THa DEVELOPMENT QOF CONCEPTS OF ASSOCIATION

IN AMERICAN EDUCATIONAL THOUGHT

A Very Rough Draft

Not & man there knew what his task wap

to be, or was fitted for 1it; every one
without exception, Northern or Southern,
was to learn his business at the cast of
the publie. Lincoln, Seward, Sumner, and
the rest, could glve no help to the young
man seeking education; they knew less thar
he; wlithin alx weeks they were all to be
taught their duties by the uprielng o#
such as he, and their education was to
cost & million lives and ten thousand
million dollare, more or less, North and
South, before the country could resenver
1tes balance and movement.

The Kducation of Henry Adame, p. 109

Robert Me Clintock
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The problem of 1ife 1s death. And the problem
of human life 18 murder. The difficulty of amurder is
not simple; has it been faced? C(Creat energy ls expended
finding gulilty murderers who are murdered by "eoclety" in
punishment, Wilth greater energy mental expediencliecs are
devised in the name of whieh vast numbers of people are
killed. PFPeople kill people ln war, It 18 not soldler
killing eoldler. Mo, it 18 people %i1lling people: men,
woxen, &nd children.

But what hss murder to do with education? To
a8k thie 1s to ask why people kill people, A2 U, H., Lawrernce
pointed out every act of murder involves a murderer and
a murderee.1 Both are implicated in th# crime, the former
positively, by committing the act, the latter negatively,
by letting the act be commlitted.

1 assume that people aspire to act rationally;
that, 1f thelr acts are irrational, some devious twist of
mind has convinced them of the ratlionality of the conventlon-
8lly irrational. Glven this assumption, it follows that
people kill becsuse they think it ie right, and they must

! D.H, lawrence, Wcmen in Love, Modern Library Edltion,
Random House, New York, 1950. p. 30




think 1t is right because of something they have lsearned.
The murderer, somewhers 1in hls personal history, has
learned to k1ll. The wmurderee, In his, learned to be
killed. Education, thus, becomes involved wi@h nurder in
two waya: positively, we learn the symbola for whleh we
hkill in our cducétive experience, dezatlvely, we fall to
learn to put arigzht the dislocatiocons that lead to desath,.

A? long as the image of "murderer" remains that
of the unbalenced individual, the problem shall not be grip-
ped. Murder, the intentional ¥1lling of a huzman being by
another human being, 1s intimately involved with what is
called ascciety, In our world, today, multitudes starve Iin
the mldet of plenty while the engines of war expand. Now,
men are murdering, And man aurdering is common encugh
through the ages to dlscourage our glorification of any
state of innocence. HKducation in the past has faltared in
1te struggle to avold either positive or nezative involvement
in murder. The problem 18 not one of loet innocence and
degraded standards. The problem 18 to face our condition,
Thle confrontation shunes sentimentalizing the good society
now past or the good socisty to be built., This confrontation
admites that I am implicated in murder and asks why I nurder
and what I will do akbout this self-knowledge.

Through the azes the reason most murdere are com-




mitted changes., This observation appllies more to the
positive reasons for murder than tne negative ones, Man's
limitations heve always led to murder involving hungry, ter-
rified, unbslanced, uncertein people., But the killinga in
the name of men's certainties have been the most repugnant,
Here will and ineptitude, crewglty and pathos, horror and
terror, seem to intensify: wmurder beccmes & poeltive act,
soretimee on & scale beyond comprehension. For most of the
preceeding two thousand yesrs tnese positlive reaeons for
murder have been varlations on & single theme; religlon.
But in the last few centuries, these positive reaspns have
shifted to varlations on the theme of politics.

An lmpression of the shift may be galned by &
contrast oi the Moslem ware of expanslon, the Crusades, and
the violence of the Countor-Reformationﬁwith the French and
Russian Revolutlons, the Clvll war, andﬁWOrld Wars 1 and I1I,
Religion was central to the former aroup and perlpherszl to
the latter. Polltice was peripheral to the former and
central to the latter.

Why do people kl1lll for religlon or politics?
Because they think it is right and the think 1t ia right
because of something they have learnsd. That is, that religion
of the political grouping is more important than the person.
To dle for God or to die for Country, Class (propertlied or

prolitarian), of &ulture becomes one's highest destiny.
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Here, education becomes positively involved irn murder.

What has murder to do with educatlon? Now, to
agk this 1» to ask how education is involved wﬁth concepts
of political deatiny whieh have 80 consistently led to
people killing people in reecent timea. This is not a
question of showing that in 1890 the Imperial Rescript on
Eduecation greatly intensified Japan's plunge into aggressive
nationalism; nor &f dlecovering and decrying tendencles to
idealize American history in textbooks. G8uch occurrences
undoubtedly have an effect, and they could be multiplied
and expanded., But the problem of politiesl destiny goes
nuch deeper. 1t becomes necessary to confront the baslc
structure of our thought., Ortega y Gasset hae deacribed
this purpose well:

. + » $he explanation of a sclentific

systen involves a further postulate:

besidees being true it muat be under-

stood. 1 am not for the moment re¢ferring

to the difficulties imposed upon the mind

by a scheme of abstract thougzht, especlally

if unprecedented, but to the comprehenaion

of its fundamental tendency, of 1ts

idetillogical significance, I might almost

say, of its physiognoay.!

1 shall search for the fundamental tendenclies in
the thought of certain educators, It is time to shift

focue, away from the very genersal, towards the specific

L Ortega y Caseset, The Modern Theme&, Harper Torchbook,
New York, 1G03%, 1661, p.




subjects I have chosen to examine. To begin wlth I shall

take up & recent editorial in the New York Times. After

this editorial I shall turn back 135 years to the Yale

Report, onée influential in higher educatior in the United
States, Following thls introduction to & contragt I shall
study a series of educational thinkere: Francis Wayland,
Horace Mann, Charlea W, Ellot, John Dewey, Irving Babbitt,

and Bsndo{EIBourno, Inquiring into the comparative physilognouy

of thelr thought. U

This Is Inappropriate as an Introduction to a historical essay.
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TWO: 4 CONTRAST OF SOCIAL CONCEPTS

I asserted that the reseson people klll changes;
and that most modern mumders were committed for reasons of
political rfithor than religlous destiny, Politics involves
the common actlvitles of people. Our teram for 1t derlvee ¥ .;?

Avoid this  construction. o
from the Oreek word for clity, polis. I think you wlll agree

that politicsl murder in modern times rarely lnvolves &
concsete dislike between the murdsrer iéé“qypégggtl In pole
itical murder Justiiicltion 18 derived from ideas held in
common about common relatlonships in every day life. Pollitleal
murder involves cit} againat cjty: it involves the clash of
groupinga, of comrupnitles. DBecause most murders are now
political, the key areas 1n my confrontation will be ideas

## the publle, of soclety, of the nation, of the culture,

of the community. 1 shall try to discover the fundamental

tendency in the usages of these by the selected subjects,

In the Aprll 25, 1962 issue of the New York Times

the editorisl "“In the Pursult of Peace" appeared. The first
third of this editorial exponiio@ the events that led to ' '
President EKennedy's declelon to resume atmospheric nuclear
testa, In this part "we' was used once, with the meaning of
“wa, editors of the New York Times." 1In this part there was

l1ittle that strikes one as extraordinary at a casusl readi@g.
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The remdéining two thirde were introduced as follows:

Yow 1t 18 more urgent than ever
to explain once agaln to all humanity
that the United States stande for a
peaceful world ruled not by force,
but by law, and that 1t has made
innumerable efforts, sacrifices ?nd
concesslions to attaln that goal,.

The editorial staff of the New York Times (cir., 500,000+)

were expounding “once egain to &ll humanity" what "the

United States standa for." In the remalning twelve sentencas
the editorial staff used "we," "ue," and "our" twenty-bhece
times. Their usage wae preclisely "we the people of the
United Stetes.” Such & usage of "we" occurred in the

Constitution only once and it was juatified by requiring

ratification by nine ptates and by expressly stating: "Done

in Convention by the Unanimous Consent of the States present

« »+ « » In witneas whereof We have hersunto subscribed our

Mames, G° Washington, Presid® end deputy from Virginia. ., . . 2
The authors of "In the Pursuilt of Peacs” repeatedly

gpoke for we the people of the Ynithd States and refrained

from aubscribling their names to the document., While more

thotiough documentation may be necessary, I advance the

gernerallization that glibness in reference to the body §§11tic,

the soclety, the nation has becomé a more common feature

! 1 have appended a copy of the editorial as Appendix A.

2 gee; Documents of American Hiestory, H.S5. Cammager, ed.,
éth edition, XNew York, . P.



of discussion and writing. The use of we the people, at
least, appears to have changed. To start elbciting the
significance of this, and other changes, I shall return
temporarily to the modern &act of murder.

Modern murdera are committed ﬁﬁereaaons of pol=
1tloal desatiny. I must take thls further and observe the
ﬁeculiar physio@nomy of modern political murder. It 1s
not enough to nétc. g8 1a often done, that thls 1s the
century of total war. Wae has become soclal war: it 1ism
war of the society, by the socliety, and for the soclety -

- whatever that mey be, Note the technique of air bomb-
ardment doth aldes used in World War II, It might justifi-
ably be consldered an attempt at applied soclologlcal
destruotion, the wrenching 100!{?ﬁh0 fabric of soclety.
Note that thie was preclsely the technique of the victors
wherever they roamed. The enemy foclety was toran apart and
replaced by one fashioned 1n the 1mage of the victor., lote
the technique of the Organization Armee Sec?%tc: randon
terror coupled wlth aystematic sabotage of social services,
the post, garjijage collection, governmental records, com-

1

municatlons, etc,

The role of the individual 1n twenleth century

! The soecial role of guerrilla warfare can also be seen
reflected in "Operation Sunriee"™ in South Vietnam where sll
Vietnamese ln trouble areses are being resettled at gunpoint
in epeclally deslzned villages in which security suepecte
are settled in the center of the villagee while thoa of sure
loyalty are located st tne perimeter.




political murder follows from the central place of soclety
in this debscle, A warring soclety emphaslzes the functlon
a person performs, his docile subamiesion to the higher
expediencies of the soclal whole, and hls reluctance to
doubt asoclally aymbol#ic characterizations on the basls of
mers personal experience. 1In respective order, illustrative
examples are: the terroristic technigue of fregmenting key
urban occupation cstegoriee; ten years of a peace-time draft
with no algnlfieant dimsent ccmpared to the draft riots
during the Civil War; and the techniques of brain washing
prisoners of war and propaganda and counter-propaganda
campalgns deeligned to weaken of preserve the conviction of
aoldloﬁ; and clyvllilans. Keeping themse characterlstice of
modern political surder in mind, let us return to"tne
Purault of Pea?a.“

In issulng the orders to the Defense
Department &nd the Atomlic Znergy Commliselon,
the Presldent had to welgh the &nexcrable
requlirements of both natlonal and free
waorld defense against the meny protests
volced not only by the Communists but
also by neutrallist statesmen, “peace
marchers,” and even United Nations Secretary
General Thant. Wlth deep reluctance and
regret, which we share, he declded that
our own and free world preservatlon de-
nanda the teats: and nobody who 1s not
privy to the secrdt mllitary and sclentiflc
considerations that went into the declslon
can gaineay 1it,

f‘a)

Everyone 1nvolved was described by teeds Tunction.
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The requirements of natlonal and free world defense were
irexorable. The declislon about freéworld etrategy, based
on secret information, was beyond d;bate of ordinary people,
This phyalognomy ofﬁphought corresponds remarkably witn the
nature of mnodern pléitical murder. The person is reduced
to hias funectlon in soclety. The aoclal whole 18 the level
of 1mperative Woncern., The symbolic characterization of
thiez whole 18 meintained in spite of the realities of the
actual eltuation,

8uch functionalism, fatalism, and phantasmegoria

is not unique to thie editorial 1n the New York Times.

Rathier 1t 18 a feature of our every day spesch, The editorial

staff of the Jew York Timea are whll educated individuals

{oexeuss my functional identification, but they do not zlve
thelr naames) writing for a clientel@ of abowe avarage intel-
lizence, The 1implication 1s that we have learned to think
easlly and with confidence 1in these terms, But the public

has not nlwaﬂya had such a demlnating usage in our intellectual
heritage. What 18 now a plllar of imprecliee usage, once, &t

leest, was used much differently. I gefer to the Yale Report

of 18281

The Yale Report exposited the philosophy of the

' An edited version of this is reprinted in Hofstedter and

Smith, ede., wher BEducations ocunentary History,
Chicago, 1961, pp. >
given 1in parentheses in tho text.




traditional Americen college with 1ta prescribed curriculum
dominated by the classics. Thias expesitlion was influential

over Ameriean higher education until after the Civil War,
According to 1t, the purpome of Yale was to lay the foundation
of & superion sducation., The prescribed curriculua was &n
intellectual expedié#h; for attaining thls goal., It best
ministered to the peychology of mental facultles, It effectively
disciplined the mind and gave the most valuable mental fur-
nlshinga for those who would guide thelr ltﬁf;;ith good eense
and taste., While the intellectual resources available and

those needed in living ohanged, the reporters felt that the
preseribed curriculun had also changed. New soisnces had

been added to it. Expert Jjudgment found the claseles s8t1ll

of fundamental value. Preascription of studies, a careful
planning of the intellectual experience as a wholes, wae the
epecial feature of a college education. In respect to this
point the concept of the public held by the rsporters, Presldent
Day and Profeassor Kingsley, wae expounded.

