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tatradysnicr s ae Cusdook of Hwmarlog

Humanisa holde thet the animal, man, mekes himpelf human
vy ueing mind tc order the universal flux that he finds both
within and about him.

By thinking men corder nature and themselives; and the order-
ing thoughts are thelr culture., Ae the anthropologlets eay,
culture is a whole way of 1life; but, as the classliclste say,
culture, neverthelesa, has & qualitative ntructure: for 1lnstance,
forced © ehcose between preserving elther the concept "oclgar-
ette" or "number," prudent men would select the latter. Thus,
the philosophy of culture concerns the principles of selaction
that prudent. mén shouid apply %0 thelr whole eultural herlitage
in order to structure it for the optlmum bensfit of 1ts
holders.

Since neither God nor nature sponsor msn's knowledge,
culture 1s a8 ineacure as the mortals who hold and form it;
and thia insecurity mekees educaticon the sole guarantor of
the laws that men havs given nature and themaselves. The
succeEsive generations mseintain and extend the world to the
degree that each assimilates and develope the atructured
1deas which make the world intelligible. Unleas men are
trained to appreclate snd improve the cultural means by
which predecessors created thelir inner end outsr environment,
the continued exlstence of these orderse will be endangered;

end, although the future is always uncertain, lneufficlent
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cuitural tralning will inorease the probabillity of it &
cesuruction ¢f his own oreallons.

Rumanistie pedagogy tries to insure thai each gensratlion
receives a cultural training adequate to maintaln man’s pro-
greasive self-liveration. The philosophy of culiure establishes
the goals af this pedagogy; and wherever culture le trana-
nitted from the more maturs Lo ths less maiture, humaniste
find a8 potential for educeting men,

I propose to study how hmumsniatic pedagogy developed during
the inter-war years. During thle time humenlsts perocelved
& culturel oriels caused by cortalr radisal defects In the
atructure of veluations inheritsd from ninateenth contury
thought, Part I of the study will desoribe the humaniestic
interpretation of thie cultural crisis thst had been long
developing ané which the Ureat war made manifést. 1In a
ascond movement, humaniats re-examined the phlloacphy of
culture in the light of twentieth century sclence and develop-
ed new principles of cultural selection which, they hoped,
would give human life more stablility, purpose, and potential,
Thus, there were humsnistic developments 1in physles, blology,
peyvchology, and technicel philosophy; and Max Scheler, Ernst
Cassirer, John Dewey, Jacques Maritaln, and Jose Ortega y
Gasset led meny others in applying a new philosophy of culture
to the problems of humans 1iving., These developmente will
be the sublect of iLhe sacond, longest Part of the disssrtailion.
lastly, humanlete proposed and atteupted vsrious programs to

kransmlt & more perfectly siructured culture from the maturse



to vhe lmmature, In Pert 111 I ehall survey acme of Lhess
sfforts to actuate humanistic educational theory.

Taken together, 1 bellieve these three parts will consiltute
an incomplete, dut substantlal etudy of humanistic pedasogy
during the inter-war years. Glven tane unsatliafactory -- nay,
nonexistent == literature on the subject, the proposad study
should constitute a useful contribution 1o knowledge. What
kind of contribution that might be, I try to indicate below
with a more detalled outline of each chapter,

Part 1: Bumanlistic Pedagogy in a Naturallistic World

At all tines the purpossful maintenance of the cultrual
herltage has been a baseic activity of humanlsts. The abllity
to give purpose to the process depended on the philosophy of
culture, which asalgned different values to different ideas.
During the nineteenth century the intellectual basis for
this normative etructuring of knowledge seemed to dlsappear
when the blologlecal, social, and psychological asclences over-
came the dlstinction between a law for man and a law for thing.
Rather than the sense of duty created by a philosophy of culture,
the new social sclences confronted men with a sense of
objeptivity and inevitabllity. A viasion of an objective,
inevitavle developmont was not one to evince the sublime 1in
men, The naturalistic attitude derided concern for the apirlt
a2 an obtaesalon with 1ilusions, and proved 1ts worth by pro-
vlding ever better material condltions., However, some doub%-
ad whether men c¢ould live by bread alone; and, 1f they could

