlselplines:
bilologlete, world historisns, accnominirste, lawyers or
phyeloisteg. Tha relstionghip of the lliberel arte to
thae hugrn onditicn of theee studente Lle brelcelly missed,
pltheuph, in fect, 1t exipta. The student ig viewed
&g learningy how To do bleleogy, history or lnternetional
affsira, glthough the student hee no sueh rurpoes end
has no neaed tc he equipred with thege elementary tools.

The only l1iberal srts disciplines the UBAREUR
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High Schooles cen hope to terch one to do sdequetely are
lenguepme: English, French, ltelisn, Germen, Lstin or
Russien; znd Methemsticp. These &e the baslc chsnnele
throueh which the stusent will he edble to sbsorb the
¥nowledge or tmoert of other dleciplinee snd professlons.
2sme profeseions cen he trsnsmlitted by the USAHEUR High
Sehoole. But the ecntant of the iiberel erts, in its
tectusl fullnema, 1ig ton much to be trensmitted. The
student cepn naly be intrsduced tn thege nraess. dhy
introdues the student to the mort breic mathoads and
fsate the rohnlsrs use ae tocle? The high zehocl ectudent,
axeept in very rsre instencas, iz unshla to hecoms such
& acholer. The student ehruld be introduced to the
frontiers of & discipline, ite amwejor rreoducts and thelr
instighte inte the feotors ectively influenoing his life.
Trenspeeing the origine) vocstionel premises
to the USARFUR High fchools of todsy, thie ie found:
1) with ex1ll Sreining the termins) student could ex-
yeet to errn 2 higsher vege;, the professicnsl rtudent
could expect & hicher finsgl level of vroficleney cowling
to hie sdvenced stert; 2) such rki1ll enéd profecsionsl
treining would uperede ocur :lrescy high skill sné pro-
fessionel leval: eand 3) except for lanpzusges, the libersl
erty sre largely uselass as now tsught. RBefore the
gonolueinn ie mede that the USAMEUR Righ Schools ghould

inoresses the emrhagis con voesti-nel end professionsl
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treining, the &nelysls shouldé be crrried further. There
i1g ong jpremism Thet 12 s£1lmoet 2lwbye unetuted thut

rocompenies the seneraticn of & acvvement, The structure
of the period wer &%t work curlng tae egrly <Cth Century
generetion of voerticnel educetion; end, perheps, since

then 1t hes chenged.

he Structural Imperstive

Optimiste dominated the esrly 20th Century;
end their relth wae in the power of sccnomio oppor-
tunity. The great pre-¥orld ¥War I lesues concerned
kesping socnomie opportunity open $o all. After the
W ar the stress on ths develeopsment of skille was accept=
able. The obvious poesibilitiss of the time ware for
prectical wen who d4id not step for definlitione, but who
bant to their task: making the most of oppertunity in
& land of opportunity. 2ki1l] was needed. The growth
of production and wsalth hecsme vidbrant goals. The
poesibilities of mess production were demonatrsted by
Henry Ford a#nd the ber sffort. During the 2¢'s the
Goverament reflectsd £ genersl wood of growth and
irrssponsible youth. VWe had turned our hegk on inter-
neticnsl reeponsibility by refusing to &dopt the Ver-

sailles Tresty ~ Americans dedicated
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thezealver to Prosparity and grav.gg Be educetional
goels could heve been rore ¢ naiztent with the ohvious
poseibtilities of tha time than ipproving the individusl's
earTning rover while incresasing the Nati-n's eklll level.
T™hue 2n sdvocste of voestional sducetion srote!

Occupation and bresd 3san
husainess and lirfe. They elgnify
sexing & living, living & 1life,
and seving & soul. 7They concern
tha humsen snd ths divine necesgsi-
ties and possibillities of our
children; The mattar of thelr
bodies end the fire-miet of their
soula - the bread, kingdowms, stars,
end sky that Emerson elngs. 30
muoh %o lndicats that I 4o agot
have in mind 2 crepas patariallem
and nothing more when 1 recognize
the imperioua, 1noneapab1e trinity
of foerd, oclothing «nd ghalter as
8 primnvy prgglsn rfor the schoole
to ennaldar.

Since the 1920's msny things have chenged.
Hopt obvicus smong these gre the chengee in the manl-
Tept poesibilitisa of the time, althourh now they are

Ii Jl"
termed reapcneibliities, challenses &nd dsngers. i&“

Apericsne ¢en nho longsr ect es irrasponsible children

29 The idess nbova ara baesd on the lacturses of
Erle Goldmen, ¢p. git.; &ric Geoldman, nnudezovoua with

Degtiny, mnd Fredericik Lewie Allen, 0 "
tenitern Books, Kew York, 1959, Copywright .

30 . . , ﬂ
E. C. Brenson EQE&%&&%&%&.EE&&B&I& 2118-40
Janusry, 1916; Rnpr;ntad in Wobineon, op. pit., pt 17.
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ghbasorbed in their own powsrs cof growth. In relation te
the world we hrva come of sgo end accepted the hesvy
resvonsibilities this meturity his brought. In acience
Amaricene Te no longer siwrly laerning eprlicetions
of the thasoriss devalored by natives of othar lands;
enong u% rre the leedara in many of the theoratlicel
aclances. Yo longer are we o2plital importers; wa are
the foremost capitel exporters of the present dey world.
Moat iamportant of all, we ere no longer the paople who
gould insrire 8 world-wide eoxperimant in internatlionel
relations and then hlithely wlthdrsw, ignoring the rest
of the world for teenty ysars. Twice, we trled to avold
antrance into world eonflicte for mere Tthen Two yoars.
Fiva yesrs after World Wer 1L, we bDeceme sot%ive perile
eipanta in B wer hatwoen two helver of &n unknown country
only aix {ays «fter the conflesreting began.31 Oppor-
tunity ie no longer the dominent theme. Now 1t lg
regponeibllity, cwsrenegs ondé eacrifics.32

Americane are & solf-defining, salf-directing

psople. In the 1920's they esw that profit would come

3 Eric F. Oeldmsn, The Crucls) Decede: Americsg 1946-
1955, alfred &. Knopf, New York, 1956

2 Impgine darren . Herding csmp.igning with the
sloran: SWe muet hs prepered to Beorifice.*
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by responding to the eocnomie opportunities thet were
erieing. Desplte the Depresslion, w2 hove profitad
grestly. The Asericen 2duceticnsl eyertewm

contributed guch t¢ the euccessul respcense Lo the
potential sprichasnt from sklll. In the 15&0's it is
Cleepr thst, LF proflt still existe in potentlsl, it
muest come from responding #ith ewsronmege and & gense of
respraeiblitty Yo the totsl altustion arauha us., The
prigery lacues of thle total eltusti-~n &re sllensticn,
goclel stegnaticn £od Internstionel ~elxtisne. The
knowledzs realevant to thape lssueg t2 handled by the
hlgh echeoole in # fragzeatad, ovarly fundamentsl, com-
psrtmentelizad menner. Tha e¢ontent offared by the high

satoole 18 lesgaly irrelevsnat to the timea.

Tha fir-et tio sontaences of The Gardinsl
Frincipleg of faccndscy Educetion zo as follows:

Sacondary education should
be determined by the needa of
the sceclaty %o be eervaed, the
.oherseter of the indivliduale
to be educated, snd tha xncwledge
of saduceticnel theory and prac-
tige svelilaedble. These fzotors
Ere by no mepns etetic,

Towerds the ccnclusion one reade:

The comprehensive (gometimes
celled ermpoaits, or cosmopnlitan)
high school, smbreoing &ll olre-
riculume in one unified organizetlon,
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should remain the standerd

gt
This pamrhlet can ba chtzined from the Gffice of Educe~
tion, U.%. Depertment of Health, Educetion and Welfare.
Of the hundreds nr'pamrhlnte the Office of Education
hee evelilleble for purchase thie 1s the only cne written
hefore 1940. 1% wee published im 1918 snd hae not been
revigedq, Its originel price wvae flve cents. Now, it
aosts Ciftesn cente;, hut it etill euocinctly outlinss
the conprehsnsive high schocl. 7The curriculums 1t
advised sre egally recognized in the USASEUR High Schools.
The *nesds of the asociaty to be served® 1t stresses sre
less oxelly found in the commenteries of ocur time.

The whole struoture of the compromise between
socadamic snd vocaticnalliast educstore lp snachronietie.
The most importent knowlasdge we have ig the libersl arts.

It 1 the key for the imperative of cur sge for swsreness,

aiat : : ] e h '
nterior, *uraau ef Bﬂuosticn. (Depnrtnant of Hallth.
Educstion, and Welfere; Office of Educetlion), Wsshing-
ton, 1919, p. 7; p. 24,

S See: Beryl Fsorks, El&:abatb Hohlncan, snd Joha

P.C. Melerthy cetio gg %gg Eggggﬁgge,
Bulletin 1959: y at o uua ion, Deperimsn

of Health, Fducation and delrere, Washington, 1959.
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reeponslbilility and sacrifice, Just se forty years &go

the kay to ths imperstive of opportunity wee akill
treining in schools. The non-langusge libersl erts
coursee thet the USARFUR terminal and professlionsl studend
can choose are uselsse, irralsvent frapgments; &nd, in

visw of the structure cf ocur paricd, this etate las vary
unfortunste., Ig this true for the college praperatory

studente?

The Acsdemlo Student
Supsrficisally, the releticnship of the

etademic student to the lidberal arts is very
daifferant then that of the terminal or professional
studant. The latter g completing his exposure %o these
aresa. The former 1s juet beginning thie expoeure in
# menner dletated by a&llega entrsnce requirements, the
Eduoatinnﬁl Teating Service end treditinrn. The UBAREUR
scademic etudent is expected to be proficient in English
and msethenstios snd to have & stert towsrde the meatery
of &« Toralzn lanpguege. Beyond these the student i
axpected to heve sbsordbed the fundementele of seversl
sclances: Bilology, Chemiatry and Phyeles; and of ¥orld
Bistory, Americen History snd Amevicen (overnment. He
heae had what ls conslidersd an sdequets course of college
preparetion.

Pollerge preperstion e the making resdy of the

student to do ocollege work. It doee not mean
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having him 4o the work before he gets there. The
requiremante for the study of lengusge, Englieh, e
foreign lenguerge and mathemutics, sre designed so that
the student will have effegtive channels with which So
abeorb the Znowlegge the onllege offere. The uLurpoee of
the gthar ccurses is lees apperent. The portion of

tha content of eny of theas Aisciprlinea the student will
shanrd 1g negligsedle in reletion to the faectus) acntent
thst haa heen sooumuleted by scholere of that discipline.
The student hes g ined relstively nothing on the knoww-
lsdge of these dieciplines. Exceptlcnal students ©an
#eln advenced pl-cewent st Aome ocollepes. But this le
neither the ¢omwon csee nor & nractice wholly consistent
with the growth in the body of knowledge.J5

In the pesdemic studenfie future specislly the high school

4 "'L‘q,,

f
couree impdbsbossen ¥il1l bs s0 fundsmentsl thet almostg, ,y

LI

“C f:'“h

21l of it will ba re-teken in college, Those ooursee
that do nnt relste diractly to the scsdemic student's
futurs epecizliy are so fundamental that the student's
general husmen oondition will not e 1lluminsted. These
liheral arts courses ares, thus, largely irrelevent to

the acedeale student's understanding of the eskill issus,

35 It seans rother strenge Tor eome oollagas %o
lngtitute three yesr progrees &t the very time when
the body of knowledgs Le repidly expending.

.. “

it

of
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gaining preficiendsy in an soedemlce disolpline, or of the
general imsues c¢f slienaticn, sociel stagnetion end
foreipn relrticne.

There i ancother purpoeer connecked with these
subjecte thsat does not des)l direstly with thely content.
Prom natursl golience the student will ge: ner gome under=
standing of the solentifie method in theory sné prsctloe
and of the methade of conceptusl thinking. From the
800151 solences the student eay geln some undsrstendlng
of the msthods of scholership. But, for thls, thalr
librery murt be equipped for source vork. This le
highly dublous 1n light of the USAREAR budget in
perticulsr and publio schoel finance in genarsel. But,
nevarthelase, hera ere two new lenguages: the eclenti-
rio method end ths principles of scholarehip.

The depsrtmente of moet greduste aschools

rejuire students to take ocourese in the methods &nd

theoriass of repenrch used in their disciplines. 4 ;75,

collage preparetory progrem could impert &8 more diraqot
understending of the sclentific method, conceptusl
thinking #snd principles of scholsvrehly by giving B course
on ﬁhﬂ&? to acedemio students. The ssvad hours could
be well spent.

The lidersl srts coursee, exdcepting langusges,

are 28 irrelevent to the humen condlition of the sosdemic
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student as they are for the terminal end profesaionsl
studente. But the knowledge in the libersl erts lis
vary relevant; &nd 1t need not bs lsft in 1ts present
gstrugture. This present structure consiste of giving
instruction in the beeic fecte of esch dieclpline. &in
alternetive would be to take certsin gquesticns of resl éﬁl
relevency to the humen condition todsy &nd to etructure
Innvliedge from all theee dleciplines eround these
questione, esrrying the ingquiry through &ll four yeers

of the pupil’s high school educstion,

The USAREUK Schools ere not the proper models
uron which te work sut guch 2n slternstive. Their
etudent turn-over mekem them very dapendent upon the
general pattern within the United Stetes. Therefore,
1t 1e very unlikely thet these schocls could sttecpt a
radicel lnnoveticn, The Americen School in Iwitzerlsnd
e in & much battar voeition to try innovetirns. But
hefere poing on to thie sphool 1t 1s necessary to
reocepltulete and eystemetize the additione thrt heve been
gade to the idese of bi-cultural educetion.

tursl Sclence
Once the rrdicel will to know, which

forms the basis of the solentifio quest

Tor knowledge, hee beccme axlstentlel

reality in ths life of a2 humen belng,

no ecnditiong of %time &nd rlece can un-

make thet fect. For whom dces sclance

come to life? - not for those who

loes thawmselveg in the never ending
diveraity of hermless fecte (which they
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sooept without ever gquasticning
their pogelble significanoe); nor
for those who painfully straln
to leern meterial in order to pass
exeminetinne or in order to pre-
pare themaelves to prectice &
given ocoupstion. Knowledge

qomes to 1ife for the real scien-
tiest. His extresordinary patience
and %toll beoome inflemed with
snthuslissm. Sclence hecome:-the 1--
pringiple snimseting hie whole
l1ife. Todey &e &% ell times the
sagie of solence esn he experienced
by young peopls for whom the world
is challenging. And today (per-
hape even wcre then bafore) we
experisnce the burdan of solence;
goience endangers bYoth the nslve
strangth of the non-self-gonecicus
as wvall ae the lllusions requisite
for living, what lhsen ¢elled the
°1ifa lies." It tekeg courage

%o ocnveive Dy guestioning, in-
atepd of merely lecrning by rote,
The 014 mexim still applies; 36

Sapere sufie! (Desre to Xnow!)

The lmportant sublecte in relation to the
husen #tete of the pupll come under the liderel arts,
on thelr advancsd leavaleg. Pregaeantly the liberel arts
are teught wvith refsrence %o the fundsmaentel levels
which are mepningful rcnly ss the tocle of sotive
preotitioners in thexs disclplines. The hlgh pehool
19 unable %o mold thelr students into such sotive
scholare. Therefore, the hipgh school ile weelipg tipe

36 Zarl Jue iges of She University,
: epers, ZThe I g Univer R. &,
Reiche and H. P. Vandersche d%% rene., Eepoon Iress,

Rosten, 1989, p. 2&.
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trying to tesch these elementary fundementels. The
collegen re-tesch thease fundsmantels in zuch grester
depth. The high schocls gheould seek to penetrate into
the dircipline snd plve en introduction %o the idese
thet sre sheplng the world., Such an introduction would
eneble the oollege preparetory etudsnt to choose hias
future dirsotion of ecedemic gpecislization vwith more
lueldity. This penetrastion would aerve s2s & much mors
affective balance towards the iseues of aliénstion,
sceinrl stagnation end forelgn relationa for the terminal,
profeasional or scademic eptudant durlng the éavalop;
ment of theilr speolsl skills.