It is ®seid that the public now demsahd,
that the doors should be thrown open to
all; that education ought tc he 80 modlified,
and varled, as to adapt it to the exigencles
of the country, and the prespects of dif-
ferent individuale; that the instruction
glven to those who are destined to be
merchants, or mapufacturers, or agricul-
turaliets, should have a apecial reference
to thelr respective professional pursuite.
The public are undoubtedly right. . . .
And vwe rejolce at the prospect of ample
provision for this purpose, ins ., . the
establishment of commercial hlgh-schools,
gyanasie, lycea, agzricultural seminaries,
ete, But do the public insist, that every
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college shall become a nigh-school, gymnasglium,
lyceum, end academy? . . . The college

has 1its apprppriate oblect, and they have
thelre. . . . While &an ascedemy teeches &
little of every thing, the college, by
directing lte efforts to one uniforz course,

aims st doing its work with greater precision, .
\ . {pp 8T =BEY
and economy of tlme. | 2 Cite properly

The word "public" was used as & plural noun.
This emphatically placed the discussion of public interests
on & plane different from that common today. Our indefinite,
but monolithie "public interest" wae not present. President
Day admitted dlscussion of public intersats only as speclal
interesta to which he could counterpose his special interest
on an equal footing. Thus maint?ining equal etanding between
¥ale and the publlie, he ntateéhi&e college should define its
aima regardless of the public g Btrictures. He poesessed
specip]l competence. But the public ware interested in a
little of every thing, owing to the mult;plicity of intereats
among the public. Yale was interested in s special thing,
& uniform course of lnstruction, to which 1t would devote
its full efforts. Its dlstinetive program would appeal to

& distinetlve lnterest:; those who wished a superior educatlion.

ot only did the Ysle Report exposit a precise

concept of publlec. 4 concept of scclal agtlon was at least
implied. The authors esked whether merchants, manufacturers,
and agriculturists could derive no benefit from 8 Yale

educatlon. These were tue men who were golng to accumulate
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large eatates by riding “"the tide of prosperity." Given

their increseing wealth "ought" they not be men of superior

education, additions of "higher dletinction" to their soclety?

(pp. 287 - 88) This was asked rethorifdcally, laplying

the falth that the amerchant, confronted by the question of

what he ought to do, would ansu:::§; ghauld recelve 8 euperior

Yale educatlon and cesse Agltating for technical training.
There was, here, neither a feeling of helplessness,

nor of soclal engineering. There was no effort to manipulste

trends, There was no concept of an inexorable character

of future soclety lmpliclt in present soclety. The tide of

proeperity would enrich many: 1let this be anticipated and

aoted upongotontial sducators and students,

In Democracy and Educatlon John Dewsy obaserved:

Science, adopting the methods of observation
and experimentation, was to give up the
attampt to "antlcipate” nature - to impoee
preconcelved notions upon her - and was to
become her humble interpreter, In obeying
nature intellectusally, m?n would learn to
command her practically.

The position 1n the ;‘1& Report wss pre-soclentific in theses
terms, Presldent Bay tried to antlcipste the workings of
society by lmpoeing preconcelved notions upon it. For him

soclety was not & thing with & nature: 1t wae anr association

John Dewey, Deomocracy and kducation, Mecmillan Paper-
backs, New York, 1916, 1§£3. 1967, pp. 5@2 - 83
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of particular men, The good additlons to soclety were those
of "large and liberal views,”" of "solid and elegant sttain-
ments, which willl rsise them to & higher distinction., . . .g
(p. 288) The stature of scclety depended on the quality of
its individual members. The individual, after colleze training,
"when he comes to be engaged in the etudy of his profession,
« + . o8y find hie way through the mage, and flrmly establish
his own opinlons, by taking days or weeks for the examination
of each ssparate polnt."’ (p. 280) The implicetion was that
the individusl could control his own future, &nd by dolng
thie he would control the future of socisty. It wae not

an easy course: it required self-discipline and thie, there-
fore, wa&s the central feature in the Yale education, This,

supposedly, was the source of Yale's superiority.

In the Yale Report the publlc was composed of

gsaups with speclal 1ntereste which each actively tried to
further, The individual could make himaelf superior through
discipline followed by a careful foruming of his opinlon.

The soclal future depended on the generation of high sepirations,

lucid opiniones, and a dleciplined living by the present

! -This attitude towards opinlon should be compared to that ok
;;,‘:2}’d by the XNatlonal Oplnjon Regearch Center whioh last AN
. elt that thirty minutes, each of thirty thouaand collegze NO!

senlor's time would suffice as a basils for a“ major atudy of

the relation between college sxperiences and student's plans

for later life,
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students, This educstional phlilosophy has frequently been
characterized as arlstocratlic, But Oriegs y (asset has
advanced a different Juxtopositlion than the arlstocratic
and democratic =man,

Contrary to what is usually thought,

it 1s the men of excellence, and not
the common m&n who lives in essential
servitude., Life has no savour for him
unless he makes it consist in service
to somethlng tra&nscendental. Hence he
does not look upon the neceasity of
serving as an oppression., When, by
chance, such necessity 1ls lacking, he
grovws restless and invents some nev ®
standard. more difficult, more exigent,
with which to coerce himself, This 1is
1ife lived &8s a discipline -- the noble
life. Kobility 1a defined by the demands
it makes on ue -- by oblieat%onl, net
by rights. Noblesse oblige.

Without agreeing with Preasident Day's educationsl
philosophy, we can note that he and his philosophy show
characteristics of the noble life: "life lived ae a dia-
cipline."” Certainly the Ysle 1dea wae the discipline Day
would follow; and itz stated purpose was to disciplina the
student's mind, This service to clear thinking had ite
transcendental aspects &8 well, 7The man of superior educatlion
would not only continually transcend himeelf; but, by doing

this, he would 3pntr1buto to the soclial transcendence,.

1 Jose Ortega y Gasset, %ho Revolt of the Masses, W.W, horton
and Co., New York, 1932, 1957. p.
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For me, then, nobility 1s syncliymoua

with a8 1life of effort, ever a#t on éxcel-

ling oneself, in passing beyond what one

is to what one sets up as & duty and an

obligation. 1In this way the noble life

stands gppposed to the common or inert

life, which re¢lines statically upon

iteelf, condemned to perpetual immobllity,

urless an external force compels 1t to

come out of itself. Hence we apply the

tern mage to this kind of man -- not so

much because of hils multitude as because

of his inertis.
Recall President Day's ldea about education for merchants,
manufacturers, and agriculturiets; since the tide of
prosperlty would enrich them, they should acquire a superﬁﬁ?,
rather than a technical, eduecation so as to enhance opulence
with elegance, dignity, and the potential of service. The
appeal to the manufacturer was to overcome the inertia of
being a manufacturer and to pass beyond this by developing
other qualities, ~ ™ Avoid. a7

Earlier I qyoted John Dewey to the effect that the
scilentiet gave up ﬁHﬁhattompt to impose preconcelived notlone
upon nature., The sclentist "in obeying nature 1intellectuaslly,
. « . Would learn to command her practically.” I then observed
that the Yale Report, with respect to soclety, was pre-
sclentiflic, It was pre-scientiflic iIn Just those things in
whioch it was noble. President Day refusedto hﬁ,edclety's

"humble interpreter.”" He anticlipated soclety, formed a dls-

' Ibid., p. 65
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cipline, and strove to fulfill it, On the one hand this was
characteristic of the noble man, On the other, 1t was
characterletis of the pre-sglientiflc man,

This contrast relates to the editorial "In the
Pursuit of Peace."” The editorial extolled 2 heavy inertneas
in spite of the magnitude of evente., The edltorlal opened
with: BAs the mirsele . . , has falled to materlalize. . . ."
This set the tone of lnexorable svents carrled out by vast
abstractions of functions and forces. The very purpose of
the piece was to preserve the lnertness of the readers, to
8t111 dissent from an important decileion,

The editorial expounded not only inertia, It
exuded sclence 1n the sense of huably interpreting events
for their practicaliecontrol. This "Pursuit of Peace" did
nothing but observe, symbolize, order, and conclude, The
product served only to enhance one current of thought while
impeding another in the social sudience; and, thus, it
practically controlled the 1ife of you and I to serve those
national and free world intereste, ehrouded in miracles,
gsecrets, and inexprable forces,

The contrast of public amight be sald to be the
noble, pre-sclentific public:ofmi@wompared to the lnert,
scientific mass of 1962, But deduce no golden age 1in the
Yale Report. Ita nobllity and pre-sclientlfic quallities were
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hy then ansachronisma, Jta reots were sunk in times when
religlous deatiny was still supreme., Its surrounding ethos
of religion was belng challenged by that of politics, Na-
polean had already risen and fii§len. The Civil Was was soon
to descend upon the United States, The noble, pre-sclentific
public of the Yale Report were soon capabable of developing
symbols that justified murder. And evente proved a vast
lack of sufficient learning to put aright the dieloceations
that led to the Civil wear. All this would be of interest,
but I shall malntaln the focus of my thoughts the change in

the fundamental tendency of Amerlocan educsatlonal thought.
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Francls Wayland, President of Srown Unlversity
from 1827 through 1855, dld not kneel before the leadership
of Yale. In 1842 he published fThoughte on the Present

Collegiate System i= the United 3tates., This waas followed

in 1850 by a Report to the Corporation of Browa University,
On Changes in the System in Collsgiate Eduoa&ian.1 In these

he critielzed the existing aystem and made propoaals for

"an institution e#ftablished with the intentlon of adapting
1ta Mmetruction to the wants of the whole community.” {(Report,
p. 479)

His proposals pointed towards thne elective cur-
riculum which wag golng to replace the prescribed one. Courses
of 1nstructlon proposed included the classical and modern
languages, sclences, the nascent 8oclal sclences, and several
profeasiona. Theme courses of study renged from two years
to one term; eand "every student might atudy what he chose,
all that he chose, and nothing but $hat he chose.” (Report, p. 479)
dayland designed hils proposals on this premiee; "In addition
to the present courses of lnetruction, such ahould be

agtabl lahed as the wants of the varlous clasases of the

! Both are partlally reprinted in Hofetadter and Smith, eds,,

op, cit., Thoughts, pp. 334 - 74; Report, pp 478 - 88,



community regulre." (Report, p. 479)

The contrast with the posltion In tne Yale Report
of thles soclal vl%w ie immediately apparent, President Day
aald thet the various classes of the community ought to wasd
nis course of instruction., President Wayland aaid hls
courses of lnatructioun should be what the varlous classes
of the community want. He felt tnat enrollment had to be
increased if the well-belng of Brown waa to be melintained.
The proposed changes were found likely tc extend the appeal
of Brown to potentlal students unlikely to go to a traditional
college. "Our numbers would thus be increased withour dimin-
lahing the number of students in other colleges in New
England; and we should be carrying the blesesings of science
and literary educatlon to portions of the soclety from which
they had tinus far been practlcally excluded." (Report, pp. 481 - 2)

ot ornly should colleges adapt to public wants,
colleges were public institutions. They were "supported
1n part by the gubl;c;" the value of a degree depended on
its publlie recognition; the standards of attalnment reqguired
by colleges muat be correlated with the wants of the public
in order to be meaningful; and the oblect of encouraging
liberal educatlon was "to furnish the means for the most
perfect development of the intellectual treasures of the

country.” (Thoughte, pp. 339 - 41)
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A loglcsl corollary to thls strese on publie and
social conslderations was that the results of educatlon
should have & practical value. Tils waze laplied in
economist Waylard's use of supply and demernd to determline
course offerings. He reasoned; "If, by placing Latin and
Greek upon th&ér own merits, they &re unable to retain their
present place 1n the educatlion of civilized end Chricst#anized
man, then let them give place to something hetter." (Report,
p. 485) |

The lmportance of a practical value of education
was even more directly stated, The objeet of a éﬁﬁiﬁge was
"the intellectual cultivation of the community." {(Ihoughts,

p. 343) To develop the soclety intellectually it wae "neces-
sary that, whenever unusual talent of sny kind exists, 1t

be 80 cultivated as to he able to a2ccomplish the highest
results of which 1t has been mede ocapable." {Thoughts, p. 341)
This was done“by throwing the brightest light of science in

the patn of those whom nature has qualified to lead." (Thoughts,

p. 341)
Fresidant Wayland dlssgreed wlth President Day

over ths proper action toward tae "tlde of prosperity." For
Day this tide was a startlng polnt, an anticipated event,
upon which individual will should impose 1fiself. Wayland

felt that civilization could "only advence in the lines of
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the useful artse.” (Report, p. 483} He feared that the
potentlial wealth and influence »f the productive classss
would not be fully reallized unless the prescribed cur-
riculﬁm wae changed. He reassoned that, 1f the capital spent
for the tradltlonel ccllege since the Kevolution had bheen
used to diffuse practical knoulogge throughout the soclety,
agricultural and industrial production would have been
greatly lincressed. (Rasport, p, 483)

In the Yale Report there was a moral undertone.
"Qught" was used repeatedly as a call to action, It appears
in Hayland'a writinge, alac; but usually in conjurction with
rights rather than futies. Wayland noted: "It is frequently
sald that thie 18 a republiec, . . . the avenues to dlstinction
are, and of right ought to be, open to 811, . . . To all
this I fully egree.” (Thoughts, p. 364)

President Wayland %:pldaa noble, but more scientific,
He interpreted social trende for the Brown {orporationr and
controlled these for the practical beneflt of Brown., How
carefully Wayland worked out his plan for inereasing enrol-
lment: by properly interpreting clasz deslres and tganslating
these into the prﬁg:pm, Brown's enrollment would grow without
hurting competitive tnstitutions. Unfortunately, Waylarnd's
interpretation was somewhat visionary. This msade his practical

control premature, which, in turn, led to his resignation
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from the Brown presidency in 1855 after an unsuccessful
attempt to implement his proposals.