In the introduction At wee Bssumed that
sclenes was non-oultursl &nd i1%s relation %o bBi-ocultural
aducstion wes lef? unatated. On olcssr examingtion it
was fourd that sclesnce was non-cultursl only bsosuse
ite teaching stressed the fundemental faotuel content ,
the esignificence of whieh ls teken fer granted. In
faot any disolpline, tsught in & tsutolegical fephion,
is non-oylturel. The naturel sciencee gre & baslo
verigble in the humsn ocondition of the pversage American.
KEvery naturel soisnce hap arees with vhich we cre 1inn
visal relationsphip. The relesticnship of the aversge
Aparicen to the squatien B = hﬂz is guites different

than it is for the avaragse Swies, For ths Amerlcen 1t
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represents hiles mesans of defenee and s greve respon=
gibility that influences many of hie decisions. It re-
pressnts B hesvy tax burden and the sppeersnce of pecrecy
in & government eupposedly of the psople, for the psople
spd By the people. PFor the Hwilee 1t rapresents one of
the fecters ln Buropesn integration. It 18 &lgo &
feeter thet could hrve grave implicstione for his future
but tewsrds which ha ls lsrgely helplass, having nelther
oontrol nor regponeibility. Further, the student with
& repegonable mathemstice hackground csen gresp &nd ox-
plore the meaning of advanced levele of science, ths
Theory of Relatlvity and Nuclear Physice, end eesroh
out scns of the significance thegs hold for his life
without golng through the endlees procoegeg of sccumulaw
ting &1l the egtablighed facts.

The oconcept of bhi-cultursl educztion should
be re-asseaned, for it is sppsrent thst, se soon &g
the senondary schoole free themsslves from trying to
arke sclentiste of thelr students, they cen tesch
scienge us an asasntisl feotor in the forming of the
oulture of sl their gtudentz mme. The bi-ocultursl
i1deal miet Do brosdensd tc include the perallel pene-
tration into all aress of thought, inoluding the
cultural feoete of the natural pciencss.

Tharas is & tendency since 1957, Qotober to

he exsoct, to rueh the "preduction” of selantists. But
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thoes who would try to ruzh the scientiste into @
longer end longer ugeful 1ife should stop %o ponder
soms haunting questiona: ¥ee it an eccident that Albert
Tinatein haprensd o Xnow & grest desl about phlleosophy?
Can a man scy he dorees to know end concelvas by queertlone
ing without rirst giving & ccneidered look &t thes world
of people ae well uéfgﬁrld of thingst 4And how long can
we procasd on the beals of sccelerating the production
of knowledpgs hy ehortening the period of absorptlon
of knowladge Gwwmplgpbmle- through serllisr snd egrlier
specializetion? The panic to rush sducaticn ehould be
rasisted for the crest cen of egcience, bLoth naturel and
sooial, and the prest Mumeniate are more than pere
specisliste,

The USAREUR Righ Sehool Creed3? lesds the

etidente to Delieve thet they are leerning to live. The
faculsy and sdministraticn ahould recognize that they
are unsble te tesch thelr studente to live by msana of
the 1ivberal sarte; but thst there ia a grest naed thet
they help thelr students live in the light of the full

rangs of the liheral sarts.

i

7 gee quate p. 29.
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His wee & way of thought, eand
not of birth, and one dsy I
discovered, with pcme loy I may
sdd, thet for seversl yesre 1
hed known the srchetypes of the
Golden Mean, and if the rasdsr
has followed oy etory sc far,

he alsc knows three of thsm well
and is about to mest the foursh,
end it is interesting thet none,
in & direct sense, owed hie
golden quality %o racial inter-
mixtures. Hie swsreness of the
future and his rare ability to
stend at the conflux of the world
he owed %o his undaratnndagg of
the movements ercund him.

The world is dotted with B strenge breed of
privete lchootg Some of theae ers called Community -
Se¢hoole, others are nagad Overpese Sechoole, some are
Amaricsn Schools &nd a good many etyle themeelves
International Schools. MNoet of them fellow conoentre-
tione of expatriste rorulstione end ere moet often found
in the great internationel cities of the world. Thelr
characteriatice diffsr & good desl. Some have been
eetedlished for deendes, others only for nmonths. They
are bert compered by imagiring them upon a gpectrum
showing the degres of internationslizaticn of their
student body. At cne end of this epestrum, rzdically
different from the rest, 1s the Amerioen Schocl in

Switzerland, whose studsnts are ell Americsne. 1t is

39 James A. Michener, Bawell, fRandom Houee, Hew York
1959, p. Bo7
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a very small school with meny severs protlems; yet it
tn-t be noqpidorad oarerully for At oay eysntually
boooma the Golden Han or tha internntlnnnl sehoole.

e sthonl is established on the
gconoept of a fine gducetion
ShrioNed by saposure to ancient
cultures, to the Eurcpeanp
‘ohtnestness of scholoarihip, ahd
to experience with many lagguageg o
‘Tt 1 the ale of thé sthool %o

- blend the olasercom atudy of

- nhetory #nd the arts with direat
impressions gathered ln the ver

127 placel whede @rvents todk plade.

y In Bhs liddlo of Hontsenalﬂ. upen. She Gellina
d'ﬂro,‘thrvo kxlouptorl from zuaauo. stands & largs
sevenyeenth Centurz Italimy villa. This ia the ,m- of
the Lisrtogn Schoolrin Switzerland, a school with &
-hﬂét, turbulant history and & wealth of prablems nnd
PQt!nlllln ?hll hxﬁh,tultlan, boaraing uchool draw- .
ita nmdonu from mnnm f‘nmm 1n t.lu Boived sutu.
W and  the nadis Eaat. This xm mwm nave
thayr hqnlq Ln.Itnly, Switzerlsnd, Gornnny. Balguxn,"
France, Ho}lﬁd@ m, mm.a Tm”’r W&x‘ma
W&. RS Py Petnda and the United Stakes. 8ix
rolrl l‘b,xlt‘Ltl tonnﬂ;n;, gha enrolleent. was -ta) ﬁow
&hn\lphnhi hl;‘jnvanxr ntndoatl, N clpv arou&h.rnte 1n K

b
uﬁ.ﬂ& % mmeﬁtﬁum, s

Fan? 65th Street, Mew York, H.Y., p. 2.
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comparison to some community sohools, but one that has
been sufficient to keep it alive, yet not too great to
overvhelm & sense of direotion alresdy eatrsined by
financisl problems.®!

The Amsricen School in Switgzerland ias founded
with the underlying conviction that, sventually, 1t
would offer the best secondery efucstlon sveiladle, This
dresm, the dream of Nrs. Mary C. Flemlng, 18 far from
realisaticn. To dete the meost isportant sccomplisheent
i1s thet, safter eix years, the schocl still existe. It
has hean untntsinad on & ruggedly independsnt besis
which sscrifices the imwedlste simplificstion of problems
for thg sske of & fres hend when end if it becomes
sstablished.

at Information on the American School ia Switzeriend
comes from the following scurces!

Four sumasrs employment there during whiesh I
hed many long conversatlons with ¥ra. Fleming, MNres.
Gilpatric, the American representative of the achool,
and Nr. #“innegar, the Business Mznager of the school.
Before ¥Nr. Winneger ceme to the scheol 1 d4ld some work
with the budget;

LW  Bme

el in}
mericen

Kew York, I;Y.

Foreign gnggg%gp%mge, 1958, 1959, 1960;
school newspapsr svallsble from The Ameriesn Scheol in

Switzerland, $5 Tsat 65th Straet, New York, R.X.;
_ Pesrl Strachan Hurd, "Students in Switzerland
Feaded for U.8, Colleges Oain World Viewe,"®

The
ggvégtigg Solsnos Monitor, Boston, Ssturday, August 6,

1 4in 8 op. oi%;
g > in B

"Ewitzearlend, 55 Nast ASth Street,
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In silx yeare the school hes hed four differsnt
locations. Its finencilal hietory hes described the
brink of henkruptcy. The sclutions to problems of
finsnce and operating space have heen imaginative, 1n-
dependent and, most surpriselngly, csuccessful. One of
the moet AAfficult problame & school hes to Tace ie
finding sultrble Bulléinge end lsnd., This 18 espeoclelly
difficult when the scheol hes very little cepital, &
growing student bofy #né en aversion tc non-profit in-
errporation e te the ceee with the Americen Schocl.

The firat cempus the school uped waeg & rented villa near
loerrno, Switeerlend. Lftaf two yeare thie wee out-
grown. Mra. Fleming snticipsted & lend boom im lugsno
and obtrined an cptlon te buy w lerge plece of property,
suiteble for businses bullfing, but prerently the sight
of & ville &nd gerden. & becker wes found who bought
the property through ¥re. Fleming ¢t the option price.
By turning over the osnership to the reczer, Hrs,
Fleming recelved » five-yezr lesee &t very low rent.

It econ beoeme apparent thet this location
would be cutgrown. It el recom for e gtudent body and
ateff of only ninety. Thia time the ¥ontsagnole pro-
party wes found. This belonged to en Itslien Msrquesa
whoge Temily %+d bullt the ville snd from whose posa-

epaelon 1t had nevar left for over 300 yeors. 3uch
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villes ere toc expensivs to meintain ag pers-nsl homee

thes?® daye in Swlitzerlsnd; end there hed been geversl

ofters to buy it by buesinesssen hoping to convert 1t to

» hotel. Mrs. Pleming, through e prest desl of diplomecy,

hought\thn property with tha lowsst of severel offera.
The second fipaneiel prodlam lg one 2l) sechoals

fecs: fixed coste scorue £ll1 yesr while income losts

only might monthe. The Americen fchool surmsunted thie

Adifrioulty by maintsining operation e£ll yeer long.

During ths summer 2 prograsm celled Swlse Holidey ie

operated. It conelets of travel, astudy and eports for

hmericen boye snd girle from 14 to 12. The progrem

¢onstitutes the finencial indevendence of the school,

for 1% relése the snnuel grose inocme of the orgenization

&prroximetely 7C per ceant. Fixed coste renmsin almost

the geme. Tharefore 1t beccmes much sealer to carry

the fixed coste within the budget.%2

i If a school's ennual cspital coste ere $10,000
and the incoas from the achoel progrem is §100,000, the
cepitel ccete will Yteke up ten par cent of the budget,
If the scheol esdds & summer rrogrem thet reises gross
income 70% to $170,000 while reising capital costs only
10% to $11,000, the capltel coste will teke up only
6.5 per cant of the hudgat. The succees of the nmaneuver
depends though on whether the new program cal TWRN
officiantly.
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This summer program i1s a source of experlience
permitting grpeat use to be made of the surrounding enviro-
ment. In silx years of operation Swiass Holiday has had
small groups of Americans cover about 400, 0OC kilometers
criss-crossing Europe by Volks Wagen Bua, The mechanlce
of takling groups almost any pleace in Europe at low cost
and with complete independence of the beaten paths of the
travel bureaus have heen mastered., 3Slowly sufficlent
experience is hbelng accumulated to coordinate travel very
closely with the essentlial structure of different periods
of European civilization, But to date, both the summer
and the school programs have been overshadowed by the
press of financial expesdiency. The full interchange
between the two programs has not bheen worked out and
freguent mowes have kept both in a state of flux. The
Montagnola property has room for expansion to two hundred
fifty students. The school tultion 18 2,300 dollars
Plus 300 dollars additional roon.43 Tultion for the
summer prograam is 1,895 dollara.Q# There aoema to bs

a sufficient market at these rates to esse the enroll-

43 Ihe American 3School in Switgerland, op. elt., p. 192

A4 Swiss Hollday, Catalogue avallable from The Amer-
ican S8chool in Switzerland, 55 East 65th Strest, New York,
N.Y. This figure includes transportation to and fpom the
United States.
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sent of Both pregrame up tn the two hundred fifty limis.
This would more than meet the finsncixl prodless cf the
sohool. With thie finenciel stablilizetion in process,
the intellectual side ip beginning %o come under closer
/ .and closer serutiny and should bBegin to develop its
pgtnntxnl. There is & third progres, introduced two
years sgo, thet 1is deginning to roint towards the svene

tusl potentisl of the scheol.

The Post Greduete Year tends towsrds bi-
cultural education. Its mesbers sither
want . or need esnother yesr of sesondery
educetion. The eourses offered in this progrem are:
‘ The l[des of Humeniem in Litereture, Writing, ldess in
Nodern Rlstory, Foreign languege, The ldes 8f Rumanisn
, in Art ang Wasic.#5 PThis progres has evinced an effort
- to bring sesdemic work end trevel together and to foous
hoth upon the structure of Europesn civilization.
One of the difficultiss in this progrez is
in the menner in which the trevel progrsm is designed.
Thers is in it too wmuch of the “brosd intreduction to

Rurepe”® theme thet runs through the Swise Holidsy progras.
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he Post Oreaduete Progrsm trips are orgenized country
by esuntry with tripe throurh Switzerlsnd, Austrisa,
Itely, fQermeny snd Frence. 4 trevel progrem thet is
well lntegretad into an scecdemie program must be specific,
Any travel i1tinerary reflects a cheolce of & limited
nuabsr of thinges to bs geen. An itipersry thet is
¢loeely connected to the acsdemio study of Humsnism
eannot::hnaan on the bssie of country and reputation
with tourists. Whaet is geon need not b2 the bhest or the
woet fepamoug and 1t is impossible to sse everything. In-
stead, it is essentiel that what ie seen ties in coherently
with whet ie being etudlied. The lesdsr of asch trip
should know eaxaetly whet the students heve been studying
and exsctly were %o rfind inetructive exanples of thess
idess snd then to e sble to develop fully the ldess
end the exgmplep. TFetent grticlep in the gohool noaws=
pepsr by members cf the Poet Greduste Urour have been
verue ahout the relaticnghir between thelr studliss and
travel.

Arriving in Zurich 2t 3:30, we

drove ercund the clty end then

shorped fogéﬁha ramainder of the

afternoon.

surely. ¥ith 1ts heritsge of Ulrich Zwingli, Zurigh hes

46 "Exaept ‘Z‘ From 5winn Trip Dlary,” Forsign
CGorrespondense, F eBrusry 6, 1960, p. 3
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mors to offar the students of tha Idess in Molern Histopy

than the etores slong the Behnhofstrssee. Overcoming
this vesueneas 18 the primery need in developing the
Progrem, for the entire theory is that travel
will cement the 1dess devalepsd‘in the clessroom.

¥he Post Oresduste Progrsm 1s not of centrsal
interset, Its diresction towsrds organizing classroom
study sround the developmant of humenlism is noteworthy.
Farther, the problem it has ancounterad in lntegreting
the trsave)l experience from Swiga Bolldey into ths scademio
progran will we helpful in latar diecuseion of the \
potantial of the secondery achonl program of the American
Schoo)l in Bwitzerlend. It 1g this pregram that la
eateblished most specificelly for Americens living in
Parope. It 1s, ar now opsrating, hased upon the imerican
privets bosrding sochocl trsdition. The curriculum is a
treditional ecllegs preprretory progrsiy Four yesre of
-English, three yeers of methemetics, thres yesrs of
e foreign languege and & yesr of Azevicen Hiastory are
required. World Eietory, Anclent Histeory, M¥odern
Eurcpsan ERistory, Lstin, Ceneral Sclance, Blology, Chéem-
1atry end Physice ere the electives offered. Five
eaursess ars required the first tyo yesrs and four ths
last two. The eohool ig & center fcr the C.E.E.B., apt=

itude and sohiaevepent tepts and reguirsas that Junlors
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end Seniers take these.4?
Bi~cultyre] Potential

It 18 eaey to ssy and even %o

thiak that you are resoclved upon

something; but it is extremely

4ifficult to be resclved in the

trus sense.

For this means resolving

apon all the thinge which are

nagesaary as intermediaste steps;

it mosns, for one thing, provid-

ing ourselves with the qualities

that sre requisite for the under-

teking. Anything shart of this

is no resl raao}gtien, 1t is

simply wishing.