But 1otiu; not leave Wayland too soon, - ] y;qﬁ
to bring out a con;;pt that shall be important to the re-
mainder of my essay. Wwayland reasonild:

Clvilization is advancing, and it can

only advance in the line of the useful

arta. It 1s,therefore, of the greatest

natlional importance to spread broadcast

over the community, that knowledge, by

wh#ih alone the useful arts can be

multiplied and perfected. (Report, p. 483)

Why was civilization able to advance only in the useful
arta? This ie an lmportant quontion;and\gié;ﬁlyar, unfor-
tunately, can not be exact, becauee Hayiahgjdfﬁlnot tell
why only the practical sector of civiligation was capable
of advance. But he did give & clue: ", . . progress ., , .
is memsured by. . . ." (Heport, p. 482 - 83) 1If advance
was to be measured, it had to be measured in the quantitative
activities which corresponded closely with the useful and
aclentific asctivities of men, Vayland was questing the
certainly of measurement, rejeoting the uncortaiﬁiy of
spending days or weeks pondering each point of hie opinion.
This wes also reflected lnﬁﬁis concern for the asize of
Brown's enreollment,

Wayland also said it was of "the greatest national
important to spread fknowledge/ over the community." Why

was the apread of useful knowledge of national importance?

Because "the progress of & nation in wealth, happiness, and
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refinement, /wag/ measured by the universality of 1#s
knowledge of the laws of nature, and 1ts skill in sdapting

these laws to the purposes of man."

(Report, pp. 482 - 83)
Wayland wanted to mWsasure not his progress, nor your's,
nor mine, but the netion's progress. And this was & truly
remarkable nation: it was l‘altﬁy, happy, refined, and
sk111ful -- 1ts people: ehould they stand 1n the way of the
nation's wealth, happinees, and refinement?

Soclety had started doing thkﬁig.ifim}hnll eall
this asetive soclety a "container soéiéié." ;WEOntninor
Boclety exists and envelops its members, The sense of
assoclation preaent in the @tymology of “soclety” is not
necessary for the container society, It starts dolng things:
desiring, requiring, compelling, coercing, As Wayland sald:
Pour inetitutions of learning are called upon to place them-
Seslves in harmony with the advanced and rapidly advancing
conditiog/n$\nociety.“ {Report, p. 483) |

;'}”;hall nave occafsion to say more about the
contain‘£.soelety, but now let us turn to Horace Mann,
Wayland was an economist; and, perhaps, because of this,
he was relatively premature in the development of the con-
tainer eoclety. Horace Mann was born in the same year as
Wayland, 179¢, and graduated from Brown College. MNann was
a pelitiolan rather than an economlst, His fundamental
attitudes were more obsoure and were imbeded in a larger
body of writing: h1£§§§2“§§nua1 Reports while secretary of

the Magssachusetts State Board of Educatlon.
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FOUR; HORACE MANN R

The Annusl Reports of Hdorace Mann represent &
conaiderable body of writinge on educatlon. These included
ldeas on moral, religious, intellectual, and physical trein-
ing, remarks ou pedagogy, the design of scnool buildings,
financing of achools, There was liftle he did not touch
apon. 1t is this that cresates difflcultlies in diecuesing
hils educational ldeas,.

To Bay the leaat Mann was enthuslastic! Wae there
& problem in the world? Education would fix itl Mann vas
not against the individual, but neither waes President Way-
land. The doctﬁine is of less interest than the perepective
from which 1t was expounded. The editorial staff of the
iiew York Times repeatedly explalned things to all humanity
about the actions of we the peophe. President Day was one -
man with special interests and competencies, speaking to
other men with their interests, arguing that hlig were better.
Fresident Wayland began to iInterpret the public, to try to
fit himeself to ite ensulng trends, and even ventured to
explain how the wmalth, happiness, and refinement of a nation
was to be measured. What was the alignment of Horace Mann's
exposition?t

Horace Mann was the first secretary of the Mass-
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achusetts State Board of Zducation. This Job embroliled
him in the politlcal aspecta of the publlically supported
achgﬁla. In fact, the existence of h'e post wasz able to
ralse the tempera of many citizera. Hanr's committment

to common educatlon led him to take part 1n "selling” the
commor: achool idea, & t?chnlque aometimes called propapgen-~
d1%ing. Here politicallconcepta were not onlv implled,
th;y were encountered, Horace Mann wes a man of politieal
destiny.

The questlion arlalng wlith publle schools i1a: whowA
do they serve? Mann sejd: "wher any parent or guardiar
prefera to educate hdr children at home, or 1r & private
school, he should be allowed to 8o 80, =-- the means of
esducation to be left wholly optlional with every one, pro-
vided assurance 1m given to the 3tate that the end ls
attalred.”’ But what was the state? "The narrow strip of
half-cultivable land that lles between her esstern and
western boundarles 1s not Massachesetts; but her noble and
tmodepupsthie, Mn; Bgipure and-sxelted womer, the Bhildren
in 211 her schools, whose dally lessaons are the preludes

o
and rehersals of the zreat dutlee of 1ife, and the prophecles

Horace Mann, Annual Reporte on Education, Rand and Avery
Co., Boeton. XX, p. 1. he HReports &started 1n 1837 and
followed anrually. Heferences to them wlll be given to the
Report by the numeral and the page 1in the Rand and Avery
edition,




of future eminence, -- THESE ARE THE STATE." (p. G4S)

The state was the people, given a suitable defla-
tion of language. The common schools served the people.
But did they eerve them a3 a lump or as perscne? Here
Mann's Btyle becomes a difficulty.

Under the providence of dod, our

meane of educatlion are the grand machlnery

by wnich the 'raw materlal' of buman

nature can be worked up into inventora

and discoverers, into skillled artisans

and scisntiflic farmers, into ascholars

and jurists, into the founders of

henavolent inatitutions, and theological

sclence, By means of early educatlon,

those mabryos of talent mey be gqulckened.
. . . (p. 646)

In thie short compass there wag placed & melange of lmages,
3od preslded over first & great educational machine and
then over a huge educational womb, From these sprang an
enumeration of categories that give the impression of
individuality. But only functions: inventors, farmers,
artisane, acholars, Jumlets, are stamped out by the
educational machine,

The Twelfth Report, that of 1848, wae Mann'se

most comprehensive statement of educational doctrine. He
introduced the main portion of s£- thus:

I proceed, then, in endeavoring to
show how the true bhusineas of the achool-
room connectes itself, and becomes identical,
with the great interests of the society.
fhe former 18 the infant, immature state
of those interaesta; the latter their
developed adult astate. As "the child




1s tne father to the man,” 80 may the

training of the schoolroom expand #illko

the institutions and fortunes of the

State. (X1I, Pp. 651;
Mann then expanded this concept under headings of "Physlcal
Education," "Intellectual Education as a Neans of
Removing Poverty, and Securing Abundance," "Folitieal
Education,” ."NoiadlEducation," and "Religioue Education."
Without disparaging Mann's goals, education was truly & tool
of social ends, "the Zreat equalizer of the conditions of
life, -~ the balance-wheel of the soclal machlinery." (XII, p. 069)

Mann did have a sclenfific attitude towards
socleyy. In fact he stated 1t In nmnsingl}mggwiaﬁ“}orma:

The fortunes of & State depend upon

antecedent causes. . . . By virtue of

this unlversdl law, the future condition

of the people of Massachusetts will bé*

modlfied, and to & great extent determined,

by the foree of causes now put in operation.

Enlightened reaaon d§scerns the connectlion

between cause and effect; it measures

the efficlency of causes; and thus, to

a great extent, 1t is able toc adopt and

adapt meane to the accomplishment of

designed ende. (XII, p. 646)

Horace Mann pondered the guestion of educatlon
a8 a form of power. "The greatest of all the arte in
political economy 18 to change & consumer into & producer;
and the next greatest is to inorease the producer's producing
povwer, -« an end to be dire#tly attalned by increasling his
intelligence.” (XI1I, p. 6€79) ". . . General intelligmnce
can never exist without general education. . . ." (XII, p. 686)
Here man displayed the same orientation towards progress as

Wayland. Production wae good, But Mannys view of educatlon



- 2 -

as a form of power wae broader than this specific manifestation.

Qur common a8chools are a4 systiem
of unsurpassable grandeur and efficlency.
Thelr influences reach, with more of
less directness and intensity, all the
children B#longing to the State, -- chlldren
who are soon to be the State. They act
upon these chlldren at the most impressible
period of thelr existence, -- 1mparting
qualities of mind and heart which willl
be magnified by diffusion, and deepened
by time, until they will be evolved into
national character, =+ into weal or woe,
into renown or ignomy, -- and, at last,
will staap thelr in rraoaqgéc eea)l upon
our history. (IX, p. 420)™

The achools had the power to mould the history of Massachusette

and the natlon: for good or bad.' illlere was in 1t the germ
of the concept of the common school a8 a tool to create the
good zoclety. "Above all others, muet the children of a
republic be fitted for soclety as well as for themselves."
(IX, p. 422)

Thls 1ntroduc4d a vast new dimenalon in educatlon.
Mann'e view of the relation of politics and educatlion seeme
close to that of Thomas Jaffereon. But there is & difference.
Jefferson said:

« » « And whereas 1t 1s generally true

that pscple will be happlest whoee laws

are beat, and are best administered, and
that laws will be wisely formed, and

1

Ses; lLawramce 4. Cremin, %ho gaggblic and the Schoal,
HNew York, 1957, p. 7 from which this polint was borrowed,
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honesatlyadminiatered, 1n proportion as
those who form and adminlster them are
wise and honest; whence 1t becomes ex-
pedient for promoting the publick hap-
Piness that those persconsa, whom nature
hath endowed wilh genius and virtue,
should be rendered by liberal education
worthy to recelve the sacred deposit of
the righte and liberties of their fellow
citizens, and ., ., ., that such should bs
gought for and eduocated at the common
expence of all, /rather/ than that the
happiness of all nh?ul be confided to
the weak of wiched.

The iamportant thimg for Jefferson was that the law makers
should be wise and honeest. General education was expedlent
because througzh 1t the individuale of greatest potential
could be glven the education that would enable them to be-
come the wise and hineat leaders,

Nann went much further the# this. The chilld had
to he fitted to soclety. Mann created ae ideology. Public
education was not & direct means to the attéinment of better
laws and administratgon. It was, 1netead, the basle condltion
upon which the exist;noo of a free society depended. Tralning
for self-government was "one of the highest and most valuabls

objecta™ of eduocation., Such tralning had to commence in

childhood. He asasrted: "a forelgn people, born and bred

and dmsarfed under the despotisms of the 0l4 World, cannot

! Jeffersaon, Thomes, "A Bill for the More General Dif-

fusion of Knowledge," Crusade aAgainst lgnorance, Gordon
C. Lee, od,, New York, T9GY, DD. OF = & e



be transformed into the full stature of American citizens
merely by & voyage across the Atlantle, or by subecribing
the cath of naturalization.* (IX, p. 455)

Mann's edueational program was not an expedient
for promoting the public happlnees. He exclaimed: "I
believe in the existence of a great, lmmortal, lmmutable
principle of naturel law, . , . =-- & princliple antecedent
to all human inetlitutions, and incapable of belng abrogated
by any ordinance of man, == & principle of divine origin,
. + « Which proves the absolute right to an eduocatlon of
every human being that comes into the world; and whieh
. « «» proves the correlative duty of every government to
see that the means of that education are provided for all."
(X, pp. 533 - 34) Education for all at public expense had
ceased to be & matter of governmental expediency, becoming
& prineiple of natural law!

Man was a4 vielonary, an ideologiet. He explalined
his concept of "true statesmanship;”

v « « 1t 18 the especial province and

funstion of the statesman and lawgliver

» » t0 8tudy out the eternal neiplee

which conduce to the strength, wladom,

and righteousness of a community; . . .

and then to form public Institutions in

accordance with them. And he is not

worthy to be called a atatezman , . .

who . . . 18 incapabdle of marshalling

in his mind the great ideas of knowledge,
Juatice, temperance, and obedience to
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the lawe of (3od, =-- on whlch foundation

alone the structure of human welfare can

be erected; who is not capable of organ-

izing these l1deas into & aystem, and tfen

of putting that system Ilnto operatlion,

as a mechanic does & machine, (XM, p. 649)
Inatitutione were to develop the strength, wlsdom, and
righteousneas of the coamunity. The ldeal statesman +::~-
niijn&iad the modern 1deologiet. the man who has fathomed
the future, predicted its coming by hls system, and, given
pover, coerceés the confirmation of his predictions.

Thie wae an attitude allled to sclience. It
differed from the noble idea in concentrating on *the
structure of human welfare." Mamn was oconcerned with the
etoernal laws of God, a very unscilentific subject. But
his approach was consistent with & sclentiflic attitude: atudy
thiise laws, learn how they work in soclety, form a th#ory
or system which permits thfir eontrol through the pattern,
and gulde the control "as a mechanic doces & machine." Both
Marn and the wmodern 1doolog¥l¥§oomh1ne & sclentiflc outlook
with & vision of the good life, the good life of Kll rather
than of the person.

A key question with Mann is; what has happened
to the sense of asgociation among men? 45 & feeling located
in diverse individuals, asscoclatlion was decimated. He
implied that the forelagn-born were servlile serfe who lachked

proper “"apprenticeship for self-government.," (IX, p. 455)

By virtue of thelir despotic training ther were alien to
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Anerican-ness. Associatlion wae not something felt by men,
it was created by education.

Wayland and Mann both envieaged the same type of
society, one that contalned ite members., Thelr difference
wae one aof perepective. Wayland waa concerned with higher
education, Mann pondered univeraﬁ& elementary education.
But Mann went further than Waylend in one reepect. The latter
confined his container society mainly tc economic affaire.
But ¥ann saw & strong, wise, rlghteous community as the
outdgome of an excellent system of universal education.

With Mann, once the verbal fog 18 cut through,
the modern potentials of soclal concepts are outlined. He
said:

The soclety of which we fecessarily

constitute 2 part must bé preserved;

and, in clifler to preserve 1t, we must

not look merely to what one 1nd1v1dual

or one family needs, but to what the

whole community noadn; not merely to

what one genersgtion needs, hut to the
wants of & succession of generations.

(X, p. 543)
With this the potential of the modern political destiny was
explicit in American educational thought. The saoclety was
placed in the center of concern, and educatlonal thought
was made 1ts interpreter, Education would excercise
practical control over society.

But given political destiny, there was 3till much



staping of education to be done., Hducators found the world

around them was dynamic, always changing. Mann qulite firmly
established education in the service of & permanent soclety

whose intereats comménded the place of firet preamise. But,

while this soclety had an intellectual exisgangg, ita

actual features were stlll to be worked ouém;'ljihnll pause

now for an interlude 1n which thls new eoclety can be

examined,



FIVE: AN INT UDE

The 8dcial problem has become & guestlon of
1ocalis&tion%uu;;lort Horace Mann where he sald that to
draw conclusiones without considerlng the wamts of the
whole community over a successlon of generatlons was "to
leave out the most important pert of the premiases.”

What 18 the significance of this?

Por o moment lef us contemplate the phrase "to
think for one's self.” lts normsal usage ie& to mean that
he thinks himself ~- he doesn't adopt other people's ildeas
ready-made, It could sl‘o be taken to mean that he looks
out for himsell -- his thought atarts out from himself.
In thla latter usage, the locallzatlon of thought would
contradict ﬁlnn'a.

Hﬁnn found the most important premises located
in the whole ccamunlity over a succeasion of generations.

The important premises discussed in the New York Times

editorlal had a localization simllar to Mann's. The requirements
of free world defense were the lnexorable ones, It was

agaerted that the declision made could not be gginaaid

because 1t was bhased on secret informetion, But, in

addition to that, the readér's agreement to the necessity

of freeworld defense, rather than personal or famlly concern,




- 3 =

was preaupposed. If the reader doee not agree with this
localigation of important facta asaumed by the writer,
gainsaying the decision would be very slaple.

The problem, ~then, s one of the lacale of
important facte, There wis a change in the locatlon .

explain? s
of important facts iln progress, The Yale Report besed : . ..
muoh of 1ts educational thought on faculty psychology
as developed by John Locke. The next flgure that will be
examined, Charles W. Elilot, rcjeotoiﬂihat peychology. e
presided over Harvard while William James and othere
worked out & new one. Locke's psychology was highly
introspective, Jnaoiﬁh used introspection; but let 1t
be gulded by a thorough knowledge of all the sxperimental
work of the time, 4ll through the 1intellesctual world the
lecation of important facts was changlngs rébm internal,
introspection to external, sxperiment.

One of the more influential booke of the past
decade has been the lLonely Crowd which postulated on the
basis of a population growth curve three typee of charactert
tradition=directed, inner-directed, othor-directad.1 The
latter two are of interest here, These types have differing
locations of important facts. The lnner-directed have, -
metaphoriecally, an internal systeam of inertial guldance

See: Rlesman, Clager, Denney. , Abridged ed.,

Growd
) 955, pp. 19 - 49

g,
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lmplanted in thnem by thelr parsnt}al training, The other-
directed are very sensltive to the wants of others, con-
tinually adJjusting themselvee to tae patterns of actlon they
obhserve about thenm,

Wny should Rlesman have tled the ohserved
sharacteristics to character and populatlon curvea? It
is important, here, only to note that the lacatlon of lntel-
lectual concern waa mede external by Horaee Mann. Was thle
sufflcient, given the gradual diffuslon of this externalization,
to convert the general way of thought from 1nncr-locaiization
to other-loecalization? 1Ie other-direction simply & légical
corallary to the belief that the lmportant facts eare located
in the whole community and not in the Belf? With "other-
locallzation," automatically, thoses individusls who seemed
to best represent the communlty would become objects of
charaober eaulssian,

The purpoae of this digression is to set out the
5uiqe lines of the resmalning inquliry: into problems of the
locallization of iuportant facts and the events implicit in
those thoughts. "The child is the father of the man." And
80 the nineteent century was father to the twentieth, The
concern will be to explose the different locellzatlions
manifested, and the implicatlion of thnese for politics. The
next figure to be examlned is Charles W, Eliot, preaident

of Harvard for forty yeare.
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8IX: CHARLES W. ELIOT

Zliot atated hla primary educatlional concern &as
follows;

The general growth of knowledge and the

rise of new literatures, arts, and sciences

durlng the past two hundred and fifty

yeare have made 1t necesaary to deflne

anew liberal education, and hence to

enlarge the significatilon of the degree

0f Batchelor of Arts, which is the 1

customary evidence of a liberal education.
Immedilately, what localizatlfon does this imply? wWhere
was knowledge growlng? Eliot did not assert that nhe was
more knowledgeable than Pleco della Mirandeola, Ibn Khaldun,
or Leonardo da Vinocl. EKnowledge was growing in the aggregate.
Harvard Library had sorp books in 1t. 1In Ellots day, if

L.

everybody atated what thes knew, there would be fewer
repititions than two hundred years before, although each
individual would proba&bly have about the same numler of things
to say. The gzeneral growth of knowledge was located in the
communlty rather than the individual,

What did Eliot 4o about thls growth of communal

gon? The electlive system wsas a technique of responding

to the i@outh‘of wnowledze, “The elective aysteam fosters

' Eliot, "What is & Libersl Lducation?" Sducstional Reform,
New York, 1905, p. 89



scholarahip, beceuse 1t givee free play to natural preferences
and inborn aptitudes, makea posalble enthusiaesm for & chosen
work, relieves the professor and the ardent dlsciple of the
presence of z body of atudeﬁta who are compklled to an
unwelecome task, and enlarges instruetlon by substituting

meany and various jeanons given to small, lively classes,

for a few lessons many times repeated to different sections

of & numerous class."

The elective system fostered acholarship and thus
enhanced and cofifrolled the growth in communal erudition.
According to Eliot universities were "teachers, storehouses,
and searchsrs for trut.h."2 The universlty should have been
"able to bring ite atudents to the very frontler of acquired
inowledge 1n everffdiroction."3 The university was to atore
all the knowledze men had acquired. In order to search after
new truth 2 unlversity was to "provide a large numBer of
speclallists with a livellhood, with &l1 the needed famclllities
for thalr work."*

These tnree functions of the university can be
s&mmod up as follows: the universlity war responsible for the

diesenination, conservatlion, and sxpansion of the communal

! See: Hofatadter and Smith, eds., op. eclt., p. ﬁiﬁh fhis

42 from Eliot's Inaugeral B &8 President of Harvard

in 1859,

2 Ellot, "The Alme of Higher Education™ Reform, p. 225.
Ibid., p. 228, 4 Ivid., p. 234, :




body of knowledge. hus bhefore Woodrow Wilson stated 1it,
and L& Follette implemanted 1t, the university was in the
natlon's service, glven thease sims aenunclated by Ellot.

Zllot examined the relatienshlp of education and
power,

£ g ~

Many pefiple dréiv a distinctlon bewteen

an sducated and & practical manj but

twue aducation 18, after all, nothing

but ayetematlc study and practice under

Suldance. In this comparative seclusion

the young man learns something of what

has been done and thought in the world,

before he takee active part in its work,

He pute himself in some one subject

abreast of the accumulated wiadom of

the paet; he develops and increasee hils

own powere, and galns command of those

powers, He geta knowledge, tho bDe sur?,

but, better than that, he gets power,

The powsr gained waa the student's power to acquire, exposit, an
and apply knowledge. The prodblem of power circled back
into the problem of knowledge.

According to Eliot a onenesa of method united the
arts and noioncos.a This was the sclentific method. The
specific knowledge gained was immaterial; the etudent's
scquisition of the method was the concern of the university,
All filelde were equally permeated by this method. Therefors,
the student was allowed to choose hls subjects. "Theat 2ll

' Ivid., p. 224. 2  Ibid., p. 227
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branches of sound knowledze are of equal value for mature
studenta is the only hopeful and tenable view 1ln ocur day."'
Eliot wanted all atudents to gat the method of
acquiring sound knowledge, But thls unity wae to be
obtaln&d in the midet of diversity. Students were diverse.

He sald;

It 18 for the happiness of the individual
end heneflt of soclety alike that these
mental dilversities should he cultivated,
not suppressed, The individual enjoys
most that intellectual laboer for whioh

he 1s most riti and eoclety is best served
when every man's pecullar skill, faculty, or
aptitude 18 developed and utilized to

the hlghest possible degree., The pre-
sumption 1s, therefore, againat uniformity
in education, and in favor of di;ersity
at the earliest possible moment,

Thie unity of method coupled with the conecitos develop-
ment of diversity 1in content wag a foundation of the modern
political destiny. Hote above that Ellot claimed that the
1ndividual would enjoy epeciallzgtion most, &nuﬂ-soclaty
would beat be served by 1t. How characteristic thls was of
modern mags life: satlsfaction for the individual, service
for the society: "the individual enjoys," "scolety is best
served,"

The problem of power and the problem of knowledge

' Ellot, "Liberty in Bducation,” Reform, p. 144
2 1v1d., p. 134 A




- 4D -

were united, Power wae, and 18, derived form krnowledge,

It 18 here that Ellot !ntiroduced difficulties. He eald that
the universlty ehould be able to bring students abreast of
the frontlere of all knd&ladge; but each student should put
"himself in some one subject abreast of the sccumulated -
wisdom of the past.” Now if es Ellot sald, power is the
ahility to apply kxrnowledge to problems, the specisallized
individual ¥se golng to be at once very powerful, and at

the same time quite helpless., There was a catch to Eliot's
offer nf power for the student: he would bhe regulred to yleld
more complacently to the powers of nthers. Ellot's program
waa baeslcally an intensification of the division of labor.