The secondary sobeol program of the American
School is netionalized; it is American, an intimste pears
of the secondsry school traditicn in the United SBtstes.
Al)l trips and interchanges with the surrounding environ~-
ment are siamply overlaid sdditiocns - extra little
somethings. Because of this the Americsan 3echool in
Switzarlend guffers froz the same irrelevancies as do
the USAREUR Schools. The hilstery and science courses
seek to impert to the studenta the fundsmental content
of esch discipline. The areses e&re spresd teo thin to
be of meeistsnce to the student's gpecialization in
callege; and they are too fundamentsl to be 2 great add-

iticn %o the student's comprehension of the world sarocund him.

“7 fhe Amsrican Sencol in Swisserlend, op. eit., sp. 8, 10.

48 i
Jose Ortega y Ousset %;gg;gg L ﬁE&%%E!&!l:
Kestrend, trens., Prinaotsﬁ nlverni%g'igﬁks, incaton,

1944, p. o,
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The Americen School need not rest with this
altuetion for it is in &n extramely independent position.
It czn Operste cn ity own income. It ie not dependent
upon any one group of veopls, hut draws studsnts froa
the world arcund. It has not yst bullt a strong reputa-
tion bseed on any psrtioulsr type of aducsation; and 1%
hae no strong aluq;h&e group possesging & ploture of —
what the gohool szhould bBbe. In short, the Apericen
School Ain Zwitzerlasnd 1e in &n excellant peglition %o
innovete; end 1te drisf tredition, displeying an irntense
interest In the Furopesen sulture, rolnts towsrds &n
Annovatlon on the 1linss of bi-oultural education.

Too often, today, seccondary educstlon ssems te
ba viswed 22 8 nProcesss of leernring how to gat 1nte
college, The view concentrited on in thls easey is that
it involvas lerrnlng how to undsrstsnd the world around
us, lezrning how to ase snd %o thini through the wmany
interconnectad froetors that oreate & civilization snd
thet fora thea potentiel fer cne's 1ife. The outline of
e bl-culturel educeticn called for the developmsnt of a
gnod ceompreheneion of lancusyes. This cen be met directly
with e requirement of four ysers of Lnglish, of mathe-
metice rnd of ¢ forelpn lengusge,

The rest of the progrem L6 more 4Girficult to

conptruct. It ezlle for the psrallel penstration iato
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two cultures tc be deone in » menner thet will provide
the etudsnt with an inpight into the feotors that ers
sotively feshloniug his world end into the freme of rs-
feranocs of the varlc s Aieciplines of shatreact thought.
The snalyeie of the USAREUR Bohaole pointed out thet the
college prepsratery student nseded goae treining in the
prineciples of ths eclentirfic msthed, ¢cnceptual thinking
end scadenioc soholerehip. Towerds umpseting theee ends,
let ue inquire in%c the poesiblilitier of three courtes,
tc bs fellowsd through the four yearse of seconésry school.
The first would be hmerlcen Civilliation, the seocnd
Hocern Puropean Civilicetion end the third the World of
Thought. The three would bs integrsted togethsr «nd
parslliel; and structured around three guaastions; How
Aid the Heatern world develop? “hat ie the heslo nature
8f ite civilization? end what 1s your relati nehip,
58 6 human being, net as on Amaricen or es & student,
to the devalorment and naturs of this civilizstion?

The ocurriculus sutline of puch & progras alght
£o 88 follows:

Hinth @rade: &English I, algebra I, ¥Foreign
Langusre I, amsarican Civilizaetion I; The Discauvery,
Expleration, Colonization and Civilizetion of Horth
Amarloa to 1700, Eurcpesn Clvillizetion 1: The Hsnaissance

pnd Seforestion (to 16568), anc the World of Thought I1:
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Century; -
Tenth ¢rade: Englieh 1I, Geometry, Ferelgn f'f:;;Ah,ﬂ:
Lanwusge II, Americen Civilizatien II: 1700-1815, LA

Buropsen Civilization II: 1488-1815, end the ¥orld of

Thrught II1: Science &nd Ite Effect from 1700-1900;
E)sventh Grade; Englieh III, Algebra 1I,

Forsign Lenguage IXI, American Civilization III: 1B835-1904,

#uropeen Livillzation IlI: 1815-190%, The ¥World of
Thought III: Bcience and Ite Effect, 1900 to the present;
fwelfth Grede: Engliah IV, Advenced Mathematios,
Forelgn Lanmusge IV, Americen Civilisetion IV: 1904 to
the pressnt, EBurcpsen Clvilizetion IV: 1905 ¢to the present,
and the World of Thought IV: The Dynemice of ficience end
Seholarship.
All the enurees would be goordinated as much
&8 poselble a0 thet esch wes cozmplemsntery. The teach-
ing eteff for each grade would be required to be aware
of whet was heing covered in ell courses. The couraes
on Amaricesn and EBuropean Civilizaticn &nd the #€orld of
Thought would be non-dieseiplinery but would npertake of
whetavar discipliness neceossary: history, literesture,
srt, netursl sslences, culturel santhropelogy, rhilosorhy,
pelitice, poclolegy, psychology or sconomioa. vhatever
oconaepta wsre'ueod would have thelir scholestic souree

briefly pointed out. Wide use of source materisl should
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be ritted into the genersal uss of gecondsry dliscusslons

of & rerind or phanomena. The relisnes on one textbook

should be svoided, evan in tha first yeers, for it can ﬁk)_w

oreate the idez that the question is closed snd the aAnswer
stands by 1teelf, In’tha introduction 1t wee postuleted
thet the limits of value of secondary educstion were
igpoped in acoordence with the achool's sucoess in ex-
posinzg the student to the many processes of thought. A
Bl-oulturel educstion would have & good potential to-
warde this end, for the s2tudent would trace snd experience
the development of these many procoessen.

Travel could be bsnericlally integrated into
auoh & eurriculum. It would net need to be on the
grend, whirlwind etyle now used at the Americsn School.b9
Striking 1lluetreticne of verious developments in
Eurcpesn civilizetion oen be found, often in relatively
unknown epots. These must be diegcovered, thought
through snd timed for the proper reletionship toc the
curriculua. For inetsance, the sleventh grade students
ptudying esrly 19th Century Europden economie develop-
reant would find, nserby on Leke Como, & etriking exemple

7
of cottage industry.

) The Bchocl offere tripa to Spein over Christmss
vacation and Egypt or Greece over 8pring Vacegtion. These
are all d1stent countries snd viewed on an outline fashion.
The Fost Oraduste Progrem trips alec cover s great deal
of ground. They esres one week long. The one through Swit-
garland toucheas on: Luzevn, Sohwyz, Zug, Zurich, 5t. Gell,
Schoffhausen, Bern s&nd CGeneva. When so much 1g sttempted
the pignificenes of any one spot is left unoovered.
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In Argegne, a small villege perched upon &
hillside that plunges inte Lake Camo,joﬁ;fbeoks out &
gilk wholsasler. Under hia guldésnce cone winds towerds
the ghore between anclent houses of the poor upeon &
path, wids enough for two, cobbled with stones gethered
from the lcke pide. One srrives et 8 squsre formed by
windowleas walls bhetwaen whoss chinks & rat mey be peen
to dart. The guide goee %o a dcor, five feet high, hewen
fros ancient wood. Inside, cne entere a dirt floored,
low, dank eellar. When eyes ecocustom to the dimness of
the reom, one gmeg twc lerge loome with which two peassnt
girls, elothed in feded dresees not of @llk, wesve fine
roils of silk a2t & pitiless wage. RElght kilometere
further up the lake one stops &t the Vills Carlobtts.

Thie spscious villa, surrounded by forsal gardens of
plants from the world sround, recched its prime about
the pame timo ag the cottsge sllk induetry begen. Al-
though aleotriclty nov runs the looms #nd eriatcorets no
longsr promenads the gardens, the contrset between the
dark besement im Argegnc &nd the Ville Cerlotta in
Treme220 18 still instructive,

¥ith or without travel, the prograsm would have
a twe-fold purpoee. First tc develcp the student's
understending of the uae of langusges as wall ag posslble.

Second, to penetrate ee far &8 possible into the cul ture
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of the United Stertes &nd Furope sad to follow &nd come
preahend their development and nature. Aind always the
ptudent should be ¢ nfrented with the questione:! How
did thege develop? Whet 18 thelr basle neture? what 1a
his reletionship te them?

But there 1s & serious bloock to such & pro=-
grem; the nationelizetion of educetion.®® Thig ooour-
znos 18 intimsted by the name of the scheol, The Ameriocan
School An Switzerland. Pesoples cen become culture beund.
¥e have seen how the USARTUR High Schools are lsrgely
repliocss of thair American counterpsrta snd how the
Ameriosn School in Switzerland ls largely s replice of
the American private boarding schoole. H#e heve alzo
seen how, despite eli the changes in the world and the
way of 1ifs in the pest forty years, the currisulum of
secondery education hss rezeined almoet ststie.

The bi-cultursl progrem points towerds &
epecial discovery. &s the studant moves 1nto the pro-
grem he ehould find firet thst cultures sre lnterdepond-
ent. FHe should alsc see that culture is created by
individusle &nd becomes & group poassesion only through

communiostion. He will further ges thet throughcout mcdern

50 Rationslizstion, here, doeg not mesn thet aduca-
tion is under 4irect estete ocntrcl, but that 1t hap been
subserved tc the ldees of those whoe nmeke the oconcept of
the nation the leset common denominator of their actionas.
A very spparent exempls of this attitude cen he seen in
the remrrke of Mipe Mary Homgue thst were quoted on p.30.
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history, on both sides of the Atlantic and in the world
of Bcience, culture becomes dogeatized and people cease
to think, create and coamunicate, but simply act, only
in terms permitted by the cultural ideas they belleve
to be Bo noteworthy, soc true and so complete that any-
thing done in thelr name 18 right, 7This latter cultural
stage 18 an attitude that can be found exlsting in
relation to secondary education today.

As education grows and hecomes a more ordered
system, patterns arise, As competition inocreases for
entrance into college, the physical expedlency of thils
competition forces conformity to the pattern, But then,
once launched, this pattern can become very, very dif-
ficult to change. People begin to think in terms of its
ideaa. Teachers' education begins to rely on its con-
oepta. Standardized tests and entrance requirements
begin to take 1t for granted. BSecondary schools connected
in any way to 1ts natlonal base are forced to fit their
content to the pattern. The only changes that can be made
are partlasl adjustments to meet admlinistrative circuam-
stances,

A prinéiple of curriculum cholce should
here be establlished. Education is accumulative:
and secondary educatlion must not be loocked at as

& rigid process directing towards colleze entrance,
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The secondary sohool should teke the ideas that it can
command and fashion them into as zood, as valld and
relevarnt, a process of developing the pupil's compre-
hension of the human state as possible. A& school séhould
not accept a curriculuam from some outslde source, such
ae tradition or college entrance Peguirements, until
everything thet migzht be done educationally hes been
exsmined and Judged less educational than the outside
pattern.

Let us summarige the zoals of the theory of

hi-cultural educetion.

The Individuality of Culture

Where, not the person's own charaoter,
but the traditions of customs of
other people are the rule of conduct,
there 1e wanting one of the prianci-
pal ingredients of human happiness,
and quite the chlef ingredient gf
individusl and social progress.

If vi-cultural educatlion 1ls successful, 1t will

set the student free of living within a set of

dogratic ideas. The student will realize his
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culture is defined by the 1ife he lives and that hie life
can never be dictated by an independent culture unless he
£ives up his power to assume relationships with the out-
slde world and permits that outside world to make all his
cholces for him, The most difficult and important task that
education has is to free the student from all the preju-
dices, closed 1deas and trite patterns in the world

today. It should do so on the secondary level by equip-
ping the student with the tools of communication and then
forcing him to use these tools by showlng that culture and
the world of thought are open creations of men that do not
stand alone, independent of men,

Bli-cultural educatlion, shaped to trace the devel-
opaent and attitudes in sclence and culture, should enable
the student to beglin to think for himself, Thus bi-culturel
content is fundamentally a method by which the orzanized
secondary educatlon can dilrect the student towards putting
his independent mind into vital relationship with the out-
slde world. allenstion, social stagnation and inter-
national relations become actual problezs when abstracted
1deas, which are thought to be independent, true realities,
impose themselves bhetween the individusl's mind and the
world outside him. The fundamental purpose of dbl-cultural

education 1a to prevent this oeccurrence,



CHAPTER FOUH

THE INTERNATIONAL SCHOOLS



Thue the men of solance, ap
we oan observe with our own eyses,
suffars a truly traglec fete.
atriving in grest eincerity for
‘elarity and innsr independanos,
he himself, through his shaer
super humen efforta, has fashioned
the tcole which e£re baing ueed to
aake him & alsve snd te destroy
hia also from within. He cennot
eacepe Deling muziled hy thoses who
have the potentisl power in their
hends. A8 & soldier he is forced
to esorifice his own life mnd to
destroy the liveg of cthers even
when he 1s convinced of the
abeurdity of such azerifices. He
is fully sware of the fsct thet
unlvereal destructiocn is unevold-
able sinoce the hietoricel develop-
mant hee 1ad to the congentraticn
of all economie, politiocsl, and
millitary power in the hande of
nationel atates. He also reslizen
thet menkind cen »a saved only
if & supernational system, bsped
on lsw, would be created to
elininate for good the methods
ef brute force. However, the man
of solence hee 2lipped ep much that
he gccepte the zlevery inflicted
upen him by natlonsl atates as
hia inevitsble fete., HEe even de-
gredea himeelf %o such an extent
thet he helps obediently in the
perfsction of the msasnse for the
zenersl destruction ef menkind.3?

The majority of privets schoole used hy

2 gihert Finstelin, Idsss gnd lone, “Memaage %o
the Itslian %Soclety for the advancemant of Science,”
1950, Crown Prees, New York, 1954, p. 358.
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Amaricana in Turone rrea "iptarneticnel schocls. "33  The
student body of these rcchoole 13 multi-national. The
Internstionel %chools Foundeticon liste nine such insti-
tutiong in Weastern ?uropa.5“ The ¢omblined enrollgent

of thee? wes 4,490 atudents of whom 2,666 were Americens.
There ara ather gcheole of this type nct included 1in

this aurvey becruse they are bgeed upon other nationsl-—
1tiss, the Tnglish 8chool of Parls or thne Chateaubriand
3cheol in Reme,55 or beckuse they are not lncorpoersted

on & non-profit deslie snd thues qualifled for the services

of foundaticng, Yiag Rerry's American 3ehool in Florence. 56

53 Informetion in this and the following flve para-
grephe comes meinly frowm:
John J. Brooke, The Overseas heel in Asia
Africe, ZTurgpe, tentative dreft of & mahusoript for the
Intarnationsl 3chools Foundetlon, 147 Eeat $0th Street,
kew ¥York 22, K.Y., 194(;

;gtegnu&log&l sggoo;a Around khe Ho;;%: lew
Links in Unierﬁ ending end Gooperetiion, prepared esnd
Y

publishea by the Internationel Bchoois Foundation, 147
Ezet 50th Straet, New Tork 22, N.Y., Ceneve, September 1$57;

Sulde %o Inter¥nggona; gehools - ﬁggage, Asis
&nd Ar§§eei preperesd by the Internetionsl 3choole Founde-
tion lest SOth Street, Wew York 22, N.X.

5L Thie does not include the Europesn School which 1s
connected with the fecilities of the Furopesn Cosl snd
Stee)l Community in Luxemburg snd hasg only six Americsan
ptudents.