It wae 8130 & #0l1id blow agalnst individual lo-
calization. Locallzation 1s where the lmportant facts are,
Zliot proposed that each student pleck an area and concenirate
studying ir 1it. The practical effect was that each individual
student was confronted with a simple—minded method for
loeating tmportant facts. The facte of chemistry were auto-
metiecally important to the man calling himeelf a chemist,
Eaoh person had hils corner, There hls power was great.1
But on venturing out of hls corner he gtepped into those of
othera, where thelr power was grester than hle. He had to
! cf. Ortega, Revolt of the Msases, p. 111, "The speclalixzt
'knowa' very we 8 own corner of tne unlverse; he is radlically
ignorant of all the rest."



retreat hack *nto hie own cormer or accept the tutelage of
the other.

El'ot seened qulte proud %o point out that it
would take a diligert student about foriy years to com-
pleta the Harvard curriculum and in those forty years tlie
fie8ld would greatly anlarge.1 He told the etudent to choose
one-tenth of that and not to worry about the rest. The
student should have aceepted power in one area at the cost
of lgnorance in others, Ongrmlght say that the essence of
Eliot's electlve aystem an!téldelibera;ely foster the student's
igrnorance of nine things for avéiy“oh; tha.university taught
hiﬁ.

"} advanoe this extreme caricature of the elective
system to polnt up the fact that expert knowledge ls attalned
by relative lgnorance of the flelds the expert 1s not expert
in, BSince we all are to some extent an expert in something,
we are all tied toghether, not 20 much by our knowledge,
but by our ignorance. Funotionally, modern socliety 1la &
very negative. We are impelled to commune with others not
2o much because of what they can do, but hecsuee of what we
can not do. If our valuation of others was inner directed,

it would presuppose our ability to Judge thelr worth. Thie

! Eliot, "Liberty," p. 126




the svecialist can éﬁi;\ho imn mis f1eld. His not-fleld 1is

made up of a large proportion of lgnorance, There, he

often can ot Judge, he 18 not comtsmporary, he nas %o

rely on some other to tell hia what the-thing-to-do is,
Zliot's educative ideasz almed to deliherately

advance this derivative way of life, Hirher aducation would

produce the experts in all flelds of knowledgs, Mass edu-

cation was to ensurs that theas experta were followed:

Having, as the result of hls eduecation,
pome vision of the great range of know=-
ledse and ocapacity needed in the business
of the world, he will respeot the trained
capacities which he sees developed In
great dliversity 1n other people; in short,
he wlll come to respect and confide in
the expert 1ln every fleld of human activity.
Confidence in experts, and wlllingnemss to
employ them and abide by thelr deeislions,
are among the best sighs of intelligence
in an educated individual of an educated
comminity; and in any democracy which is
to thrive, this respect and confildence
nuct be felt strongly by the =ajority

of the populatlon. . . . The democracy
must learn, in governaental affalrs,
whether munieclipal, State, or Natlonal,

to employ experta and abide hy thelr
decisions.!

Horace Mann located the lmportant facts In the wante of
the whole community. Charles Eliot S¥I® that “in every
branch of govcrnﬁiptal, industrial, and social sctivity"?

' Ellot,"Education in Democratle Society," %harlos W, Eliot
and %ogglar Education, &dward A. Krug, ed., New York, R

. 11
g Ibid., p. ti2




experte should be rellied on to lepgrte and interpret the factas.
To see that they were, Ellot advoceted "the firm planting
in every cnild's nind" of theee"greet truths:" each
individusl ta intimetely dependert on multltudes of others,.
and, in splite of all apparent diverslity there l1s an esBentall
unity to demosgratic aoclety.1

Life, 1n Zllotks hands. was belrng reduced to fun-
ﬁtlon. to externals; it waa hecoming wholly deriveative,
He sald: "It should be a recognlzed function of the den-
ocratic school to teach the chlldren and their parsnts how
to utilize all acceélbla meana of innocent enjoyment..?ﬁz
This may have seemed an admir&ble goal., But with 1ts pollitleal
glgnificance, 1ts irnocence melts: Ellot was asking that
Pinnocent enjoyment” bve defined, orgsnized, and taught,
Hencefort': all Italians were to be taupht to Bavor their
pasta by the asclentific method.

The fundamental odbjJect of a democracy was "to
promote the happliness and Holl-baing of the masaaa."3
It 18 not the purpose here to advocat§ the abendonment of
the common man to the predations of the forturate. But thele
wae, and 18, a great difference between promotlng the

happiness of the masses & & mass and promoting the well-

1 ; 2
Ibid., pp. 112 - 14 Ibid,., p. 115
3 ITd.. n. t14 E—
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o
belng iens fortunate people as people, An apparently hap-

A
py mass, dutifully responding to lesdershlp with no visible
dt¥sent, may be composed of bored, demoralized, wretched
people., Furthermcore, in order to move & mess through
education a tremendous force 1s required.

Eliot's concept of association was noteworthy.

He sald:
Democratic education should also

inculcate ¢n every child the essential

unity of a democratic communlity, is apite

of the endless diversities of function,

capacity, and achlevement among the 1

individuale who compose the community.
This wae the contalner soclety. Ite umhty was an easential
characteristic of an exﬁating body regsrdless of individual
characteristica, Men were associated 1n spiteof thelr
personal feelings,

But in Eliot'e statement there was an lmplication
that the soclal body was not as assured of existence as
might be désired, The school had to inculcete the belief
in this social bond, Unlty in freedom was "the social goal
of demooracy, the supreme gocd of all ranks af socioty."2
This brings up another probleam of locallizatlon.

Where was reality? Reality, for the individual, was beginning

! oimid., p. 113 2 1bid., p. 114
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To disintegrate, Nen, called great, were advocating the
inculcation of views into people's picture of reality. Life,
and the pleture of life, were becoming derilvative, Mann

felt the important facts were located in the whole community.
Ellot agreed; but went further, He wanted to ensure the
mental exlatence of this whole community in the minds of

all by the inculcation of belief in it through the “"democratic"
school. This exlatence assured, the whecle would then be
gcontrolled and interpreted by the expert Harvard graduates,
followed by the doclile mass who had been taught to be happy.

Thie extreme formulation le ugeful M that it tends
to point out the split bédween the gulding expert and the
gdided mass. A8 was Been above, the expert, on nine questions
out of ten, wae part of the mass, He gulded and was guided,
In this situation of broad functional integration, the
oritical control of a person's life by himself was impatired.
With this, the effectlve soclal criticism wes alsc impaired.
Effective aocisl criticism depends on actual revolt. OQOnly
by refusing to obey the expert, caAn a pragmatlic confirmation
of criticlesm be attalned. This would have been greatly
impaired,

Eliot was fragmenting reality and divlding its
location between various experts. Tihis left, as Eliot's
essay on"Education in Democratic Society,” implied, & large
nass of not very expert people living in a world of experts.
Jaohn Dewey was about to emerge as the principle interpreter

of eduocation for these people.
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SEVEN: JOHN DiWkY

John Dewey theorized malnly primary and secondary
education. In the same year that Eliot described "Education
in a Democratic Soclety” Dewey announced "My Pedagoglc Creed."
This opened with the assertion: "I belileve that all eaucation
proceeds by the particlpation of the individual in the
social consclousnese of the race."! This introduced a problem
for the student of Dewey: where #gs th indlvidual located?
and where wage the Boclety located? He believe that the 1
individual to be educated wae a social individual and that
society was an organic union of individuals.® This was a
circular position which rolled all through Dewey's later
work.

But there was implicit, here, a problem of major
concern to Dewey's later educational work: the problem of
dusalism. Dewey reasoned mightlly for the abolition of
dualistic concepts, His oclrcular standpoint described above
18 at the basle of his anti-duslistic view, The 1ndividual
was & socisl individual and soclety was an orgainc unity

of individusls. Soclety was in the individual and the

1

Dewey, "My Pedagogho fresd," Dewo¥ on Education, Martin
5. Dworkin, ed,, XWew York, 1959, p. 19 '
2 1Ibid.,, p. 22
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individual was in soclety,

Arndtvidunl weas--tn-wociedy.

Dewey defined his goncept of "community" clearly:
"What they /men/ must have in common In order to form a
community or soclety are alms, beliefn, aspirations, knowik-
edge -~ a common understanding -- like-ﬁindedneas as the
aociologlate aay." Commurnity depended on what people think,

thlis was the starting point of Lemocracy and kducation.

The problem for the educater was to discover "the method
by whlch the young assiamilate the point of view of the olad,
or the older bring the young into llke-mindedness with
themeselves.,” (p. 11) Dewey immediately anncunced his dis-

covery of this method: to utilize "the action of the environ-

awkward
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But Dewey avolided permitting tanle foramulation to \ e
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ment in calling out certain reaponses.” (p. 11)

eatablish a dualisa of individusl and environmeeal., Environ-
ment meant the continulty of the individual's eurroundings
with hle active tendenclea, The environment consisted “of
those cqnditions that promote or hinder, stimulate or inhibit,
the charscteriatic sotivities of a living belng." (p. 11)

A provlem of looalization was arising. Where did inltlative
lie?

! Dewey, Democracy and Eduecatlon, Macmillan FPaperbacks, New
York, 1§1§, 155* ¥o8T, p. k. Further referencee to tals
willl be glven in parenthesos after the quote.
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Dewey sald:

The net outcome of the discusslon
1s that the fundamental means of control -
is not Poraonal but intellectual. It
18 not 'moral' in the sense that a
person 1s moved by direct personal
appeal from others, lmportant se 1s
this method at critical Junctures., 1t
conslats in the habits of understanding,
whieh are eset up 1n using oSJecfl n
correapondence with others, whether
by way of cooperation and asalstance
or rivalry and competition. Mlnd ae
& concrete thing is precisely the
power to understand things in terms of
the use to whlich they are turned 1in
Joint or shared situstions, And
mind in this sense ls the method of
BOCL&L QONLIOL. (D.

Initiative was in the mind, But it was & apeclal mind, one
that understood thulngs in terme of thelr use in sahared
aituatlons,

This speclal umind followed a method. Recall
Dewey's remark about the mental change between science and
pre-sclence., The aclentific thinker would interpret nature,
obey her intellectually, and thus galn control of her. Thias
was another way of saﬁing that mind ehould understand the
use to which things were put, and by obeylng usages, mind
would gain practical control of soclety or nature, Man and
nature were contlinucus. Therefore men had to treat human
problems with the same methods that natural problems were
treated:; collecting data, forming hypotheesee, ank testing

them 1n sction. (p. 285)



Dewey also sald this about sclence: "Sclentiflc
abstraction and generaligatlion are equivalent to taking
the polnt of view of any man, whatever nhls fﬁoation in
time o¢ aepace.” (p. 227) With thie tne slgnificance of
Dewey's definition of community sppeara., Community depended
on like-mindedness, Education was the meane of atteining
like-nindednessa, subtly, by introduclng the student to
the sclentific way of thought, training the atudent to
take the position of any man, to desplse hls own, peraonal,
locatlion in space and tlme.