55
The Hendbook of Privats ﬂgggo%g: 1959, Porter
Ssrgent, Boston, 1959, p. 722, p. 735. '

56 “Sshoole in Plerewse of Fosalbla Interest to
Amaricans, " mimeogrsphed ghest obtsined from the American
Qoneulete, Florsnce, Itsly.
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Also there are gome sohocls thet have just heen started
such am the Americsn Sohool of MotterdsmS’ and the
Cellame Lamnn.55 Apvendix I gives &n outline of the
pducetlonel cholces avelleble to Americane in Furope

and makar pn effort to liet the gohoole oren to imaricsns
g8 Sould he secerteined frosm shout glxty~-Tiva responses
to lattere, from pssuhlate #nd frox ygenerel scurces sudh

£8 rrivete 3chools 1959-59 Deteruinling the totel aumber

of Americen students 1n s¢hoole thet could locsely be
ealled 1lnternationsl is nearly lapoaeibles. In Weatern
Europe, exoluding znglaand, & vary rough guess iauld be
around &,000.‘n
The coneeyt of intearnationsl schools ie
difficult to defines precieely. Hoest stress dey pupile

drawvn from B spociflie srea. All try to teep tultions

57 The ricsn Scheel in te patalogue avail-
* ahle franxéggméﬁﬁghlata‘aonara . rotterdsm, The Netherlends.

58 ] .l =
dohools 1n Switzerland,® o - Janeva
septenn o Oote 10 tuitae: »"  sepkly Iribugpe,

59 For snacific eources sem hHibhliogrephy for Apren-
dix I.

C This ie ay own estimate. Lts bssis, if you will,
ie Appendix I.
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low, usuilly between 200 and A00 dollers. Thoee that
take Boardsrs umsuslly cherge around 1,200 dollars. The
Internetional dochoole Foundation is the mseting point

for many of theese pohocls. I% gives the Tollowing pur-
poses or "roles" pg charsctaristic of the international
gchoolat: They sarve as bedly needed educstion fscillities
for the ohlldren of naticnsl groups living cutside their
home netion. They earve, frequently, as fettors of
morale bullding in these groups, they sarve ag demon-
stration oentere of varioue neticonal sducstion proceed-
ures, often for American educetional prectlioeeg, they
poteantielly serve as reasprch centers for internationsl
aduostion and, akove rll, they serve s centers for
fieveloping a group of young Amerlcene who heve "inter-
netionsl friendakipe, lengusge skills and ®"lntercul-
turel understendings."5l Thie 1 sesentielly en Americen
viswpoint., Presumebly, en Epglish or French point ef
view on the 1ntarnstional schools tc which they are
closest would perallel the sbove roles,

The internstion eochocls have meny types cof
nemes. ¥With many oelled Americen Schoels or bnglish
fGchoole, &nd one sven the Americen Interaational 8cheol,
the situstion becomes confueed. The feot & that sll

heve, in scome depres, a multinaticnel student body. 4nd,

é1 Brooke, op. 6it., py. 9-13.
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although oustom hee glven them the title of international
gchoola, none have gone bayond the multi-neticnel stage,
ns of two gensral pattsarne is used. The schonle dominated
by one natlonslity base thelr currloulus upon that
netion's pettern. The imericen Interpationsl Schocl =
Yienne {(enr. 243, &4m. 187) sspirea to he "a demonatra-
tion oesnter for the beet in Americen educstlonal methods
end precticos® end plans its high school curriculum in
scoordenss with Americsan oollage entrence requlrements.
1% adde %to pll ¢lssses ss much interchenge betwesn
nationslities within the schonl &nd between the surround-
ing iuatrisn environwant as ponu1b19.63 The American
Sehool in Peris,®3 Miss Barry's Americen School in
Florence, the Anarldan Communlty Schoole in Athens, the
internetional Sahool in Bruseels, the Overseess School
in Romm, the Pinewood School and Theesaloniki Interna-
tlonal High Sohool in Seleonike, the Engllish 8School in
Perie, end tha Chatepubriend Schoel 1in fnms are further
exsmples in which & multi-netiocnsel group etudles upder
the aztisnel ourriculua of the dominent group.

Tha other genersl pattern involves cne school

offering seversl different national curriculums. An

62
;E z 9&t;oggé - Yienng, Austr
maunar o lne {enna 1 Auptria, 1959, p.Z2, % .
€3 Often raferred to me the dmericen Community %chool
in Ferie.
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example of this type 1s the Iantarnstionzl 8School of Geneva
whioh divides the student body into two sldes, French

end English. The Znglish slide 1s divided further into
twvo groups, obe pointing towsrds the Csubrldge deneral
Certificete Examination &nd the other pointing to the
Ameriasn College Boerd Fntrance Exeminaticns. Thus

ona school uses and runs thres diffsrent neationsl
ourrioculume. Other examples of this tyre of schocol

are pPernedotteskolen den Internstlivrale Skole 1 Denmark
{Denish and English)}, 3tritehing Internation School -

The Hegue (imeriocsn, French, Germen}, SHAPE Internsetlionsl
goheol (Ameriocsn, Englieh, French), and ths College

Lemen (iAmerlesn, English, French).

A greet meny groups tekes sn interest in theze
internatlional schoola. Heny buslnessmen, working with
their familles sabrosd, look to the internstionel schools
¢ & maanpg of keaping thelir children up with conteapor
eriss 8t home. The same is true for fasilims in the
diplometie corps and teghniosl miseione. Therefore,
both Americen business in Eurore and the Embamsiens and
Gonsulates throughout Furope keep a clase wetoh on the
locsl iaternationsl sohools. Very often, when 8 clty
develepe & large encugh interpnstional group men rrom
theee organizations will be the 1ssderas in the founding
of an internaticnel school. Mothers heve & késn interest

in the internstionsl eohcols sand meny heve thelr own
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Perent-Teacher Asacelstions. Thees often help give &
gchool atsbhility for both tsscher arnd student turnover
can he high. Thare ere seversl foundations thet teke
en interest in the internaticnel echools., The Inter-
negtionsl Schools Poundetion 1s the one moet specifloelly
erncerned with thees schools. But 1t sppeers to have &
emall ilncome that precludee filnanclel beeking of the
schonla. The Wew ¥World Foundation hse helped finencielly
with intevrnetionel eschoola. The Foundetion for the
Advsncement of ¥World Elducetlon, Secience and Art lg
enother thet csn give s1d. Further there are three
espeoletionsd dealing with ilnternsticnel echoole: The
Inter-Amaricen Schools Service, the Confsrence of
Internationally Minded Zchoole (C.F.%.), end the Inter-
national 3chools &ssociat;on.éh

The 1dea of international schools includee
en lnternaticnsl ldesliesm, Perhape this attitude ocen
e geen in the rollowing prrze hy the Internetionsl
fichools Found&tlon:

INTERNATIONAL SCHOCLS
A _Starting Point Where children of many

reoss and haeckgrounds
can work topether.

A Meeting Point ¥here children and parente
from pll prrte cf the
vorld oen gat to know end
underatand one ancther.

6 mo;: International Schools Arcund the world op.
cit., p. 0.
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A 8@rowing Folnt ¥here children can

beocome oltizens who

face the world Jdommunlty

with maturity.
The preoceeding parte of this paaphlst, when bringing out
the internstional drives within the internsetlionel schoole,
were limited mainly to descridbing extra-curricular
sctivitiea, The moet sald about the currioculum was
that language pkills were stresssad. The heant of & school
lise in its curriculum, the shstrection of the human
stete that it rresents to the pupril. When this ile looked
at the "internsticnalise” of the sochools becomes more

dirfieult to define.
Nationgl or Internetionsl?

You, rfor inetence, %gn ggg%
gompatriote, stop and think of what
your sign would he. You are silent?
Well, you'll tell me luter on. I
know mine in any cesge: & double
faoce, & cherming Janus, and ebova
1t the motto of the house: "Don't
rely on 1%, On my ocards: “*Jeen-
Beptiste Clamence, play sotor.’
¥hy, shortly after the evening I
told you about, I discovered
somathinyr., When 1 would lesve a
Plind man on the sgidewalk to which
I hed conveysd him, 1 used to
tip my hat to him. Obviocusly the
hat tipping wesn't intended for
him, since he wouldn't aee 1t.

Te whom zus it sddreased? To the
publig. &

65 1m1a., p. b2.

£4 Alvert Opmue, The Prll, Justin O!Brisn, trsne.,
Alfred A. Xnopf, Hew York, 19 , p. 47.
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International schioole fece o difflcult proe-
blam in developing sn internsatiousl curriculum. There
are strong influences towards & nationelly bseed curri-
culus, The Fower of nstlonnlly beeead ¢cllege sntrance
requirements s the uwoet important. Thare le
alsoc a deeire amonp paronis to hsve their children re-
¢aiva the same sxyperience &g thelir oontemporaries in
the United Stetep or Frence. Thare is 2 spllt personality
among many aducators snd perentz. Hoth often wish to
ba the beet exsmples of Americen treditionse while, at
the esemed time, they wish to be intarngtionsl, coamo-
rolitan and receptive to new ponwibilitien.ﬁ7 Kessntially
the internsticnsl scheols reprasent ona of the wore
recant mopnumsnts to the sbaolute sovergnity of the
national ides.

The sajority of students in an
internationel echool are snrolled

becaunes of the shasr nsdessity of

ohtsining en educstion in & foreign

scupetry, yot one thet lé sulted %o

their needs. In this respeos,

diffieultles of lanpusge &re not

the only fsotors thet render the

loeel schocle lnsdegquets. Curri-

sulum sgnd sudject trestoent 4ilfer

froks country W oountry s¢ thet

the sxaminaticn or pre-requisites

for univereity or college Gictate
t0 & graat extent vwhet! it is

£7
For instence, see: ‘*Philosophy of Educsation,®

The Americen Internsticnel Ssghonl, op. cit., p. 2.
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necegeary for ths rupll to

study, for what pegéoda of time,

and %o whe% dapth.t
Buch 1e the netional foundetlion of the internetional
sohools. It orestes & fundemental problea in respect
to nstionsl educetion patterns which musrt be exsenined
in soms depth,

Heploally the situstlion in ths Lnternaticual
schools 1s thie: extre-curricular gotivities sre multi-
netioasl; ourrisulum le netionelized. Out of cless
tha student is 2dviged that it 1s wonderful ha is sble
to mix with peoples of other nstions end eble to develop
trus internstional understanding. Intellsactuelly he le
adviaznsd thet he should never forpet thst he is Americen
er French; &end, if he does not gtudy the nublects
required ®f the educsted in hle netiocn, he will be &t
a severe disedvantage in compsrison with hias national
contemparariee who, for went of eny alternetive, dutifully
imbidved in whet that Neticn defines es edugstion.

This contredicteory tug &nd pull between
netisonal sduection requlrements end the desirs to advence
internationsal understending csn “e solved with the
determinaticn of the position ¢f sn ilndividual student

in reepsct to sech. Whet lg internetional frlendehip

68 internetionsl Sochools Arcupd fhe ¥orld, op. olt. p. 12.
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or understanding frem the peint of view of the student?
$1l1ly 1s told he is Amserioan, Plerre is ocslihed French;
end both ere taold to plsy togesther and to learn thet
internaticnsl friendship 1e pleszasnt snd possible. Fere
haps, 8illy and FPlerre will dlacover that internsticnel
friendship or underetanding 14 not & good way to describe
their relstionship. Bllly will realize that, if he
thinks of himself se hmeéricen sall ol the time, there will
be meny things he finds distrstseful ln French i'ierre.
bBut, he sceepts the Tec% thet before he ils Amsricen, he
18 human; and, before Flerre ie Freneh, he too, 1is

humen. At thiz point of unuerstending the nationsl
barriers between the two are subverted and purely pere
eonal friendship or alelike 1s rully possible. The
question, thus, i€ not one of internstionsal friendship
cr undearstending. 1t ie cne of sufficlently frseing

8&0h from eubeervience to &n independent, separete
Eetionality in order to snable esch $o view the other

&9 & contemporery huatn Pelng with whoa humen relstion-
ehips and understand:inge ¢&n be developed.

This sxample doea not epply directly to
sduentionel eontent; but 1t 1 instructive of a larger
provles that rfaoes the internetionsl eehocola &nd the
national patterns of educstion they usse. ¥e live in en
ege when rdministrative requirements or relationshipe are

substituted for the humsen relstionship. This is sesentially
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whet hae heppenad in ssccnd: Ty educetion. The humen
prooees of educstion, cf devalopment of comprehangion of
the humen stzte &nd of Judgment, hee heen dlerlroed Wy
&n sbetrect adminletretive ritusl. The essentisl con-
cern hae 02aped to be the studant snd hie world; hut
hse heccme an shstracted bedy of knowledre to which the
student 1a paked %to gonform.

dhy 18 it trhet acxme of the internsticnel
sthools heve multiple curriculume verying eccording te
netionalityt It csn be srgued thet the velid snd
relevant abatrection of the humen stste 1e different
Tor an Americen, Eugileh end Freneh etudent., ¥hile the
longurge divergity divicdes tetwsen the Americen and
renoh studernts, the justlflicrtion Teor divialon hetwean
fwericen and Fnglieh etudents 18 leee meay to meke.
Thie 1a especiilly tirue when the level of content
presently deelt in 1w teken 1a%o ancecount. Most of
thie zontent is on & pur-aly tsutologlose! level of the
besleo fectz and gkilla of verious disclrlines. It
sppeara to be that &t Lsregt 8 larga pert of the curri-
culum 1g oriented not to the aducstion of the student,
per se; but to the adminletretive process of entsring
college by performing in & body of meteriesl thst is
arbltrorily defined as secondsry sducation.

The litereture of internationel echocls ie
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guiock to print out thaet: Ve prepare students far the :
Collepe Hoard Xntrence Exeminsticne. Thoee that do not f
heve & Aamrll prour of Americens &ttanding. Seeondsry
oducstion for Amerlosns in Europs centers srsund & bLody
of metsriel 4efined by the college antrance syatem. The
procsss of gecondrry mducation hecomes nrisanted to
“pehievemant” rother than judgment or comprehensaion.

In the laet cheptar it was pointed ~ut that poaslibly the
netional pattsrn of aducation rravented innovatlion in

tha curriculum. Now we heve found in th= L{nternaticnal
schools a definite drive to confcormity of ocurriculum teo
a0llege entrance redquirsmsanta. Ths question ¢f an inter-
naticnal eurriculum fopr intarnationel schoole, of bi-
cultural eduestion cor of any effort %o innovrte 1a the
curriculum pust Justify itself with raspect to these
collere eatrance reguirements.

The atructurs of Achlevament

And g0 gredtuslly individus) con-
erets life ie extingulehed, in order
that the pghetract 1ife of the whole
mey prolong 1its sorry exietence, and
the ftete remeing etarnslly rlien to
1te citizens because novhere donsa
fealing discover 1t., Compelled to
dishurden 1taslf of the diveraity of
1%e citizeng by merns of clapsificatlion,
and to receive humsnity only at second
hend, by representoticn, the governing
seotion finslly loees sipht of it com-
Fletely, confoundine it with g rare
patchwork of the intellect;.

69
J. C. Friedrich von Schiller, On :Q_ §§tn§§;g
Eduegtion né Men, Tepinsld Sneld, str e Univeralty

“regs, New Heven, 1954, p. &),
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In smerican collepe sntrance requirements the
most% generslized, supposedly objective fpcet Lle the
Qollege Board Entrance Exssinatione. Thsase cleinm to
mensure the eptitude for further eduostion and the achie-
vement 1n peat sducstion of the atudent. Frence and
Englend teve tests of eimilar import: 7The Baocalaurest
Francsise end the (ambrideges Gansrel Cersiflcoete Bxamine-
tion. ¥What 13 it that ocnetlitutes good Judgment snd a
pind that esn independently sseume releationahipe with
the outslide world?