This was the same poeition as Eliot took, only
more 80, The key to the poeition was #ts nnti—d&!liam.
Recall that Ellot presched amp essential unity in spite of
all apparent diversity. Thie unity i diversity can be found
laplicit in Waygand'e thoughts the welfare of the community
would be maximized by the maximumuzatpon of the 1ndividual§s
epeclal talente. The difference between Wayland, Mann,
Eliot, and Dewey was one of degree. In Dewey's thought the
community sttained a vast degree of integration. The
individual wae not banlshediin the least. Ildeally, he
was contalned, He was harnessed, controlled by the control
of his environment,

The operetions Dewey was conductlng on the locallzation
of important facts #efd tremendous. In his "Pedsgogic Creed"

he announced nis bellef 1in soeclety as an orpanic unlon of
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individuals, Democraucy and Educa&tion was & very careful

program for 4reating this organlc unicon, The method he
used strugk at every possible dualism and argued the organic
union of both sides of tmsa false duaslities. Man v, Nature
-~ no: man end nature wers contlnuous. Individual v.
Soclety == no: lndividusls were social and abcleties were
composed of individuals. He concluded Damocracy and Educa-
tion as follows:

The two theoriee chiefly assoclated
with the Bseparation of learning from
activity, and hence from morals, are
those which cut off inner dlsposition
and motive -- the conscious personal
factor -=- and the deeds as purely phyaical
a&nd cuter; and which set action from
l1nterest 1n opposition to that from
prinelple. Both of these zeparations
are overcome 1n an educational scheme
where learning 1s the accompaniaent of
contlauous activitieas or occupations
which have & soclal sim and utilize the
materiale @f typical soclal situations.
For under such condltlione, the school
becomee itself a form of soclal life,

a minlature community and one in close
interaction with other modes of asgori-
ated experlience beyond achool walls,
All education which develops power to
ghare effectively in sochuil 1ife ls
moral. It forme a character which not
only does the particular deed soclally
necessary but one whéch is interested
in that contlnuous readjustment which
la essential to growth, Interest in
learning from all the contacts of life
18 the essentlal moral interest. (p. 360}

ﬁsontinuaus“ w8 an ilmportant concept, Wherever there had

heen & duallsm, there waa continuit for waoy. Life was



continuous, everyone continuous with everyone; the whels,
finely interwoven with internal continultles, waa continuously

growing, expanding, because eaoh 1ndividual was continually

growing.
Dewey gave thla technleal definitlion of educatlon:

"It 1s that rodonﬂtructﬁbn of experlence which adda to the
meaning of experience, and which increases abllity to direct
the course of subseguent experience." (p. 7£) He said: "Ex-
perlence 1tself primarlly conslists of the active relatlions
subslating hetwesn & human belng and hils natural and social
surroundings.”" (p. 274) The questions that arlses ia who
was to say that mesning i&d been added and ability increased,

Who was to judge? Dewey dald;

. + » there was indicated a philosophy
.. Whieh reco, nlzes the orligin, plago, and
T tanotis af wind - In-ma eRdiyeEEein-N

controlse’ tho environment. Thus we have

ctonpleted the circult and returned to

the conceptions of the first portion

of this book: such as the blologleal

continulty of husan impulses and instincte

with neatural energles; the dependence

of the growth of mind upon participation

1n conjoint activitise having a common

purpose; the 1nf1uonca of the physical
environment tisleugh uses made of it in

the soclal medlum; the necesslty of u

utilisation of individual variations

in the deslre and thinking for a progress-

. 1vely developing soclety; the essential
unity of method and sBubject matter; the
intrinsic continuity of ends and means;
the recogznition of mind as thinking

which percelves and temte the mesnings
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of behavior, These conceptiona are con-
siatent with the phllosophy which sees
intellijence to he the purposive recorgan-
1gation, through action, of the material
of experience; and they are incosletent
with &ach of the dualistic philosophles
mentioned. (p. 323)

Dewey was early in his philosophical career a
Hegellian, Supposedly he loet hls Hegallanliem in developing
his inetrumentalism, There was, apparently, a vast
difference hetween the Absolute Idea and relativism, But
Dewey saw intelllgence as the purposive reorganisation of
experlence. Mind was in the activity. Educatlon was to
continually permit expansion of activity. Education was
life. Philosophy was the general theory of education.
Somewhat similarly, Hegel saw the abasolute 1dea unfadlding
in 11fe.

| Dewey naid;

Sclence represents the office of intel-
digence, in projection and control of
how: o S En ) elviga odRly,
intentionally, and on a mcale dué to
freedom from limitations of hablt, 1t

18 the #qole instrumentality of oanmecious,
ags distinoct from accidental, progress.

And 1f ite generality, lte remoteness

from individusl conditions, confer upon

1t a certaln technicallity and aloofness,
these qualitied are very aifferent from
thoze of merely apeculative theorizing.
The latter are 1ln permanent dielocatlon
from practice; the formen are temporarily
detached for the sake of wilder and freer
application 1n later concrete action,
There i& a kind of 1dle theory whioh

1s antithetioal to practice; but genulnely
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sclentific theory falls within practice
a8 the agency of its expanmion ard 1its
directlon of new posslbilities. (p 228)

aantrollﬁhg experience. Science was the instrument of explain gqu
conerlour progress., Progress 1in wnat -- expansion of new 5 ‘???
poesibllitier., Several other concpets of Bclence Dewey
gave are necessary: "The problem of an eduocational use of
science ia then to c¢reate an intelligence pregnant with
belief in the possibllity of the directlon of human
affairs by itself." (p. 225) "Science is experience
becoming rational.” 1Is this ever expanding experience
reason unfolding ltself in the world looked at from
within? Was instrumentaliem Hegelianlsm plus the sclentific
method?

Sclentific generalization was the point of view
of any maen,"whatever his location in time and space."
Kducation wae to use sclence to cresate an intelligence that
belleved 1t could guide humsn atiiira. Belence was the Judge,
The ron-=localigzed point of view was the standard of
Judgenment,

This non-locallized point of view was in the service
of a8 contalner soclety in &an effort to lntegrate the indlvidual
with hias contemporarles.

The devotion of democracy to education
is a familisr fact. The superficisl
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explanatlion is that a government resting
upon popular suffrage cannot be successaful
unless those who elect and who obey their
governors are educated, 3ince a democratic
society repudlates the principle of
external authority, it must find a sub-
stitute in voluntary disposition and
interest; these ocan be ereated only

by education. (p. 87)

kotes how different the exposition of this "superficlel®
aSﬁﬁEQent nad become from Thomas Jefferson's quoted above.
(pp. 29 - 30) There it was & clear-cut matter of expediency:
developing those individuals best fitted to make and admin-
ister good laws. Dewey saw democracy devoted to sducatlon,
Democratic succees was impossible without general sducation.
Education had to create & general interest in democratic
sBocloety!

Dewey went on, gliving hie less syuperficial
explanation of the idevotion of democracy to education:”

A democracy 1s more than a form of |

government; 1t 1s primarily & mode of

agsoclated living, of conjoini com-

municated experlence. (p.$87)
The presssbbs meaning of this was that democracy wee &
glant ogranism composed of a aymbiotlic relationship of
people, machines, books, everything.

He went on;

. . & soclety which is moblle,

whlech 18 full of channels for the

dlstribution of a change oscurring any-

where, must see to 1t that lte members

are educated to personal inlative and

adaptabllity. Otherwlese, they will

be overwhelmed by the changes 1ln which

they are caught and whoea significance
or connsectlone they do not percelve,



- 57 -

The result will be a confusion in which

& few will approprlate to themselves

the resulta of the blind and externall

directed activitles of others. (p. 88
Tne 1lnternal balance of relatlionsnips nad %o be mainteined
by education or elee the eymblotle caoaracter would degenserate
into a parasitic one. The members of a democracy had to
be educataed to personal 1lnlative and adaptabillity. WwWhat
was personal inlative and sdaptability? Dewey didn't say.
But he did say:

A progresslive soclety counts indlvidual
variatione as preclous singse 1t finds

A tHegkire weens - of Aty  Oun SROWLL.
Hence & democratic sooclety must, 1in
conslstency #ith 1te 1deal, allow for
intellectual freedom and the play of
dlveree glifts aad lnterests 1in 1ts
intellectual measures. (p. 305)
The soclesy allowed for the individual. 8ocliety completely
contained the individual. Yet the soclety wae many individuals.
There was aslmply ﬁn locallzation of anythlng. The student
1e left with a great amorphous blob of 1life, located in
no partlcular time or space, growing, eéver expending ite
sxperience, ever reducling it to more perfectly communicable
form, all tenelons resolved, entropy viciorious eventfally
with experlence absolutely experiencec and perfectly dilf-
fused. The abaoclute 1dea fulfills iteaelf.
But it was a patent fact thet societies didn't
"eount"anything., People counted and people still count,

Societies dldn't grow: people grow. 4 demceratic soclety



d1d not allow for anything, nor was 1t conslatent with its
1deal, Peopls are, and were conalstent or inconaistent
with th‘ir idegls; and they permit or deny intsllectual
freedom in themselves and others, Dewey was & 5t, Jeorge
selaving dragone, a Don Quixote lancing wind.mille.

The firat aentence of Democracy and Education
was: "The most notable distinctlon Jetween living and
inanimate thingas 1s that the former maintainiﬁhomaelvee
by renewal." (p. 1) Reflection snowe this H;B an absurdity.
Contemplate a brook running to ipe eea, and a wonderful,
inanimate process of malntaining the oceans by renewal
emerges., Dowey's own example of & stone, if taken in its
actual setting, shows the rlse of mountain rangea, followed
by their gradual ercsion, the accumulation of eroded sediments,
exerting preassure, forming rock strata, finally to rise in
& new range Iin response to changing geologlc balances.

The most notable distinction between living and
inanimate things is that the former have a nithin,1 a
locatlon; that they distingulsh themselves from inanimate
thinga. Living things have & subjectivity, a tension between
gelf and not«self, To force human life 1nto taking the

point of view of any man was precisely to dispense with

! Pere Plerre Tellhard de Chardiin, The Bhsnomenon ¢f Man,
With an Introduction by S8ir Julian Huxley, rpe nd Brothers,

New York, 1959



human life. Any marn wap the equivalent of no-man., Every

man is always at asome very partlcular plece at some very

particular time. I am here, now. Yourare there, then,

The slignificance for me of Dewey's 1deas for any man

"whatever his locatlon in time or space" ie precisely nothﬂng.
It is absurd to call Dewey & relativist. He

studiously refrained from dealinz with any concrete relation-

ship. For instance, the maln problem of thle eéﬁfy is murder.

With this problem we can see the nulllty of the point of

view of any aman. Murder always nappens to particular per-

pons, committed by particular persond. Murder is a concrete

relationship. Any man can not have conceete relationshipe,

He can only deal in technlque. Gliven thils to do, how 11

e

the best way to do 117 Glven the problem, how

. it to
be solved? To fulfill hie alme, Dewey would hav§ to conduct
systematic de-personalization agalnst the indlvidusl conscious-
nees,

The doctrine of any mangétonciriei the inertness
of 1ife, The person who attempted to follow it would be
unaware that he dld have goals. Alma were to be contained
in aots. Onrly a philoscpher with the Hegelian faith that

reason unfolde itself in the world could let nls concentration

fasten ao completely on method, on technlque, on dolng thinge.



Mass uman, other-directed man, and mny man are
much the same person. The inert person contlinues living
in the same pattern unless moved to change by some outside
stimulus. The other-directed persond looks for stimulus,
for change, ocutslde of him. Internally inert, ne knows that
the only variety in his life wlll be derived from othners,
The norn=locallzed man, any nan, bocomes,:ip effect, the
epithome of the inert, other=directed man.‘ Any man tiiinks
he nas the perfect msthod for living. He deceives himasslf.
Glven a purpose, an activity, any man cgn diacover and
utilize the best techniques, he can learn how to do it
well., But purposes, activities, are features of the lives
of particular men. Any man has forgotten he is s partisular
man. Before hia fine ability it:technique can be put to
work, the purpose of particular men mmust enter any man.
He muat awalt direction. Hls ever-~expanding experience 1s
derivative, His 18 1like a gpeck of duat lying on water,
vibrating on the surface #f things, inert, but continually
Jumping about, directed randomly by ﬁquual Rinetic energy
in the molecules that strike, bounding stupldly in a
Brownlan movement.

Dewey worried mainly mbout the mass, the mul titude
destined to no particular distinction (except in thelr own
eyes). This was only one elde of the modern political pro-

hlem of education. Kllot worried a&bout both the mass and
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the expert. This latter problem, educsation for thosa who

.
P

d lead, was not left unpondered. One of the major
ttinkers on this subjeot was Irving Babbltt, Frofessor

of French Literature at Harvard.
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Why deal with ‘Babbitt?
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313 BABBITT I8 WATCHIAJZ YOU!

"Thaet's a fact, Mr Habbitt."

*sut I'11 tell you ~- and ay -
stand on this le Just the ssme as it
was four years ago, and eight years
. 6@0, #aRiit'll be my stend four yesrs o
from now -- yes, &nd elgnt yeare from  Abrupt ' -
nous #hat 1 tell everybody, and it and
can't be tog generally understocd, 1s ; ot
that . . ."! "eocial Justice . . . cmﬁusmg Y
means in practice class Justice, class Deginning
Justice means class war and class wer,
1f we are to go by a&ll the expsriencg
of the past and present, mears hell," Py

Democracy and Leadersiip was begun wita an

asaert‘on of a dualiezs "a law of the epifit &and a law

by,
Ay

of tne menhers.“3 Literature and tie Americar Collepe

wes 1ntroduced by s quotation of Enersor;

There are two lawe dlscrete
Kot reconclled, -=

Law for man, and law for tning;
The last huilde twdn and fleet,
But 1t runs wild, 4

And doth the man unking.