Todayws aohisvement tests include
juastions zined a4t maasuring & student's
understending of the ilmportant oconoepts
and principles 1n the subjett. There
are aleo questions resquiring a student
to interpret or anslyze coritiocelly
certaln passages or meteriasl given hin,
and to solve novel probleme. BSuoh
questicns tap one of the gost importent
skills thet reeult from good lesrning
end good tesching: the ability eof
the student to apply the knowledge
snd concepts he has leerned in & oOurge
to the eolution of a problem thet e
new &nd differsnt to him.70

Hare we can see thet the Fdueaticnsl Testing
Service finde one of the most importsat results of good
learning snd good teasching to be the quelities dbrought

to perfedtion in their graphite scenning, grading

70 Henry Cheuncey, *Educstionel ?enting smrvioe.
ﬁapurt of the President; 1958-19%59,)
Educational Testing aarviea. noeton,

99| p- .
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seahinse, & wall designed, well progrommed alectronie
computer. Thess qualitieas »re the abillity to learn &
proocese of solution tc & type of problem &nd then to be
eble to see, on & given problem, that it ls cs#lled for
in the soluticn s&nd to esrry theat sclution through
gulekly end accuretely. 3uch teste do not messure the
achievement of an educeted msn but simply the working .
cepacities of & well prﬂgramgbd meohine. The central ’
power of & mean with gocd judgment end an independent
mind is to recognize, fros amidst sll the unrelsted
dsta with which he ccmee in contsct deily, the'nxistance
of & probles end the vslue of the potentisl sclution ef
that prodblem., Without the development of these gualitien
the educated of a8 soclety will hsve no sorhlstication
in chooalng thet to which they dediceste thelir efforte;
ond froe these effortes will arise & mase of pseude
scholarly atudy thet i3 built on undefined or imeginary
problems thet lesd nowheref, lecking relationship to
the world of men.

The entrance rrocees is melnly an srbitrery
aet of requirements egeinst which the performance of
the student can hHe comparsd with that of others in
order to feecillitate the physicael expedliency of weeding
out those students for whom there 1s not enough room in

the higher instituticns of edueetion. But 1t hes neo
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direect relation to the sctusl levsl of development of
gosprehension of the human etate, of davelopment of
Jjudgment or of development of an independent mind. Com-
prehension, Judgment and indspendenoe of mind depend
on one's eHility to sssess the nesd or wish To meke &
choice. The osntral feotor ie mobillty of mind towerd
isolating the problems that need solusion. Bolut:ona
only follow from the definition of the problea.

Achisvement griented sducetion worke &geinest
$his end, for any tIPG of spupposedly oblective umeseure-~
ment requires that an cutslde mind postulste ths Froblem
and the Soclution end to assume the right to Judge on
thess terms. Jrom the point of view of the student,
this siturtion ie not obhjective; but is the aubjlective
imposition of a preblem hy anothar'’s mind to whioch he
hea no right and ho hope of rerly except the far dietant
possibllity thst he msy prove his srbltrery Judgee to
neve been wrong by the unqueationed epnlleability of
his ntnd &nd 1t%as thoughts tc the world of men. The
degres of odunst1o%2§ husen will not bhe demonstrated 4
by snything dut histery.

Eesantislly the secondery student st the
intarnstional schocls is feroed with & hoay of saterisl
whieh ha 1e askad to sbsard snd on the besis of which

he i¢ tc submit himsalf tc judgment. He ia not seked
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to exercies his Jjudgment beoeuse in order to present

hiz with & situstion in whiech schievermant cen

he maprsured 1t te necessery to limit hie choloe of pro-
blema £nd te hiteh hie jJudement to reveeled sclutions

to thase problems. Eut ep long se pecondsry aducetion
ramplne on these arbdbitrarily defined, tautologiocal

levals tha estudent's Judgment 1a left brsioally untouched.
He cznnot think ebout thie ocontent and hie life for hie
reletionship to 4t ig elresdy defined by the prooess

of achisvement.

Aehiavemnnt ocriented eduo#tion le doing the
opposite of slieviating slienstion. Bki1ll development
is meeningful only in the context of £ problem. The
eohools sre seking the student to study the skills of
Biolopy or HisScory before trying to present any cof the
probleme or pources of significrnea to which theese
skille relete. The result 1g sllensting for the student
is forced into s situetion of doing thet oella for no
trought sbout whet is heing deone, The whole 1g gilvsen
to him snd Justified not on the hasiz of fitg own merit
to Rim but ae & necespary préreguisite to sttenting
college, The ectudent 1p presented &n shHstrectiocn of
gome nf the baelo skills effective in reletion tc the
humsn stote. He is further %tcld how to view these,

whet %o abearb of them end how to use them. He ia ceked



for no pergonal commitment to them rér the asske of »
prohlem to which these ekille pertein. Hather he is
uskxed %o rappondé to them on the beels thet they, in s
groun, elong with the sptitude of hie mind, form the
treapured ekill of entering collegs. Thiw sdministrative
cherecteristlic thet these skills ere givan contorté ;}
their meening to the atudent and confuses hie reletion-
ship to them. Fseentielly the skille deslt with ere
treeted net ee choeen, developed charecteristics but &s
aquentities arbitrarily right for their own sake. They
are treated as » dogmetlc culturel Tsctor that stend
indeprendent of perecnsl cheoice., Rether then getting the
Judgment of the estudent free they ere ssking him to
sa% himself subservient to & body of idess delined by
an cutelide mind and glven &n inetituticnelized velue
abatrecetsd from their sctusl purpose.

The Problem of Reform

If you refors one ;Elng you must
refore everything.

At the end of the laat chepter 1t was atated
that bi-ocultursl education wes designed to combat the

type of eliensation cutlined above. Bi-ocultural content

operates on twe levals;

71 .
Frof. 1. 0. Wade Euroagg@ %fffiagff . Litsrs-
tur Eozz gi%g Hg;gn;sﬁ to Ixistentisilsgm, leoturs,
Apr1§ y 1 ' rinceton Un veralty
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languages and perellel penstration inteo the development
and neture of Americen end Europeen 8ivilization and the
world of sclentific thought.

The entire repartory of intellactusl eskills
of meém sre chessn, daveloped relationshire. None of
them axist in their own righs, ilndapendsnt of men. Thie
is the esgentiel point % which educsetlon should drive,
Tor 1t 1e this procesa of ohcsen development thet
osnters upon humsn Judagmant snd is the wory natura of
Man, tha heing which ls gontinually hecoming something
by cholce. If men are geoing t5 bhe shle Lo retionelly
chooga in tsrme of the posesibilitles and neade of thelr
tima, 1% is necegesry that thay heve s clasr pergnnal
concept of those poasibilities and needs.

The hl-gultural curriculum involves brosd exe
popure to the world in whieh the student lives. The
student should be aonfrontad with thras questions: How
414 the devslopment cf thess oultures cocur? Whset 1s
{or wes)} thelr beeslc nsture? and Whet i1g his relstionship
to this davslopmeant end neture? Ia order to anewar
theae questiong the studant nseds to 4o more then spply
1l#2zrned concepts %o revssled and defined problems. Eagh
one of thess queetiones 1ls of such a neture that the
etudent osn anewer thex cnly by ticking, defining and

developing the problexs that he finds existent in what



he ie otudying. The sublect metter is siructured in

guch a menner that the student traces and experisnces

the development of & onoe actusl eituati-n, The strege
on source resding wae stipuleted o thet the student
could experiencs the thoughts 6: ¢nother man in his
chocsing, defining and working out of « problem; and with
such & etresa the student le able to &ecept or rejsct

the problem &2 irrelevant or ralevant, velid

or invalid, to the flnsl question: his ralatiocnshlip te
the cultural development snd nature.

Thie 1ls auite different frow the present
precess of inastruction iu revesled fects &nd processes
conéerning reveeled end deflned preblems. 1t does not
£lienste the student from hie Judgment for it sske
besicslly thet the student excercise his Jjudgment. Nor
does 1t rlienste from his perecnality by the iampcseitien
of nationality or other such sbetract chersateristie.
The egeentlel ides towards which it points le thet the
humen ie nothing more than the life he lives, thsat no
charecteristics cen descend upon him from the outside,
thet he s abeolutsly responsible for averything in
which he pertekee and thet he cannot locpe that respon-
8iblility in any sbstrect ides thet stands by itself,

mekes decielons for him &nd egpsumes his peracnal respensibility.
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Thie 18 an extremely hard type of educatlion for
it demande that the student launch himself into humanity
with no aid bveslides the mind he has himesell chosen to develop.
The achool will provide him with the powers of communlication
and present hlm with the heat abstraction of the human
state it can command and dare him to know 1it., If he lacks
courage he will spend the remalnder of his life fg self-
chosen lgnorance. If he possesses courage he wlill have the
opportunity to fashion himself into a polgnant human,
prepared to take on his own 1life, to use it for ends for
which he takes full personal responsibility.

But there is a coapelling reason for this form of
education. In the multiple curriculume of soms international
schools lles & clue to a discovery about the structure of
present day educatlion., It is common hellef that the student
should be the focus of education, Two boye, contemporary in
every aspect except the stamp upon their passports, are
advised to learn to enjoy each other's company; but not
to expect similar educational opportunities, goals or
standards, for one 18 English, the other is American, 1t
1s obvious that the student,24s a human indlvidual, le
not the focus of national education patterns. Iinstead

these national patterns are, by the brute force of control
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ever administration, forelng the etudente toc conform

to arbitrery molds. Is there not in this situetion an
sxasple of the prohlems of alisnstion, gociel stagneation
and foreign reletions?

Firet, the nstional sducation reguirements
force their limits upon the student and prevent hin from
freely thinking sbout the world in which he lives but
force him to adopt 1te 1dees about thise world. Becond,
the netional petterns encompaass the echools and, if
the feculty is going t¢c prapere thelr studente for
ingtitutione within thet nationsl pattern, they mu=t
acoept the terms of that petisrn even if they fesl the

etudent could be taken further in 8 differsnt manner,’%

The faculty and thse students e&re gilven nelither the
oppertunity to try nor to prove a differant vay of doling
things. Lastly, the nsticnsl petterns forae an artifi-
cial divielon hetween the students. Bllly and Pierre

do not find essh other complete contesporeries for when
the o0lees bell rings they pust esch, sepsratsly, meroh
off and recite Aifferent lesscns, not becsuse they sre

necesearily 4iffesrent intellectuslly, but beceuse thelir
»

My rsply to the third paragreph of your letter ls,
yes, the college bosrd exems are, #lthough of a good standard
end pgssleting us in saintaining & good level of education, a
frustrating element under the oircumstsnces preveiling aver
here, becsuse - 1. they prevent usg fros brosdening our
surriculus in seocrdance with European customs and traditions,
and 2, they tend to cut off our Americsan studente from the
rest of the school community, beosuse their entrance tralning
'1s demanding specisl snd eespsrete clesses.' Letter rsceived
from Dr. J.0. van der Velk, Restor, Internationel Bchool,
Parkweg 19, The Hague, The Ketherlsnds.
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astione Alotsta Aifferent standerds of the educated.

Fo matter how well they perfcrm on the skill
laeue of getting students into colleges, ths international
pohools have s wholly invelid ourriculum structure with
respect to the iseues of slisnetion, soclel etagnstion
#nd forelign relations. The present curriculum at;ucturo
crestes thege problemes on a schoel scmle rether than
ailarlating ther with & curriculuz designed for that pure
. pose. This point carries back %o the Ameriesn B8chool in
Switzarlend and the USAREUR Schoole. Their structure 1s
also netionslized and & vehicle which lmposes limiss
upon the student, creates the seme sxpedient limite on
effort for the schools, their faculties and students,
and lmplents & netlonsal oharecterietic upon the mind of
& humen heing.: It is not possible simply to recompend
that all theee schooles develop from wlithin & new program
that doees not heve gtructured within it the lmposition
of those very probleme found mort dsnparoue in the world
todey. Thet would he unfelr to these gchoolas, for we
have peen thet this 1nvelid structurs is tled to educs-
tion in the United EStates. ¥We should try %o discover
the dynamic that has loplented the doletgnienn affects
of thege lasues in the midet of the inetituticns whcee

rurposs it le to cowmbat them.



CHAPTER FIVE

CORCLUSION
ADMINISTRATIVE KEDUCATIOR
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¥1lth independence of thought
thrown overboerd, we heve, B8 wWAS
inevitable, loprt ocur faith in
truth. Our spiritusl life ig dle-
orgenized, for the over-orpenizetion
of our axternsl environment leads
to the orgenizetion of our abasnhos
of thought.

Hot only in the intelleetusl
sphere, but in the moral also, the
relation hetwesn the individusl
and the community hses bHeen upeets,
With the surrendesr cof hies own
pareaconal oplnion the podern san
surranpders slec his peracnal morel
Judgmant. In erder thet he oay
find 2004 what the cmeaese declares
to he auch, whather in word or
deed, end may condem what 1t
deoclares to be bad, he auppresees
the scrupdes whioch stir 1n hinm.

Be do2s not allow them to Tind
utterance elther with others or
with himeelf. Thare are no
stumbling-blogke which his fael-
ings of unity with the herd does
not enable him t¢ surmount, snd
thus he losep hie Judpgment in thet
of the mese, and his own morality
in thaire.

Above all, he is thus made
capables of excusing evarything that
ie meanlingless, coruel, unjust, or
bad in the dehevior of his netion.
Unecneciocunly, %o themeelves, the
ma Jority of the members of our
bherberisn clvilizad st=ates give less
and leme time to reflsotion ag
moral perscnalitiee, so thst they
aay not be pontinuslly eoming 1nte
inner confliet with thelr fellowe
ae & body and continuelly heving to
get over thinge which thay fesl to
be wrong.73

T™ie #areay began with scme ganeral thoughte

73 Alvert Schweitzer, The ‘hilesoph
C. T. Campion trans., MsoMillen Pererbsoks, Hew Yo
1960, p. 19.
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shout the humen etete of the atudent of today. It was
ohaerved that educatlon wee pert of thie human condition.
Three typee of pscondery educetion were then exewvined 1in
relation to0 the perapective on the educstion of & atudent.
¥1th the firet we ooncluded thst the i1ssue of skill was
sdlequataly met; but thet the other lssues, allenatlon,
social stegnetion end forelgn reletione, were alessed
owing to an overly fundsmental]l &pproach %o the subjects
of the libersl arta. ¥ith the seocnd system, the Americen
S¢hool in Bwitzerlend, we pointed cut thet the same
situation axisted. A new progrem was cutlined to remedy
the problem. But, than, i1t wes dlscovered that natlioconal
educetlon patterns stoocd, perhaps, in the way of such

an innovaticn. We moved on to the third group of echools,
ths international echoole #nd found thst there were
netional patterns of secondary educetion that "dictate

to & grest sxtent what 1t 1g necsessry for the pupil to
etudy, for what periods of time, &nd to what dsptn.'7“
Close examination of these reculrsments found that they
perteined to the administration of the various netional
syatemp of education, anéd thet they had no direat re-
lation 10 the quéstion of whether the student wee sotually
educeted. These requirements congisted of & body of

knowledge to which the atudent was ssked to conform in

7h Se¢e p. 90
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order tc geln entrance in collage. This set up & pro-
blem of allenation, sooclel stegnetion and forelgn
reletiona.

Education not only develops comprehenglion of
the humen stste, but exists s & pert of the human state.
The gitustion in these internationel schools with
multiple curriculums mey be instruotive about the general
dynsmics of the issuaes of slienation, scoclel stagnetion
and internrti~nel releticns, for on e small scales 1% is
permected with theee generel lssuea. Can the dynsmics
at work be dilscovered? Are th;;a cepsble of generalizs-
tion inte instructive exermples of the ganerel ocsse 1n

theae i1ssuea?

Alisnstion

*Out with 1t, Terrou! »hat on
aarth prompted you %o take a hand in
this?*
*I don't know. MNy code of morale,
parhapa.®
*Your code of morsls? What code?®
*Comprehension.* 75
Allenation ie the impomition of e falgs
culture that supposadly exists in 1te own right, in-
dapendent of psople, ae @ feot to which people must
conform. I%t 1a an imperfect generslizetion of human
reteantial thst, when lmposed upon &n individual, cute

off end prevents some of the relsticnships in which he

75 Albert Cemus, The FPlague, Gilbert, trans,, Alfred. .
4. Knopf, New York, 1960
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may psrteke. The felsg, independent oculture slienstes

by preventing the individuel frcm thinking out snd 1living
his own relstionship to the world. It forces hiam to live
1tes 1ife rether then hie own 1life. The contrasts exiat-
ing in tha multiple ocurriculum internmtional schools show
this te ba tha gitustion with netlional curriculums in
relation te the educestion of the etudent., By virtue only
of hie nationnlity esch student 18 pagigned a saparate
get of limita for intellectusl nepiration. The csase,
&lthough lees apparent, le the game in the USA:FUR High
Sohonls 2nd the Americen Schoel 1n 3Switzaeriend. The
studente, while supposedly dsveloping their ocomprehension
of tha humsn a%teta, are sctually partaking ln & Body of
knowledgs arbvitrearily defined by otherg. The Jjudgment of
a8ch atudent 1 hernessed not tc his underetending of

the meterisl but to the limits of Judgment permitted

by the feculty, the Fduestionsl Testing Harvioce end college
antranés reguirements.

On on® hsand tharé is the potentielly independent
mind of the gtudent which should be able teo gein =&
perscnel comprehenglon of the humsn stets in licht of
which he cen exgereies his judgment. On the other hand
there sre the nntiona% sducstion requirements which reach
eorces oceensd &nd borrdera, seerch ocut the students they

olaim end dilctate theose 1dess the student muet adopt as
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his own. These sre necrly lnescepsable, befors geing to

20lleze he shall heve to messure up to thelr Jndgment.76

The student must live within them,

Thie duality batwesen the Lndependsnt mind of
the student and the arhitrary sducstisn requirsemente osn
be tresced haock to e duelity in the neture of Ean. On
the one hend Msn ig mentelly lndependant. Men czn only
think oreatively from within, Thought csnnot exist
without the lndividusal mind to give it ponlele. Hut the
individusl mind 18 tied, 1irrevocsably, tc the bedy which
een exlist only intardependently. Fhyelcelly, the humsen
Peing ie ineltarebly interdependent, There aust be
two to give penislis tn the phyeicel existencs of &n inde-
vendent mind. Thie Aurlity wee touched upon in the
"#Introcduction” where 1t wes found that the student wee
frced with individusl and with socisl iesues. Thie
duslity hetween the independentsof mind and the inters
dapendence of hody erertes £ Cil2mme thet cen be slipped
only hy the exieterce of communication,

Communicetion enebles the directing individual

76 Some Americen etudente abropd do go to Turopean
sthools and later successfully, oftsn more sucoessfully
then students studying in the Americsn tredition enter
and perform well in Lmericen c¢ollegeg. This does not
damsge the point I sm making. On the contrary it As
Just one more feotor showirng that the educstlonel nexus
surrounding the gollege entrantée reguirements snd the
EQuestional Teeting Service 1e an arbitrary, peeudes-
objective 3o% of requirements thet &¢ not necesssrily
have educetive velue.
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nind to sed up reletlionships with other sinde that

enahle them to order their physicel interdspendencies.

In dring so the mind muat give up» some of ite independence
Ain order to perzit the physicel intardependencs. Thus

the duelity ig brideged 2nd overcoms.

Unfortunstely, communication 1s imparfact.

From these lmperfections allenotion erieses. Therse are
two persllel poths by which communicetion hagomes ilapere
feaot. PFiret, certain releilonshipe cun hecome dogmeatized
and set upon 2 padestal as the <orlily, the best of &1l
poesible intesrdependsncies. The other bresxdown ie very
eimilar, the refusal to sccord & newly dleccvered reletion-
ghip recognition not beceuge 1t felle to hridge the
physicel interdependency successfully, but becsuse 1t

is new end different. Ths former of these breskdcwns

ipg celled dogmetiem and the letter le nerrow mindedness.
The two togethsr can set up limite on sxperience for
individusle thet do no% derive from the natural rangs of
cholce hefore that iadividusl but frcm the arbltrery
impoeition of these mantel limlts of others.

The problem of elienaticon, put in these tearnms,
is nothing new to the histery of Men. PFut thig ls no
resscn to ignors 1t. In the internetionsl schools we
heva seen the artificlial dlvision of the ztudent hody
done 1n refesrence to lurgely dogmetic ccllsege sntrence

requirementa. Entronge requirsments of soms sort are
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nagegaery, for there sre more aspirents than plecea. But
the requireaents could be made legs elisnsting by recog-
nizing them to & nacesssry interdepsndenay thet can conly
he bridged by communiocstion. Thie would cell for more
rive and toke between the student spd the college %o whisgh
he wse applylag. The situstion presently cslls for

1ittle commltment cn ths rert of sither ztudent or instie-
tution. & lerge pert of the ccllege sentrance process

ig ahetraected awaey from the reletionghiy between the atudent
end the university. This relaticnsnly is suppoeedly

heeed on educetlion; but presently is dcmineted by edrinls-
tretion which resulta iIn the deminetlon of sscondery
sducetion by obJective, teutologlcal, content B0 thet

the student's schlevement cen he compered with thet of
snother wilthout heving to bother with the lrkscme fector
of individuslity.

It 1e not the requirements, which cculd he
crdared on the beele of & glve and teke of communice-
*ion, that erestec the process of clienstion., Rether A%
ie the reneraliretion of these regquirements te the rcint
whepre they ancompser n6tionel heeee. A college or
univereity muet pick i1te studernt body. Thie is & phyeieel
interderendency thet the individusl wind murt permdit end
peek tn order by cemsunicstion. BPut in the nome of

aquality en sbeurd, horelses quest for “objeactive” griteria
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of Judgment i# 1in the prooess of being esteblished in
the United Btates. For the sgeke of & peeudo-objentivity
there are bheling eeteblished generslized, but arbltrary,
concepte of education to whioh everyone iz forced to
sonform,

The result of thie generslization, centering
in the Bducetione)l Testing Service, is & mwaens of QONpPAre
ing sny setudent who tock their test with any othar whe
sleo took 1t. Here 13 the epresd of elienstion, the
spresd of rituslized culture. Here ig the dssth of
communication. A student 1s given a passage to read and
a seriss of multiple cheloe gquestions concerning analyels
of the pessege. Connmunicstion and thought are struck
down, the best anawer has no masning, 1t must be the
beet of the five ravesled upon the page. 4 limit of
five poseible relationenips have bsen impoeed upen the
individual. The Educctional Tezting Service forces
fseveral hundred thoussnd humen beinge to find only Tive
possiblilities in reletion to » given paregreph. The
complaxity, multirlicity, polpnency of life and creation
is struok down with the standsrd of "one out of five
will do." PFor the sake of & felse objectivity the
poealblility of perscnsl communicetion beatween the atudont'
and hie Jjudege is removed by the de-humsnization of the

Judge into a eleverly designed syatem of relentless diodes,
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traneliatore and switehing ciroults.

Thue slienstion ocnelats of the imposition of
administrative limits, that pretend to be objective, upon
a situstion, reducing the range cof communicrtion permitted,
thus, cutting off certsin reletionships end dogmatiring
others. The danger of social ategnetion ie built ss more
end more of humenity 1s encompsesed by the ocontorting
power of these limite.

olel Htagnation

Hothing indicatese more olesrly the

charecteristics of the day then ths

feot that there ere gco few countries

whsre an opposlition sxiste. In

alrost all, & homogeneous mases weighs

‘on rubllie authority snd crushes down

annihilates avery eppoeing group.??

More divarelity of reletionships and comsunica-
tion will be permitted if thers ere meny sets of limlting
requiresente esach encompassing & smsell number of people
and satablished independently of each other then in the
cegse of one set encompassing all. The situstion will
he more open to new dlimcoveries snd more mannars of dolng
thinge oen be sttempted, for the entire whole will not
be tlied scgether with puoh rigldity.

In the *Introduction® we sew that the cheracter

77
Jose Qrteze y Cassot, The Revolt of the ﬁg;gog.
anonymous trens., W. W. Worteon and o..-ﬁhw ork, 32, p. 77.




of the Americen socisty wes heing determined more and
more upon the quelity of individusl lives lived by Americans.
In the fece of thie ¢ good meny Americans are franti=-
eslly trying t& develop supposedly objective, “true®
gtandards in which they caen loose thelr perasopal respon-
g8lbhility. As more snd more people devote thelr lives

to the eimple edminiatrstion and creation of these
abeolutes there wil)l be less &nd leag opportunity for
masningful chenge. The whole will direct the parts
forevar exoluding the poeeibillity of a creative 1ano-
veation thet estebliehes 8 new, nmore meeningful, direotion
for the whole.

As atresnge neg 1t mey meem scheols in Furope
have basn unadls or unwilling to innovate in the curr-
iculum even though the students are not living in the
Americsn anvironmant, even when the gtudent hody is com-
poead of contemporaries from meny landa. Does thie
spoak well for the flexibility of the Americen sducation-
8l system? Je it not a signel that American sducators
are 1ost in & body of sslf-sufficlent 1dess whoee
limits they are unable to tresnscend?

The dynamic of soclel etagnation involves
the adopticn of a role by peorle alienated from thelr own
perecnal judgment ané reaponsidility. People become

simply edminietratore of a set of ideas or traditicns.
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Their persconsl relstionahip to the world &nd thair
actione is negeted and they ect ep administrative servante
to the reslization of the abgtrsct ides hare on earth.
Fundementel thought in reletion to perticular time, place
enéd situstion becrmes unnecepssry. Heoe the USALREUR
propgren been fundsmentally thought through with ths cone
¢luelon that Americen high schocl atudente, living for
a time in Europe, would be wasting thelr time and develop-
ment by studying any Europeen Hiztory eaftar the seventh
grade Yut would certelinly profit from twe years of
Romemeking and three of Arts and Craftp?

Another danger is that in our gﬂucation we
will evolve & centrsl core of knowledge from which ell
the educeted will parteke uniformily up to the. time
of specimlization.

0f course a test which rewerds
thoge students who heve lscrned eoms
erbitrary aalection of unimportaent
details ie not a good test of quallity
of sducation. To quelify for thile
designstion 1t muet mezgure the dagres
%o which » eptudent hap achieved conm-
and of the most important ldess and
skills., It ie not sgsy tc resch agree-
mant on what the most lmportant ideas
&nd skills are, but we cannot make
gocd teste 1f we try tc dodge the pro-
hlem. And we should not miglead test
users into thinking thet we c&n.

Teest bulilders odbviously should
not dominate the curriculus or dilctate
whet teschere should teach. Bus
pomecne must defins common edusaticnal
goals specificelly encumh to permit
deterainstion of the extent to whlsh
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they sre being reached. In

this endeaver the test constructors

cen be esgential sllles of curpe-

iculum hullders, school sdminis-

tretors £nd teschers, especislly

if they ecncentrate on weaguring

the studant's commend of essentisl

knowledgs. 78
Can a soclety meintain iteelf, ite direction, with an
educational system hesed on rillineg the student with
arbitrarilliy defined “sesential knowledga?® The ten-
poral dynswuicas of the situstion ars that the edunstion
of temorrovw's lesdsrs takes placs twenty to forty ysare
beafore they bassome those leaders. Todsy there 1e fsint
knowledpe of Just what knowledge will then be nesded.
The sssentia) knowledge eannot be defined specificelly
until the prodlems ere {sfinsd. The soclety that
neglects developing the Judgmant of 1ts youths towerds
ploking Sthe probleme to be eclved in fevor of training
in specisl knowledpge in the menner of polvinpg knewn
probleme will be bullding & weak foundation fTor lts
Tuture.

There is & velue Judgment %o he mrde towards
sduceticn and the esocisty. Is the present generstion of

sduce tors to be allowed to postulsate the knowledge, The

78 nobert L. Ehs)l, Vice Presidsnt, Educstionsl Teste
ing Service, "W¥hat Kind of Tests for Collage Admiselon
and %oholarship Programst" '

inrilellons. ggg;gﬁg%gg en
}egtgg& gggbzggg, Proggg%%&g! 19468 Fauce tiona (T3 2
ng Service, tneston, 1959, p. 94
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Idees #nd The Bkills thst will constitute the 1limited
body of knowledge in which the youth of todey will be
rarmitted to pesrteke of in preparing to seaume the mantle
of lepdership of tomorrow? Or ie the preesent generetion
going to keep open the hody of Knowledgs, preventiing
atanderdization of educrtion, by edmitting that they de
not know precleely whet the velid and relevent skille,
1dess &nd thoughte will be forty yeere henocse.

Forelign %elstione

Civilizeftion hsa had to awsltl
the beginning of the twentiaeth
esntury, to ses the astounding
epectecle of how hrutal, how
gtupld, snd yot how aggreeslve
is the msn lesrned in one thing
and fundamentally ignorant of
2ll elee.?79

The situation 1g by now falrly obvioue. To
the extant that verious nstlons arbitrerily define the
valid end relevent idess end ekills in which thelr
atudents ®ay with eafety perteke there are intelleotual
barriere oreatsd batwean the pecplee ol varlous parts of
the werld.

Edueceticn, when it becomes oriented to achievel
ment in epe¢ifics, develops ; c¢ontraditicn. The funda-

nentpl lesson of the Solentific Methed, cof the Humenities,

79 Joee Ortege y Ceseet, Mission of the University
op. ecit., p. 61
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and of the Bocial Sciences 1a that truth is sometimes
approached, but it 1is not ponlfilod or known, BRut
achievement measurement requires the postulation of a
relative truth ir known materialas which tends to become
absolutized with the generalization of the limits. National
character ocan be created in thie fashion. The atudent is
lead to bellieve that he is dealing 1n objective matters
towardes which he need not take personal responsibility.

The sltusation 1s not comforting in relation to
the bullding of intellectual understanding across national
borderse, One can find on the higheat level of education
8 bullding of intelleotual contemporaneity where men with
finely tuned minds can understand one another, having gone
fer enougzh beyord that critical level of pseudo-objectivity,
reaching the edge of objectivity, creative truth. But most
are dropped out before this level, while they &re still
ceurht up in a8 body of textbook ideas structured into a
system that rewards conformity to arbitrary truth, These
have not been asked to dare to know; recitation has heen
enough,

Every country nas 1ts educational drive. Lach
drive tries, to some extent, to develop that which the
existing soclety needs. It 18 forgotten that these
atudents will take part is a soclety that does not

yot exist, Further the services rendered to a
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goclety are given by individuela. The pind ia individusl;
snd 1t muet be trested se such. Tducstlon deels 1in
groups &nd thare are sertsin facters that ehould be pPro-
zented to the group. But thie must be done in such a

waY thset esch studsent tekee whet he cen and f@shionn it
into pery of his Jjuugment. To the extsnt thet a certaln
arbitrery group sttitude is atructured intc education by
edminiestrative rewsxrd, the crestion of neticnal character

i1s structured into aducation. To the sxtent that
.
neticnel charscter ig thue bullt into sducetion, ws atruats

ure inte the movement cof time the problem of internstional

relations.