Babbitt claimed to devote Democracy and Leadershlp

to "a defense of the veto power." (p. 5) The veto was by

| George #. Bebbitt, Babbitt, by Sinclair Lewls, Signet
glasaic, new York, 1522, V9Li, p. 27
Irving Babbltt, Democrac
ifflin Co. Doston, " ew
4 ibid., p.6
A Babbitt, Literature and tne American College, A Cateway
Edition, hew York, 1908, 165C. p. V

» Houghiton
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the law for uma&n of social reform, humenltarlanlsm, expan-
sloniam, and all other delualons growing froam the law for
things, It was & most slnguler defense of the veto power,
For instance, two sentencesa after anouncling thle purpose,
Aabbitt did "not hesitate to affirw thet what 1s specificelly
human ir man and ultimately dlvine is & certaln quallty of
will, & will that 1a felt in its relastlon to nle ordirary
self as & will to refrain.,” (p. ¢) Lespite the will to
refrain, toe major portion of thie "defense" consisted of
Babbitt's sesertion of Babblitt's life view,

Babbitt ealled himself & humanlst, one who was
not only positive and critlioal, but Indlviduellietlic as
well., It ls thias last self-characterizatlon that merits critical
examirnation., I say thls because Babbitt's usage of individ-
ualiesm was pecullsr:

Under existing conditliona, the significant

struggle seems to me to be not that

hetween the unsound $ndividuallst and

the traditionallst, nor again, as 18

currsntly aesumed, that between the

unsound indlividusliet and the altrulet,

but that between the sBound and the unsound

individusliet., To be & sound individullet,

one needs, ae I pane it, to retain onels

hold on the truti:e of tne inner 1life,

even thouph breaking more or less com-

pletely with the past. (p. 8)
i{his seems strange, having always thought that &n individualist
gave up worrying whether his indlviduallsm wae gound or
uneound, preferring to take up queastions as the arosae,

concretely, without flltering the ensulrng oplnlons through

the aesh of sound and unsound charscterlstics sultable for



- 54 a

the adornzent of the "individualist's" herd-image.

The main concern of lndlividualliastlie, coritical,
humanistic, positivistic Babbltt was the questlon of
stendarde., Although this concern arose from the baslc
duslism of the law for =an and the law for thing, Babbltt
saw the need of a unity,

If we mean by imagination not merely

what we perceive, but what we concelve,

it followa inevitably that tie problem

of the impagination ie olosely bound up

with that of the Cne and the Many and

therefore with the problem of standards;

for it le lmpossible, let me repest,

to achieve standards, at leaat along

ocritical lines, unless e can dlacover

1n 11fe somewhere an abiding unity with

which to measure ites variety and change. (p. 13)
lhe unity was the moral law, Uecause these truths of the
inner 1life had been loet, the concept of 1liberty had been
changed. In ite name, men nad ceased to submit to the highsr
will which would be & saubmission to true liberty. The
Catholic method of preserving this eubmiseion was unsatle-
factory. The sound individualiast had to rely on the cooper-
ation of ti:e Intellect and the lmaginatlion to produce standards
that would enliat the service of the ethical will., (pp. 285 - 3B)

Ihils cooperation of lantellect and imagination
centered around the basic condition of life: temesls.

Nemeels wad the poetlic jumtice brought on by man's expanalve

gonceit. A Tan wno could center his intellect and lmeglination



upor Hemesis would seé the worth of humility in approaching
11fe. liumility wes the essence of standarda. €pp. 181 - 82)
Justice was the 1desl of 1life,

3tandards and individualiesm were a very precarlous
belance. Standards and gtandardization were not #wo unrelated
factore. BHabbitt sald:

Tne belief in morel responsibllity

nust be hased on a beliefl in the pos-

8lbllitp of an lnner working of soms

kind with reference to standards, The

utilltarian, aa I have sought to show,

has put his maln empuasis on outer

working. The consegquence of this emphasls,

colnclding as 1t has with the multiplication

of machinee, has been the substitution

of standardigation for standards. (p. 255)
Babbitt had & great problem with the standerdization of
nles atanderds, There was &8 dogmatic twist in hie mind that
led him to objectify hie 1deas of standards as much a2 Dewey
objectiflied his idea of society,

Babhitt argued agelinst humanltarisan concern for
the nasges hecause, among otner tninga, 1t led to modern
maes war, He said: ". . . the humenlitarlan Mesaiah Zﬁouiaeag?
set in motlon forces tiat led by a process that I have
attempted to sketeh in rough general outline to the riee
of a Christ of war /Rapolean/." (p. 132) But this was &
one 8lded description, leaving out largely the dynamic of
¥emesis he so admired. There ®#re murderees whose nheads

fell from the guillotine, Their attitudes were not unlike
Babbitt's.



Justice, Babbitt thought, was;: "Po every man
according to iis worke." (p. 19¢) The laborer ocught to
reallize taat the exceptlonsl were getting exceptional
rewvards justly, that 1t was the exceptional man who was
{ncreasing productivity and enlarging the worker's lunch
pall., The worker should have scorned the agltator, There
was in thls something of the stubbonn blindnese of "let
them =at cake" justice., Babbitt aight have been able to
convinee his fellow, well-fed Habbitts "that exceptlional
capacity should receive exceptional rewards." (p. 193)

But the laborer whose ¢nlld was hungry might legiklmately
have asked Babbltt if his standard of Justice wap elther
eritiecal, positive, humanlistic, or moral in 1ts complacent
justiflication of the death of tae workers child 1n order
to reward capacities such as Babbitt'a babblings.

Sabbitt's standarda approached standardization
on another aubject: sex. The white race waa belnz lmperlled
by syphillis., Further:

The French and aiso the aAmerlicans of

native descent are, 1f we are to trust

statistice, in danger of withering from

the earth. WwWhere the populatior is

increasing, 1t ie, we are told, at the

expenae of quality, The stocks to which

the past has looked for its leaders are

dylng out &nd tahe inferior or even

degenerats breeds are multiplying. (p. 210}

Babbitt summed up the "total trend” by saying that they



were moving through &n orgy of humanitarian legalism towards

a decadert imperialism., (p. 273)
Babbltt offered soclutione to this encroaching

decadenrce, He 8ald:

Cilvilization 1s something that muet be
deliberately willled; it i3 not something
that gushes up speontanecusly from the
depths of the unconscious., Furthermore,
it 1a something that must be willed firat
of all by the 1ndividual in his own heart.
Men who have thus willed civilization
have never been sany toc numercus so

that civilization slways has been and,

in the very nature of the case, always
must remain something very precarious. {p. 229)

The individual had to will oivilisation 1n order fLor
civillzation to be, But civilization was something that
could be willed, Civilization was living according to
the higheet standards,

Fortunately the United Statea had an embodinment
of civilization and high standarde,. Offsetting the drift
towards decadent imperlalism was "our great unioulast
tradition.” But,"Babblitt warneds

One should not . . ., underestimate tiae

difficulties in the way of maintalining

thle traditior, The léea that the State

snould have a permanent or higher self

that 18 falt as a veto power upon 1tse

ordinary self reats ultimately upon the

assertion of a similar dualiegm in the

individual., {p. 273)

Babbltt went on to show how this great unlionlst tradlition

should be applied a2 a standard of political jJudgment:
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At the same time he /Woodrow Wilson

was only too ready to yield to the push
for power of the labor unlons (Adamson
Act),* s form of the instlnet of domin-
ation ao full of menace to free institutions
that, rather than submit to 1t, a genulne
etatesman would have dled in his tracks,.
one may contrast profitably the way in
which Mr., Wilson faced this lssue with
the way in which Grover Cleveland, per=-
haps dhe last of our nts who was
unmistakably 4n cur great tradition.

}_;’
antecedent
faced the igsue of free allver, (p. 288)

unclear
We can @ssume that Rabgiztwttw*ﬂlaveland within “our great

tradition” wheﬁ;j; vetoed a $10, 000 appropriation for
the relief of farmers ruined by drcughg,wlth the purchmse
of erop aoed.1

Babbitt's eritique appeara to argue for the
“noble life" as Ortega argued. Babbitt esald genuine
liverty wae the rewysard of ethical effort, tnat true
libverty was "not liberty to do az one likes, but liberty
to adjust oneself, in some sense of that word, to law."
{pp. 294 - 98) But this would be failing to see thet Bab-
bitt was tnoroughly a mass man, Babblitt'e mase character
derived from his de-persornalization of responsihlility.

Jabhitt'e edifice rested on the dualisa between
the spiritual amlf and tne ordinary eelf. The queation 1ie

preclsely the same A8 that regarding tne contalner soclety:

* 13155 established 8 nour working as a full day on inter-
tate railroads. QR.M«.

See, Zric Goldman, Rendegvous with Destiny, Vintags,
Yew York, 1952, 1954, p.
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doaes it exlet? Is 1t a true locallzatlon?

How was self-reform to bhe carried out? Babbitt
aaid:

To have etandards means practically to

aelect and reject; and thie again meane

that one must discipline one's feelings

or affections, to use the older word,

to some ethiocal oentre, (p. 299)
Fresunahly this ethical center wus the higher self. But
note how Babbltt continued;

If disecipline is to be effective, ao

that a man will l1ike &nd dislike the

rignt tolngs, 1t l1a as & rule neceaaary

that 1t should heocome & matter of hablt,

end that almost from 1nfancy. (p. 299)
Dleciplining one's own faelings toward some ethichdl denter
suddenly became a matter of dlsolplining some one elee's
feelinge towards an ethichl center 1n order to be surs
that he 1liked or disliked the right thingse. 3abblitt flatly
contradicted hls assertion that ecivilization had to e
willed by the individual, If one dildn't inculcate a like
for the right things and & dislkke for the wrong things,
the youth, by the time he attalined reason, would have
become the vi@tim of bad habits. Individualist 3abbitt was
left with no alésrnatlive to the inculcation of good habits
froe infarcy to majority 1n all,

Who was to determine what hsbite were to be in~-

culcated? Babbitt aaid:
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If & community is to transmit certain
habite to its young, 1t must noraally
come to some kind of agreement as to
what habite sare desipable; 1t must in
tize litersl meaningz of that word achieve
& convention, (p. 299)

Notice that Sabblit has arrived at the polnt where his
community le transmitting hablits to 1te young.1

it was one thing to observe that a people
needed to achleve a4 convention in erder to transamlit con-
ventional habite to thelr young. 3ut 1t was another thling
to recommend how people who were glving up old conventions
were to achleve new ones.

8¢ much experlience has agoumulated 1n
both the East and the West that it

s hould seem poesible for those who

are geeking to meintaln standards and

to flzht an anarchlical impreesionisnm,

to come together, not only as to thelr
general principles, but as to the sain
cases that &rlse 1ln the appllcation of
them, Thla converition, 1f it is to

bhe effective, must, as I have already
suggested, be transmitted in the form

of hablte to the young. Thls 1a only
another way of saying that the oivilisation of &
community and ultimately the governament
of which 1t is capable 18 o0losely related
to the type of education on whlech 1t

has agreed. (One should include in
education the dlscipline that enlldren
recelve in tae family.) (p. 302)

The fundamental tendency of Babbitt's thought was quite
! “My, what a cute hamlet you have Mras. 3tate, He has

Mr. State's Ssnate, 3But «- Qh! -- His Chief Executlive
looke Just like yours, ., ., "



-T1 -

almllar to Dewey's. The future soclety was produced by the
present education. Dewsy'iprogramed future soclety with
tne point of view of any man -~ sclence. Babbitt's progras
wa@ based on the conventional man -~ Babbltt,

Jagbblitt camouflaged migntily hls central rols in
the eatadblishment of standarde, He looked at government
"wit: the utmost degree of realism”" as follows:

. « « ZOVernment 1la power, Whether the

power 18 to be ethigal or unethical,

whether in other words it is subordinated

to true juastice, must depend finally

on the quality of will displayed by

tue men who admlnister it. For what

counts practiecally is not justice in

tae mbstract, but the just man, {(p. 308)

Babbitt immediately proceeded;

The just man 18 he whose various gapacities

{inoluding the intellect) &re acting in

right relation to one another under the

hegemony of the higher will. (p. 308)

What counted practically was not other pehple's abatract
Justice, but the jJjust man -~ the person who fulfilled 3ab-
bitt's abstract definition of true justice. D3Babbltt was
quite sure he xnew what everyone's inner 1life sihould be,
what right standards should be. He stated that current
educational trends were "lacking in the essentials of the
{nner life.,"

Babbitt approved the democratic asgertion that

everyonrde sahould have & chance provided it meant that every-



-T2 -

one should "heve a chance to measure up to high standards.”
(p. 312) "Finslly," he eeld, ". . . in the interest of our
experiment i free institutions, we need educational lesaders
who will have les2 to say of service and more to say of
culture end civilization, and wno will 80 use these worde
a8 to show that they have some inkling of thelr true
zeaning.” {(p. 3'8) Babbitt rarely failed to append a
remark implying hile superior communion with the "higher will,"
Lewey'e de-pereonalization consisted of trying to
mergze the individual's subjectivity into the point of view
of any wai. BDabbitt's de-persocnalization merged the individual's
subhjectivity 1nto the polnt of view of tha higher subjectivity
which, fortultouely, co¢ncided with the point of view of
Babbitt,
These are the two poles of politiecal point of
view in modern educatlional thought, O the one hand there
18 the unlverssl man, the eclertific polnt of view, This
viev practisally needa expertes to interpret it, s mass to
follow it. Decelving 1tself with the bellef that 1t ie
expanding life for any man, 1t actually directs life into
the channels aspumed by its Interpreters. Since they are
unavare of this, they do not question thelr ends. On the
other hand there it the universal etandard, the proven eternal

good, Defined by Juat men ag” Justice, these declare them-



selves interpreters of truthL for the uncomprehending mass,
Decelving thexmselves that they sre serving the sternally
true, theyactually direct life into the chavnels that they
aesuxed true., Since they are unkware that it is they, not
truth, that pointe the way, they do rnot question thedir
ends,

These correspond roughly to the liberal and con-
gervative polés ir politice -- the left and right. But
there ha® been, during the twentlieth century, & crowing
number who are neither left nor right (2lthough ofter put
on & pole by othere), They commence their conscious position
within the traditional dicbotony. But they brssk thle
alleglance. Irstead of defending the veto power, as Babbitt
dié, with & crescendo of dogmatic assertion, they try to
excercise 1t through polnted coriticism, ERandolf Bourne

beceme orie of these individuals,
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NINE: RANDOLFH BOURNE

Randolph Bouﬁne began his short career as a
disciple of Dewey. The shock of Dewey's support of World
War ] exploded Bourne's enchantment with instrumentslism
and its educational derivatives. Bourne came to feel
there was “nothing in the outlook that touches in any
way the nhappiness of the individual, the wivifying of the
personslity, the coamprehenaion of asoclal forces, the flair
of art, ~- in otier words, the gquality of 11re."

Bourne altered the standard concepte of assoclation
radically. Soclety was still there, as waa the atate, the
natior, and the community. But he treated these subjectively.
He related them directly to himself and to people he gnow
and had sympathy for. The result was startling.

Bourne was well verased in soclology. When he
went to RBurope, his =& jor efforte were to galn s personal
insight into the national characters of the nations he visited.?
A8 late ae when he wrote "Trans-National America" he saw
hational character playing & positive role in life.” when
he came to #xamlne the human condition oritically, he did

! Randolph Bourne, "Twilight of Idols," ﬁntlaolyﬁfapara,

New York, 1919, p. 135
2 See: Bourne, "Impressions of EBurope: 1913 - 1914" The Histor

of & Literary Radieal and Other Papers, New York, 1955, pp. 77 - 8%
3 Bourne, " Trens-iiational America,” Ibld., pp. 260 - B4, I
toink thia was written 1n late 1915,
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not deny these assoclative concepts, He sald:

No man who ever lived found himself In

a different relatlion to soclety from

what we find ourselves, We all enter

as individuals into an organized herd-
whole 1n which we are as significant

a8 g drop of water in the ocean, and
sgainat which we can &bout &8s much
prevail. Whether we shall act in the
intereste of ourselves or of soclety

is, therefore, an entirely academlc
question. For entering as we do a

soclety which 18 all prepared for usa,

80 toughly grounded and immalleable

that even if we came equlpped with weapons
to agsail it and meke good some individual
preference, we could not in our puny
strength achleve anything ngaifts it.

But we come entire}y helpless.

On the surface thls was a8 much dominated by objlective
soclety as elither Dewey or Babbltt were dominated hy
professions of love for the indlvidual. But Bourns fasteded
his thought on the relatlionsnlp of the individual and

the soclety. Wilth this, soclal 1deoclogy wae shed.

Instead of finding the organization of soclety the important
concern, lnstegd of the wants of the whode community over

& succession of generations, the quality of the relation-
shlp between the soclety and himaﬁlr, or you, Or me, Wwas
important. Bourne found this relationshlp was the coerclon
of tte individual by soeclety.

1 Bourne, “0l4d Tyrﬁinias,“ untimely Papers, p. 21




- 76 -

Indeed, the human eituation was very bleak. The
individual entered life like & girl awakening, naked, from
a drugged sleep to the physlcal and psychic terror of
unwilled aelr-prostltution.1 The 1ndividual could not avold
being related to society. It surrounded him. But Bourne
turned soclety and the suppekting woeml sclences upon
themaelves. He pointed out that primitive customs were
thought "outlandish and foolish." Wae there any reagpon to
conaider ocur codes, conformitiea, institutiona any leas
foolish? &a.2

Bourne proclaimed his falth in maleontent. The
malcontent would “seek the vital and the sincere every-
where,” He descrided their purpose as follows:

All they want 1a a new orientation of
the 8plirit that shall bhe modern, an
orientation to accompany thet technical
orientation which 1s fast coming, and
whigh the war accelerates. They will
be harsh and often bad-~tempered, and
they wlll feel that the break-up of
things 18 no time for mellowneas,

They wlll have a taste for spiritual
adventure, and for sinlster imaginative
excursions. It will not be Puritanism
80 much a3 complacency that they will
fight., A tang, & hitternesa, an intel-
lectual fiber, a verve, they will look
for in literature, and their most virulent
enemies will be those unaccountable
radicals who are still morally servile,
and are now trying to suppress all free

v opid., p. 12 2 Ipid., p. 20
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speculation in the intereats of

nationalier., Somethlng more mocking,

more irreverent, they wlll conatantly

want. They will take institutions

very lightly, indeed will never fall

to he surprieed at the seriousness

with which good radlicals take the

atated offices and systems, Their own

contempt will be acarcely velled, and

they will be glad 1f they can tease, 1

provoke, irritate thought on any subject.
Unfortunately, Bourne dled young, before his malcontented
work was finished., But, nevertheless, the malcontented
aspiration 18 lmportant, for it 1s an alternative, perhaps,
to murder,

Bourne ignored the Babbitt orlentation; he
reversed Dewey'a., He agreed with Dewey tinat educatlion
vag the means of soclal continuity. He came to belleve,
though, that soclal continuity, while perhaps inevitable,
was the means to man's endless inhumanity to man, The
person, originally intereated 1n education, was forced to
turn to coriticism. In criticise of society by the peraon
lay hope., BRducation of the person by soclety was no longer
hopeful., It wae the drug glven to the girl soon to awake
the whore,

The problem left l2 whether the malcontent offers

any educational alternative to eitier Babbitt #r Dewey.
i

' “Pwilight of Idols," Ibid., p. 137
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The problem centers on Bourne's concept of relationship
between the individual and the soclety. Thls was an
insufficient concept. Bourne made & great step forward
when he ceased to talk of the soclety in the abetract, but
related it to nimeelf and others. With thls he atarted

to form & true relativism in the sense of its con¢ern with
relativity -- héw things relate, in this case how the sgelf
relates to the not-gelf, But Bourne did not take this
concern with relationahipa far enough.

Langusge 18 the starting point of reform. The
maleontent asks that soclety should be treated experimentally.
In order to treat it experimentally we need an exazple that
exists. Experiment means to test, to try out. LExlst means
to stend out or.! we experiment on those things that exist,.
We try out those things that stand out of ue, There 18 no
concelvable experimental relationahlp wvalid t‘ifrds society.2
Witi: reapect to soclety, it 12 poasible only to inasijt, to
stand in one's$aelf. This 1s why social concepts are o
dangerous. Soclety does not exist, pecple can only rﬁsist

there 18 a soclety. Concepts of assoclation are, and &lways

1 I first learned of tiis meaning of Mtega. Man and

People, WW Norton, New York, 1957, p. . e disoussed 1t
Ih reference to existentialism, pointing out that it is &
Boor name for the doctrines of existential philosophy.

The soclologist's practice of thrusting questione into
people's consciousness viclatea?fie sclentist’'s duty not
to alter the relationabhips he 18 observing by hile process
of observatlon: physics, the unéertainty principle,
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w1ll be, based on inslstqence rather than experiment,

There 18 a posalbility of the malcontent developing
& vitsl and sincere educatlon, But they must go beyond Bourne
and, with irreverence, deny scclety and aesert that "socisl"
acts are what they are; felationships beéwoon individual
people, The United 3tates does nof exiat} it 18 to the
image of 1t that many people inelst we glve our homage.

The Constitution 18 notning more than a plece of paper,

except in aso far as persons inslat on &cting as 1f it

was sometning more. In sum, the only reasacn pooplo do

thingﬁ 1s because they inslst upon-i% theydomsnd xt thay
wh 4 A A

choose to do &. Doapito our mental institutions, the

human gonditlion 18 anarchy.

Since we live In anarchy, since we do only that
upon which we ineist, we &re similarly responeible. B8ince
what we do we do at our own will, we are ourselvee responeible
for these actes. We are murderers and murderees. Ie thls
the 1life, to kill and to be kxilled, upon which we want to
ineiat, that we want to live?

It was inacourate to #ay education was society
training persone. Hducation 1s persons training persons,
educatoras leading educatees forth. Where? No where but
the actual insiatence lived by both: the educator 1ls respon-
sible for the teachings on whleh he inslstes; the educatee

ig responalble for the leszons on which he insistas,
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ENDIX A 5

in the Pursult of Feace

The New ¥ork fimes, Wedneaday,
pr ’

As the miracle that might have averted new muclear
tests has falled to materifalise, President Kennedy has now
1ssued the fateful orders to go ahead with the acheduled
teets in the Paclflic as soon as operationelly feasible. A
hundred ships &nd planes and 12,000 men stend ready at Christmas
and Johnston Islands to start the new experiments.

In lssuing the orders to the Defense Department
and the Atomlc Energy Gommission, the rreslident had to welgh
the inexorable requiremente of both nné?nal and free world
defense againet the many protesta volced \gg only by the
Compuniats but alsc by neutralist statesmen, "peace marchere,”
and even United YNations Secretary General Thant. With deep
reluctance and regret, which we share, he decided that our
own and free world preaervation demands the tests; and nobody
who 18 not privy to the sec#et wilitary and sclentific
ewnsiderations that want into the decision can gainsay it,

The roaponﬁibility for theee tests lies patently
with Soviet Russia, which both in Moscow and Geneva and as

late as yeaterday stood adeamantly against international
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dnspection as endoreed in United Hltionghrosolution and ac=-
cepted, 1in princﬁple, even be the neutrals at Geneva. The
Administration 12 keeplng the door opern to the very last 3
nomer:it for the Soviets to accept & test ban pact with min-
imal internationsl controls, but the hope for euch a BSoviet
turnabout is all but gone,.

s 2

Now 1t 1s more urgent than ever to explaein once
&égaln to a&ll humanity that the United States stande for a
peaceful world ruled not by force, but bi.law, and that 1t
has made innumerabls efforts, sacrifices and concesslons to
attaln that goal.

In the pursult of peace the United States has
been the principle backer of the United Nations as the
exponent and executor of pesaceful principles which are now
part of weorld lew., Without our support, umorsal and financial,
thia world organization would collapee and chsaos would be
the reault,

In the pursult of psace we have submitted, in
keeping with United Nationa resolutiona, draft treaties for
both & nuclear test ban and graduf; and bllancod progress

eward total dissrmament under a Unlted Nations peace force.

We have reduced our inaistence on control and inspec¢tion to



- A 3 -

mere sampling techniques and otasr minimal requirements
whiech expose us to & calculated rlsk to our security that
for the sake cof peacs we are willing to «eauame.

In the pursuit of peace we are offéring newW COn-
ceeslons on Berlin to reach at least temporary worklng
arrangements within an ultimsate European peace mettlement
-= concesslons which have caused serioue misgivinga both

in Bonn aad Parils,

In the puraulit of peace we have backed the Unlted
Nations in seeking the peaceful liguldatlion of the Western
colonial ewupires, sometimes &t tne price of serioua d?slgroe-
ments with our allies,

In the pursult of peace, a;d at the risk of losing
Laos to the Communist world, we are pressing for a neutralist
Laoes in ¥hich even the army and the police would be in neu-
tralist hands. VWe have vigorously backed the United Nations
in working for a peaceful and united Congo to avert big power
intervention, and we have connciantiauﬁly supported the U.N,'s
peace-making and peace-keeping efforts 1n the Mlddle Hmst.
In the pursuit of peace we even dlsaoclated ourselves from
our British and French allies and from Isrssel in thelr ettsck
on Egypt over the Suez Canal,.

Flnally, in the p&rluit of peace we have poured



out more than 80 blllion since the war to help other,
including Communist-dominated, netlons, and are still
‘doing so at the rate of neerly {5 billiocn a year.

In brief, we have pursued peace in accordance with
our principles and tﬁ the very llmits of our own and free
world security, and of our financlal resources., A4t thle
unhappy momernt when we are ashout to proceed with new atmoe-~
pheric testing -- in the long-range intereste of peace -- let

the record speek for us agalinst those who would mallign us.
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