Conglusion

There 1g nco heope for Europe unless
1%s destiny is pleced in the hands of
men reslly “contenrorenscus," men
who fes)l pelpiteting benesth them the
whols subsoll of history, who reslite
the pregent level of existence, end
abhor avery archaic end primitive
attitude, ¥e heve need of histery 1in
ita sptirety, not te fell brek into
1t, but to see if we can escepe from 1%,90

The fact thsat the prohlems of allisnation,
sccisl stagnation and foreign relsatione are, %o ap extent,
creatad by the process of akill davelopment in the
international echocls, the imerican Dchool in Switzer-

land and the UBAHEUR 3chools, end, we suspect, by

80 Ortege, The Savelt of the Kagses, op. c¢it., p. 96,
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sacondary sducstion in genersl, suggests that a now
spprosch towerda e%ccndary sducection should perhaps he
found. A possidle altsrnstive wes touched upon in thie
essay. It ts unproven in relstion to experisncs. 1%
would opereate on two iovels: 1 quité rigorous srea of
development of gklll in languege, whioh pust be trsated
22 esrtoblighed, oommon qusntitiep; end an inquiry into
ths world in which we live structured around juestions
requiring & pergcnrl involvement and parponel axsrdclge
of Judgment, ssking thet the student dare tc know hie
eivilization and thet he persnnelly detarmine and persus
that which ha rinde important. Theoratically such an
aducetion would thruat the proceze onito the individusl,
Baking him the least common dennminator, requiring the
schoolas to be ahle to handle 2 much graster bhady of
knowledge then ie presently neoaesssry vwith well defined
arers of peelgned oorntent forming the currtculus,

This esesry sef sut te sxsmine the psrformance
of escondsry educstion for Acericens 1n Furope 1n
realetion to serteln i1desze shout educsticn. Thias parfor-
manoe haﬁ not eprroached the 1deal. 5kill 4evelopment
appearrad to Do adequate in ell cegep given the ayetem of
which thesa pchocls were g part. If thie eyetem 1
acoented 1t wea found that, hecpuee the curriculume
were 1imitsd to vsry fundementel, tsutologioal fects

about the world in whieh we live, the schcecole socompllished
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1ittle in developing intellectual inslght into the lssues

of alienation, social stagnation and international relations.
But in the course of making these observatlons 1t was
discovered that the creation of these lsaues ls ocgur-

ing, essentially because an administrative process 1mposed
limites upon the aystem of education. The concluaion 1s

thet there should be & complete turnabout, & full 180 degrees,
in the student-sghool relatlonshlp, Fresently the atudent ls
help responsible for knowing the knowledze and the school

for defining what he should loarn.81 But 1f the individual

is to be made the focus of secondary education the

student must be expectel to define what he shall

learn and the schocol muat be held reesponalble for

81 An indilcation of how completely the American
pecpde have relessed thelr educational system from re-
sponsibility for the body of knowledge may be gound in
a note appearing in the Now York Iimes index or January
t-15, 1961, "Colleges: TAlma and Curriculum;' Note:
Material foraoriy Tndexed here is now indoxod in
"Miacellaneoua Bection®.”™ while there has been no
specific note adviasing Index users that the subasection
under Education concorn!ng Alms and Curriculum has been
discontinued, an inapection of the five 19561 installments
to date avalilable {throught March 15, 1961} shows that
either there hae besn no grticle on Alms end Curriculum
in thess two and one half{ months or that section too has
been discontinued. Is there §o little fit to print on
the alms and curriculus of achools 1n this perlod of
aupposed interest in education? Or are most of us inter-
eated Iin the administrative ritual of what we have come
to belleve 18 education?




gnowing and being able to present him with that knowlsdge.
Towerde the beginning of this essesy 1t wee
observed thet the clarscteristlices thet educetion ehould
alr to develop, sklll, communicetion, sensltlivity and
swsrgneaa,pertalneq to the concept of Liberty. Liberty
is an axtremely spﬁnmiatle viaw, postulsting that Man,
left free to davelop himeelf, wlll, by his neturel drive,
meka the sholieas thaet will meximize the assete ond
mininize the limiteticns of his exietence. ¥We found
thet sacogdsry educetion has structured inte it the
orestioni@he problems of allenstion, soclel stagnation
rné foreign relrtione. Tuia ocourres because esacondsary
educetion hes mocepted llmite for 1téelr and its etudents.
The precliee effect oF those limits 12 8 reversal of the
role of stuﬁént and schocl. The etudent is viewed
pesaimiaticelly: he must be halé respoaslble for leerne
ing ¢ certaln fixed boéy of knowledge winlceh the schoal
must teszch Mia. There ie no falth in ¥ab here. There
is no Liberty. lHow we océn epproech the bsgle signifi-
cenoe thet osn be gqueszed ocut of the gscondsry scnools
for hmericans in Eurcpe. Thie eignificance lg the de-
finitien of & problem much more fundementil to cur future.
Acroge the world the way of 1ife of our tlme
1o sdainlstration. 7The men most valued is the ons with

tachnique, In businses, government, edvertieing, engineering,
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and even in many ares of eclance, scholarship and the
arts technique relgns suprema. 3Secondary education im
the United States 18 & prime example for teacher treining
nas been reduced largely to & matter of technique. with
thie atrese on taeachnlque, knowledge becomes treated as an
administrative quantity, a necessity by virtue of its role
in the aystem, to be doled out with 1ittle concern for
its s#ignificance., But secondary education 1s one of the
lesser examplea of the domination of life by adminiatrative
necessity.

Many facets of our life are dominated by adain-
istrative expediency. 1In the United States we have a
great many livee dedicated to sdministering the creatlon
and continuation of Free kEnterprise, lLabor end Amerlcanisa;
and In thelr words one offsn finds appalling wlllingneas
to twist reallity to serve the needs of some absiract idea
that drifts, anchorlees, 2 sponge of all responsibility
for those 1n 1te service,

On a world level the situation 1s worse. Here
is the Natlon in 1ts many forme, the largept adminiestrative
entitles men have created, to which they have presented
the total control over thelr exlstence, no longer willing
to aasume the resporsibllity of makling that fundamentel
choice: "To be or not to be.” It 1s part of the nature

of administrative entitlea to carry a cholce, once it has
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been made, to its fullest possidble implementation, for
administration 1s diabolically efficient, HNations, in
thelr past interworkings, have shown a propensity to choose
to risk the "not to bs,"™ And these national administrations
are approaching the level of officlency of technique with
which these cholces will be carried out with abeurd effec-
tivenens,

tiow, 1in this world in which the dynamlc of
administration can twlst huma:n hopes and ideale into absurd-
ities of propazanda for abstract entities, can we fashion
s lumang process of cholce that neither suppresses the
individual, sets group ageinet group nor desintegrates in
stagnation? How do we fashion an adminlstrative procens
that is impervious to its own expedlent glorification and
is pafnonttd witn a sense of humanlity that doggedly asserts
with its every act:

I believe that man will not merely

endure: he will prevall., He 1a

immortal, not because he alone

among creéeatures has an inexhaustible

volce, but because he has a soul, &

apirit capadle of compassion and sac-
rifice and endurance,

William Faulkner, "iAcceptance of the %obel Prige,"
Stockholm, Sweden, Deceaber 10, 1950; [eprinted in: Lewis

Copeland and Lawrence lLamm, eds., The wWorld's Great Speeches,
Second Editlon, Dover Publications, New IorE. Tg54
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APPENLIX T

In Florence one mAay ohbance to mest s widow,
stretchiny a modest inheritance to three times the level
1t would provide 12 the United States, proudly building
& taste for 014 World culture in herself and her eon. In
Jeneva a business man {inds life 1little changed, the mame
pace - "flying to london tomorrow, Serlin Thursday, back
to the family for the weskend," BRBut the family finds 1t
very different, some like 1t, others doc not. 1In Le Havre
an Amperican diplomat, middle rank, finds most of the Amer-
icana there gquick tranalents from boat to tralr; but as
a diplomatic family they are accustomed to Tindikg friends
amor, their hoats and, perhaps, they are a large, close, |
femily, welcoming the opportunity to be together without
many @ocial interruptions,

American familiea in Europe are of wmany kinde.
Some are rising familiea preparinz, with thelr zrowing
diversity of salents, to stamp thelr zark apon tomavrow's
field of zreatness - the "orth aAtlantie community. Cthers
are dying fazllies, drifting where the current ia least
resistant, floating with the remenants of kKurope's day
of high living aow e¢rusned by the rights and powers galined
by the more common sort in the endurance of their sacrifices.
Other familiez have pulled themaelvea apeart with guarrels

and are now trylng to start anew, rebuilding the remenants’
each separately. 3Some famillies move constantly, no deep
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roots anyplace; but, like a willow, their roots spheid-wide,
creating a fawmily of towering atature, strong, with s
suppleness that bodes regrowth after the severest of dib-
asters, Others, by chance, have found nooks oompletely

to thelr liking and plan to stay there for good.

The American 1n Europe would be an ex¢iting
fleld for the sociologist; but any such statistical treat-
ment wduld be an injustice for each hes hls special hope
or fear, like or d1allke and more than anything, each is
immersed in hls own experience., LKven in the international
cities there are few tight little islands in which a face
may be lost, Some will absorb themselves in nothingness
by trying to be the perfect personal diplomat, atuning
their every act to some vague composite within their mind,
Others will have this done to them, thelr hosts holding
up théir sacts as proof of some equally vague composite,
But, if they stay long enough, the composites of hoth will
be broken by some truly human act or feat,

Education is a factor in the lives of these fam-
1lies. It 18 part of thelr experience and the cholces
made towards eduocation will be influenced by the reat of
this experience., As wWe have seen in the maln part of this
essay there are a good many schools with many simlilArities
to choocee from, In the analysis many possibilities were

left out because they are not possidilities designed for
Americans in Europe, There are the "pudlic® sohool aystems
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of the host nations., There are many private schools that
vere not touched upon, IJome of theae are parallel to the
public systems, mush as private schools are in the United
States, OQthers arz experiments or eabody ideas not normally
recognited a part of education, O©Of these the most noticable
is the Ecole 4'Humanite, the School of Mankind, It is s
progressive esducational comamunity based on youths froa all
parts of the world, Americans are among 1ts students. This
and other private schools are a possibllity for Americans
in Europe. They shall not be liasted here for there gre s
great number. Preliminary information about them can be
found at the Aationsl Tourist Bureau each country. The
sgchools can fill in more detailed information on reqguest,
The local public school aystems are offen used.
The main problems with these invelve langusge, length of
stay and the avallability of space. For the secondary
level there is one further difficulty; elmost all the
European systems have & very rigid pattern of transition
to secondary school. This essay concerned the American
system and how it imposed limits, Oenerally the limits
of the European systems are broader in that up to twelve
subjects are taken each year. But the effect, 1in many
ways, is even a more administration oriented education.
Weeding out starts early and, according to performance
on various tests, the student is channeled into this or

that type of educatlon. The ismerican high school studant
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cannot always transfer latterally into thls progresslon,
Tne secondary schools are crowded and for an elite that
has proven itself on itnndlrd teats of achlevement in a
closely defined hody of materilal which acst Amerlcans will
net have absorbed into their backzground.

But many aake use of these schools, usually they
have started at an early age, they are fluent, completely
20, 1n the local langusge and they expect to remain in the
local schools for a falrly long period. Most do not fit
into this category and, for thls reason, there is a tendency
in any city to develop an international or Anglo=-American
school whenever the internatlonal community beccmes large
enough to support 1it,

The following chart tries to summarige the sit-
uation in some of the major Suropean citlies, The information
is very tentative, over simplified and incomplete. The
Americans in Europe are not amena®le to summariszation in
blank figures. Thé}h&vo escaped the pallid classification
of the Cernsus. Thi‘ chart 1s made with apologiles. Each
school listed, especially the internstional sochools, are
the creation of people involved with their problem. The
unfortungééPact is that so much of this problea 1s not s
question of education; but 1s a problem created by the
contortion of educatlon into administrative systems based
upon the nation., The international families stand in an

amblguous position towardes these aystems, 35Some mansge to
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accomodate themselves to the local one. A few look to

the occasional schools, such as the Ecole d'Humanite, that
have disasscclated themesAves from any of the systeme. But
most brbng thelr home system with them or search out that

whieh ia elosest to it,
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Sources alresdy listed 1n the mailn Bibliograimy
are not repeated here. Much of tine background
materisl received in the many helpful replies to
ay inquiries was a zreat help 1n the main part of
this thesis. ] ar extremely grateful to those who
took time from a busy schedusl 1n order to supply =me
with information. As some of the men replying from
Agerican diplomatic posts 414 not wish their names
to appear, the lettera are listed here by location
of the poats from which it was recelved. But the
nature of the questions and responases were such that
on nc aceount should they be teken a officlal opinions
of the Unlted 3tetes Government,

Letters from Diplomatic Posts

American Consulate General, 19 Mussuplein, Amaterdam, the
Netherlands, Noveamber 8, 1650

American Consulate Gsneral, t7/G9 Frankrijklel, Antwerp,
Belzium, November 18, 1960

American Embasey, Berne, Switserland, Yovember 14, 1950
American Embasey, Brussesels, Helgium, November 7, 1960

Azsrican Consulate General, Dusseldorf, Germany, Noveamber
30, 19060

Anericar Consulats, Florencs, italy, Noveaber 18, 1960

American Consulate (eneral, Geneva, Switserland, November
T, 1960

American Consulate Gensral, denca, Italy, Hovember 8, 1960
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American Consulate General, Gotehorg, Swveden, leceaxber 22,
1656 ‘

American Embanssy, The Hague, Netherlanda, December 1, 19060

American Consulate General, 27 Alsterufer, Hamburg 36,
Germany, November 25, 1940

American Consulate, Le Havre, France, iovember 8, 196C
American Embassy, Lisbon, Portugal, Deceaber 13, 1960
Azerican Embassy, Luxembourg, Luxembourg, December 15, 1960
American Consulate, Lyon, France, November 2t, 1960
Awerliocan Embasay, Madrid, S2psin, October 24, 1960

American Consulate General, XHarseille, France, iovember
14, 1960 '

Ameriban Consulsate General, Milan italy, November 14, 1960

American Consulate General, Cultural Affairs Offics,
Koeniginstrasse 5, Munich, Cermeny, Novezber 21, 1940

United States Information Service, Via 5. Giagbdmo 32, Gal-
leria Maditerranes, Naples, Italy, December 14, 1960

American Consulate, 3iice, France, November 30, 1950
American imbassy, Oslo, Norway, Oetober 31, 1950

American Consulate General, Palermo, Italy, Febuary 7, 196t
American ksbassy, faris, France, November 22, 1960
Amerioan cmbaasay, Rono; November 25, 196C

Amerlcan Consulate General, Rotterdan, The Netherkinds,
Noveaber 2, 1660

American Consulate, Salsgburg, Austria, Novamber T, 1960

Ameriocar. Gasisulate General, Urbanstrasse T, Btuttgart,
Germany, November 14, 19560

American Consulate, frieste, Italy, Hovember 9, 1960

American Consulate, Venice, Itasly, November 14, 1960



Amerlican Embassy, Consular Bectlon, Vienna, Austria,
Noveamber 4, 1660

Axerican Consulate General, Zurich, Switzerland, November
29, 1960

Qtber letters

Bakker, Dr. W, C., Quakerschool Reverweert, Werkhoven,
The Netherlands, January 16, 1961

Bigle, K., Bernadotteskolen, Hellerupvej 11, Hellerup,
Denmark, January 22, 1961

Brunesman, Howard G., Chlefl, FPopulation Division, Bureau
of the Census, 0,3, Department of Commerce, Washington
25, D.C. December 20, 1960

Cambell, EKenneth ., Manager, Forelgn Commerae Lepartment,
Chanber of Commnerce of the United States, 1515 H Street,
Washingéon &, D.C. Noveamber 14, 1960

Corlette, J., ifieadmaster, Alglon College, Chesieres-Villars,
Switzerland, January 20, 19461

Denyer, A.T., Frincipal, The International School of Brus-
sels, Chateau des Fougeres, 15, Eattenberg, Boltsfort-
srussels 17, Helguim

Eaton, W. D,, Hanaging Director, Du Font de Nemours Inter-
national S.A., Etolle Building, 81, Route de 1'Alre,
Geneva, Switserland;

and a zemorandum by Mr., 3, E. Chardavoyne

Geheeb, Edith, Kcole d'Humanite, Goldern, Herner Oberland,
Switserland, January 20, 1960

Jenney, Mr. John K., E. I, du Pont de Nemours and {o,,
Wilaeington 98, Deleware, HNovember 30, 1960

Johnson, Thomas, Engllish Department, College Cevenol, Le
Chambon=sur-Lignon, Switzerland, January t4, 1651

von Kenper, Llly, iiead, Information and Counseling Division,
Institute of International Education, ' East 67th Street,
New York 21, N.Y.

Male, Qeorge A., Specialist, Comparative Eduocation, Vestern
Europe, Division of International Education, Office
of Education, Department of fHealth, Education, and
Welfare, Washington 25, D,C., Noveabher 22, 1960
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Gliveau, Nrs. ¥.E,, 25 Crets de Champel, Jeneva, 3witzer-
land, Febuary 10, 1661

Sohaede, Dr, E, J., Hersann Liets-8¢chule, Schloss Bleber-
stein/Khon, Krels Fulda, Germany, January 12, 1951

Schmidt, Mr, T., Vice-Frincipal, Institut Dr. Schmidt,
Chateau de la Rive, Switgzerland, January 12, 1961

Willms, H. 3,, Headmaster, Anglo-American Secélon, La
Chatelainle, Salnt-Blalse, Feuchatel, Switzerland,
January 21, 1961

Literature 3ent by Schicols
Alxlon College, Chesieres-villars, Switserland

The Beverweert Herdld, Published for the Quakeraschool
steren and Heverweert, Werkhoven, The Netherlands,
September 1900 and Christmas 1§60

3

rdl Sehool for Girls, La telainle, Saint-Slalse,
Neue el, TUwltzerlas

Egole d'liumanite, Bernese Oberland, Goldern, Switgzerland

Ecole d'gumgnlte: Conditions of Entry, Bernese Cberland,
orn, zeria

"Educational Counselors for Swiss Private Schools,™
January, 1660, mimeograph supplied by 8wiss :Lubassy,
Washington, L7C.

Elléot, T. C,, "Preeenting a Great Hearted kducatér snd

His International School,™ FPeprinted fewa The tain
Science Monltor, Boston, Education, Cetober €, ’
p. V3, EEppI!oﬁ by the Ecole d'Humanite

' ational
Tourlst Office

Geheeb, Faul, "A School of Mankind,” Rabindranath Tagore,
trans., (loldern, Bernese Oberland, Autumn, 1952,
Supplied by the Ecole 4'Humsanite
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fiow_to Choose s School in Switserland?, Scholastic Service,
Transworidia, ! voyard, Geneva,
Switsgerland

Dr, Schmidt Institute, Chateau de la Rive, Lutry pres Laueanne,
Bwitgzerian

Edite par le Comite

Study in Switzerland, Consulate Gensral of Switterland,
Wew York Clty, 1960
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OOURSE DESCRIPTIONS

ADVANCED MATHEMATICS - is introduction to snalytical geometry and
differentisl caloulus. Elementery and intermediste algebrs, geometry and
trigonometry are prerequisites for this oourse.

ALGEBRA, Elementary — tesches the solutiom of mathemstical problems
through the slgebraic method and includes the study of formilas, factoring,
short method multiplication, ‘fractions, powers, roots, common squations,
etc. Required for most college sdmissions, but not required for high
school graduation. Open to students with *C* in eighth grade mathematics
or Gemersl Mathematics or who soore above the fiftieth percentile om the
Iowa Algebra Prognosis test. Elementary Algebra may be elected in grade
'8 by students with en "A" mathematios record in grade 7.

ALGEBRA, Intermediate ~ is the necessary foundation for trigonometry,
college mathematics, snd high school physios and chemistry. Study of in-
equalities, as well as progressioms, the binomial theorem, complex, per-
mutations and combinations, and determinants. Students should oontinue
into Intermediate Algebra only if they had average or better success in
Elementary Algebru.

AMERICAN GOVERNMENT - is & one—semester oourse in the workings of
our government. Emphasis is put on the processes by which laws are made
and administered, snd justice provided on the local, state, and national
levels. All branches of the government are studled.

AMERICAN HISTORY — is s detailed study of the political, socisl and
cultural sspeots of American life from the discovery of America to pre—
sent times.

APPLIED SCIENCE - is s lsboratory course for eleventh and twelfth
grade students who have had biology. It places emphasis upon the prec—
tioal application of sciemtific principles, including material from
chemistry, physiocs, meteorology, astronomy, earth science, etc. It is
not designed for college preparation.

ART ARD CRAPTS I AND II - includes the study of the variousa meterialse,
tools and techniques in art and orafts; drawing, painting, clay work, lay-
out and design, silk screen, print making, leather, jewelry, soulpture,
book binding snd other two and three dimensional vork. Field trips are
made sbout the local Buropean environment to build first hand & working
appreciation and history of art, architecture, and crafte forms. The most
direct benefit of these classes is the developing of an individual creative
expression,

BIOLOGY - is the study of plant and animal life, including anatomy,
conservation, physiology, diseases, and laboratory work. It may be electad
in the ninth greds by students who have an "A* in eigth grade science.

16



- 154 -

BOOKEZEPING 1 ~ is 82 jpiroduction W Los princinles of bookkeeping
fcr a single proprietor, 8 parmmahip, and a corperation, including »
survey of some vusiness teohniques and systems. 1t 418 deaigned nct enly
for studenta who expect to g0 inte business fieids, but slse for theas
who exrest tc heve relations witk Lusiness, such A engiueers, arobitesty,
pharma’sis s, lawyers, eLvo.

GARRKE PLANNING - i# ire study oI the vasic facters esseniial
shoosing, vreparing for, obtaining, snd progressing in & oareer. 9Job
opnortunities, sducetional, psrsonal and ?I"(‘«f'&ﬂﬂi(ﬂl&l requirements, methole
of self anaiysis and of self imprsvemen® ars considered. Attemilon i3 #lad
given 1o the xeareer? of marviage wol Tamily Jifs. Rducationel oproriar-
citiss teyond high school are investigated. 1% i3 roquirsd of sll samlors.

CHEMISTRY ~ includas the develooment of # work ing xnowiacge of
soientific methods snd lakrorstory racmiques . the elements snd ibe JUW-
position of matter, A sirong methematios tackgrouad is recommenced
Linolnding algebra’ . Important for thoss who will study mursing, mmdd 3
oine, nharmscy, and otlher scientific fields.

’QQ‘EATIVE__URITHQ - provides practice in self-eypression tarough
writing of themes, short storiss, nlays, poetry, Pactual rTeporta, jour-
nalistic stories, etc. of weluae not only W those who would like o upe
vriting ss part of theis profession, Sut alsa those who would 1iks %o be

able to axpress thempelvesa petier in wWritien form.

BCONOMICS - 38 & samestor alective oourae Jealing with tho weyd ‘n
which sconomic thecry and practios affesct our naticon snt commnity, o8
we'li aa witr the importance ~r egomnmia under standing end proper acanomlio
nabita in personsl itving-

g.lsUCAT}_Q){AL PLARNING - iy dssigned t© help ecoh studant select whe
high schccl oourse of study best guited io kis interests and ghilitiee.
Topice studied include comrse requiresents, trs relatiomship of diff ecent
acurees to sersongl and voortioval o leclives und weys of goetting the

greatest enlue from bigh schocl.

@&l&ujﬁ»}" e I_}‘ilﬁ\;‘,_’:‘"g . 811 emhasire tne mechenice of Englishk, such
as gremmar, apeliing. purc tuatlion, eta., practiice in wriiten composition,
sbadw of literawire, speaxing and {istening axilia, end Lse of the library.
“he smphasis varies from course 1o Couraf soocrdiag to the needs of par-—
vicular classas bub follows an dverall curriculum guide for the four yo&is.
ngiish is required of gli studenis sach yeur, excent that gspoech-dramxa oT
raative writing Wy be, witil crangelor RLproevsl. substitoted Tor English
™ by =tudents eitn & TET Sngita” rasomi.
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FRENCH I, II, III, IV, V - include a study of oconversational French
and French gremmar, with discussions of French oustoms, history, and
institutions. Students who have less than a strong "C" average in English
are advised not to take French, and students must have a "C® or better in
French I to take Prensh IX. French I may bs elected by seventh grade
students (in Prance) with sn "A" English record, end by eighth grade
students with an "A" or *B" English reonord.

GENERAL MATHEMATICS ~ is & review of the fundementals of mathematios,
including addition, subtrac..on, multiplication, division of whole
nimbers, fractions, decimal fractions, areas volumes, and square roots.

GENERAL SCIENCE - affers a wide variety of experiences in physical
solence. It covers such topics as weather, earth formations, eleotricity,

nature study, astronomy, and simple chemical and physical applications of
science to everyday life.

GENERAL SHOP 1, 11, III ~ are designed to give the student an intro-
duction to all the trades crafts such as woodworking, metalworking, machine
operation, electricity, electronics, and plestics. In the advenced ocourses
the student tends to specialize more in s particular area.

GERMAN I, II, IIY, IV, V - include study of conversational German and
German grarmar, with discussion of Germsn customs, history and institutions.
Students who have less than a strong "C" aversge in English are advised not
to take German, and students must have a "C®" or better in German I to teke
German II. German I may be elected by seventh grade students (in Germany)
with an "A* inglish record, and by eighth grade students with an "A® or "R*
English record.

HOMEMAKING 1. 1I, III - inoclude the 8tudy of househcld needs, such
as shelter, food, budgeting, clothing, family relationships, health, home
management, etc. Basic background for all girls, especially good for
those going into nursing and other related social service fields.

INTERNATIONAL RELATIONS - is a semester oourse which covers the
different forms of national government, and the relations between nations,
with emphasis upon the work of the United Nations.

ITALIAN I, II, III, IV - inolude study of conversational Italisn and
Ttalian grammar, with discussion of Italian custcms, history and institu—
tions. Students who have less than a strong "C" in English sare advisad
not to take Italian, and students must have a "C" or better in Italian I
to take Italian II. Italian I may be elected by seventh grade students
(in Italy) with an "aA® Engliah record, and by eighth grade students with
an "A" or "B* English record.

JOURNALISM - is designed to provide the student with essentials of
. good jJournalistio writing, layout and newspaper production techniques.
Eaoch class will plan and be responaible for the printing of the high
school paper, reflecting the life of the school.
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LABORATORY ASSISTANT (Chemistry, Physios, Biology)— Not mors than
one student per class period may be selected to work as an assistani to
the teacher in the Chemistry, "hysics, cr Biology laboratory. In addition
to gaining skills in handling »f laboratory equioment, the student will be
expected tc work un special probiems and projects under the teacher's
supervision. The student selected for work in any particular lsboratory
st have successfully completed that ccurse during a previous year with
the excentior of Physics. Ope quarter cradit per semester may be earned
in this manner.

LAT. . I, II, 1II ~ is for students in grades 10, 11, and 12 of
abcve average abllity as an additicpal langusge teyond ‘he host country
language. BRoth the language and the customs of ancient Rome are studlied.

LIBRARY THACTICE - offers & variety of experiences in femili~rizing
students with library surroundings, purposes O _wa: .88, proper use of
books nand book appreciation as well as an evaluamtir;. f acoceptable habits
and attitudes - both perscnal and work. Jourse carris ) one hall unit of
credit per semester and i. offere! to siudents in grades lo-id who meet
the requirements {~»r admizsion.

MECHANICAL [ ANING 1, 1i - de up the studentts skill in visueliza~
tion and provide training in asketcr.ng, use >f drawing instrumsnts, and
nroduction 2f scourate and atiract ve working drewings. Thig is of apecial
rssistance o stusonts gning irtn engineering, architecture, interior
decorating :r other areas related L0 mechan'cs «f art. 7The coursse 18 Jpen
e voth bovs and girls end the first vear includwes extarsive wiork in both
nechanical and froee-—hand lettering.

MOGIL, INSTRUMEHTAL - is for stidonte who wouid likes W learn tc play
a musical instrument or who alresdr «now how, and includes perticipation
in the school band and ciher lastruments. grouns. Studerts nave an oppir-
tunity to participate ir school exd cormunity programs Wy ths USAHEUR
Music Kestivals, The zourse way bo owlected in succagsive years.

MUs1(, VOCAL ~ provides for stud-iis whoe are intereated in singing to
sractice vcoal music, participate in ssnon] and comrunity programe, scnool
operettas and assamblies, and thd WAREUR Mus:ic Festivals. Study of baaic
misic thenry, mugic appreciation, musiz history, tyces and pericds of music
and obscrvaticns »f worthwhile mesicel cerf irmences are alse vrovicad. ‘he
scurse may ne elected in succesava years.

DFFICL T CRDURE! - 18 & survesy course in of!ice machires, such as
caleulatora, addirg machines, electrin typewr:ters, mimengraph, spirit
dunlicaters, etc., and includes the study ! filing methods und office

v

gvatems. [yping 1 is s prersgiisite.
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PHYSTCAL BOUCATIVE - is required of all stujerts | 2xaept those
szsrpted by wrilten statement from e medical officer after phyeical
exwiination) esch yes-. Principals may also, where gymnssium facilities
are inadequate for the ni “ar of students to be handled, exempt certain
students on the basis of « rhysioal fitness examination. Students must
not only teke but pass the course. Standards in the oourse take into
socount varying levels of physical ability. Students are required to
purchase a standard uniform and athletic shoes for the ocourse. The course
will normally meet twice weekly and will carry one-fourth unit per year
regardless of the number of meetings. The course will follow s definite
pattern of skills teaching, and will include s short period of celisthenics
iu each session. Students exempted from the course are not sxempted from
the oredit requirement, but must earn an equivaient amcunt of oredit in
other oourses.

PHYSICS ~ gives the student the opportunity to become acquainted with
& working knowledge of the scientific method, and to develop an apprecis~
tion of the relationships which exist between matter and energy and its
uses. Students should normally have intermediate algebre and chemistry
prior to selecting physiocs, snd take trigonometry concurrently, but
counselors may make exceptions for studemnis with above average ecademic
records.

PLANE ARD SOLID GEOMETRY - provides the basis for work in trigonom-
etry. It demonstrates the nature and demonstration of proaf through
logical reasoning. It includes a study of the properties and measure-
ments of triangles, polygons, circles, congruent snd similer figures,
areas, ratios and proportions. It also assists the student in acquiring
concepts of space in applying the relations of figuree in one plane to
figures in more than one plane.

PSYCHOLOGY = i2 a semester course designed to fit the need of
students who are slready experiencing adulthood. Emphasis is plsoced
upon an understanding of one's mental and emotlonal make-up end the
relationship of the individual to the group.

REMEDIAL READING ~ is for students who reach high school without
sufficient speed or comprehemsiom in reading tc ensble them to do their
other work satisfaotorily. It carries no credit.

RUSSIAN I, II - is for studentis in grades 10, 11, and 12 of above
average ability as a second foreign language. Both langusge and customs
are studied, with enphasis upon spesaking.

SPEECH-DRAMA ~ gives basic instruction in speech techniques end also
offers students the opportunity to study plays, sot only as literature,
but also as acting media with emphasis on character portrayal, voice control,
poise, handling one's self before an sudience, problems of production and
direction, development of powsr of expression, ability tc think clearly and
to correlate idess. This cless will be the sore of school dramatic
oroductions.
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STENOGRAPHY 1, II — give & couplete siwudy of the theory and tecimigue
of Gregg shorthand. A minimum writing speed of 60 standerd words per
minute for five minutes should be attained at the end of the first year.
Typing I should be taken preceding Shorthand I or at the same time so that
the student may be ready for transcription in the sscond year. OStudents
who take Shorthand I should plan to take Shorthand II, and should have at
least a strong "C" average in English with a good foundation in grammar.
For juniors and seniors.

TRIGONOMETRY ~ is a study of the properties and measurements of tri-
angles, functions of angles, ratio measures, and geomatric equations. I+
uses arithmetic, algebrs, and geometry, and is itself used in all later
branches of mathematiocs in college. Elementary algebrs, plane geometiry,
and ‘ntermedi ste slgebra are prerequisites to this courss. It is valumble
to future surveyors, civil engineers, snd architescts.

TYPING I, 11 - are full year courses in the theory and practice of
typing aocurately and with speed. Included are such skills as centering
and srrangsment, business letter forms, tebulations, use of carbon paper,
erasing, etc. Typing I is normally open only to students who intend to
ocontinue with Typing II or other business ocourses.

TYPING, PERSONAL - is & course in the use of the typewriter required
of all students not electing Typing I or meeting the typing requirement
through examination. Designed to teach the student how to type accurstely
and correctly for the purpose of personal use, but not as vocational
training. The course normally meets twice weekly for a school year; where
necessary it may be scheduled five times weekly foi & semester but glves
only one—fourth credit.

WORLD GEOGRAPHY - provides an opportunity for the students to soquire
e more advanced understanding of the physical, political, and economic
factors influencing the lives of the world's peopls, based upon earlier
geographic study in elementary school.

WORLD HISTORY - is & study of the peoples, customs and countries of
the world from the beginning of history tc modern times. It may be elected
in grede 9 by students with nA® o "B* in English end sccial studies in
grede 8, and by cther students in grades 10, 11, or 12.

YEARBOOK ~ is offered only in the first semester for one—half credit
to the student of above—average abilities as shown in his previous reocords.
Esach student is a member of & publication staff gaining knowledge in
gemeral contemporsary publication problems and possibilities as well as
having the opportunity to work in a variety of creative expressions -
design, writing, art snd photography. The semester work is dirscted
toward preparation of the individual school's yearbook.
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