not, vwhat would happen tc the ideological part of life when



norgative thinking had baen declmaisd by the acienilfic attlituds?
Yorellsta had long been calling for a transvaiustion of
all valuea in order to combat mstter-of-fact naturallem,
The (Great War gave this call a ring of urgsncy. Humaniasts
responded, The cultural fatalism of Marxian and Darvinien
materiallsm, the apparent undercutting of reason when the
human saclencee revealed 1tas rationalizations, and a senae,
nevertheless, of a potentlal for advance in the humen squl,
1f only it could remain human: these provokeéd humanisia to
restate the permanent problem of maintaining culture through
normative action in terms thai were adeguate for "thelr time."
They agreed that uniess men gave more care to the place of
knowledge, reason, and value in the conduct of life, the con-
tinued gelf-liberation of the human spirit was doubtful,
Thus, in Part One 1 shall descride the humanistioc state=
ment of the crisls in culture during the inter=-war yoars.
The ®ssay should show how humanlsts viewed nineteenth century
cultural history, 1t should analyze what they fearei 1n thelr
own spiritual eituation, and state what they felt was necessary
to evold the intellectual dangers confronting them. Thie
last toplc will lead into Part II, for it will introduce the
two baelc problems the philosophy of culture tried to eolve:;
namely, Lo secure 1its intellectual moorings by achieving
sclentific respectablility without loosing ite norrative orl-
entatlon, and then,tc develop a convincing, normative structure

for the oulture that would better minieter to human needs,

At thla stage, a fairly complste bibliocgraphical listing
willl indlcate more of my intentione than would the fabrication
of an elaborate outline; and so the reader who 18 satisfied
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with the acuve expesltion and 1s curious goout the ilkely
- eonients of Fart 11, may feel free to skip the concatensgtion
cf books helow: (% = important)

Irving Babbltt:

Roussesau and Romantlclam i919
*ﬁimocrac snd Eiiﬁoréﬁ!g 1924
Jopeph u utoh:
orals 7925
%E gggorn ﬁomgor 1929
Walter ppmanr.:
ibe and Tho News 1920
#rublic 1922
he Phanton Publib 192
iﬁErTEEﬁ'Iﬁgﬁfifﬁﬁra 152
#4A Prefeoce to Morals 1929
JOhnRPQ'Qy ti in Phil 1920
*Reconstruction in 080
uman ure and conduct 1922
Fublic and 1is Problems 1927
xnd;v 1dualism old and New 1929
John Cowper Powys. X .
The Meani of Culture 929
Prank N. Notohs — ———
ing Mob 1930
T.8. Ellot:
Selected Espays 1935
» e nge dods 1934
Hynd 'dai ) Man 1927
an esstern
F.R I%E'iil.
8 Society and Minority Cultur 1930
Leon uro nn Environment rBﬁiﬁﬁf'x'"B""' 1933
After the Dol 9 1929

ck 1935
Jou-%w'—gr!}"iga apset:

Modern Theme 1923

*‘$§§ T Tﬁb Masses 1930

Essayse g res completas

Jaoquca ita
Thmnas, ou 103 Entretiens 4'un Sage
"1“?!1

OBOPNes Dur viversases
In 3gi¥ogon§ egggg les 1921
'Rbiicxzona sur nts Zenge 1624

Paul VvValery:
*Discours de Réception a 1‘4cademie
STrENCEIEY

7937
Refards sur le Monde Actuel 1931
Variete, Egemler volume 19314

Julien Benda:
#la Trahison de Clercs 1927

5—002§;a'h 1a Katlon Européenne 1533

Alvert Schwellzer:
*The Philosophy of Clvilization 1923
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Man in the Modern iAgs i
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4ny suggesticns as to grevicus omissliona or unwaerranted ln-

c¢luslona on this 1ist wlll bte appreclated. In the esesay I
nhall not atienpt to shoew that each of these men were human-
Lets, but will synthesize from thelr writings something of
en 1deal type dencied "the numanist statement of the cultural
crisls." Exposition of the thought of partlculsr humenlsts
wlil be left to Part I1 in which the contributions of Devey,

Oriega, Marltaln, Caesirer, and Scheler wlll agaln become
relsvant,

Part II: The Philosophy of Culture: 19i8-1939

As the previous Part wlll show, humanists feared that
when evolutionary thinkers successafully treated man as the
object of natural sclence, they vitiated normative thought.
With reapect tv the gquestion of what should be done with the
cultural herlitage, it appeared that those who wished to re-
nounce most of 1t as pre~sclontlflc fanclies had a dangerously
strong argument. Certainly a critical phllosophy of sulture
could not flourish until 1t justifled 1ts place in a scientiflo
era; yet to many 1t was clear that such a flourishing
pPhilosophy was needed,

Sclence, itself, provided the bagis for a roainvigorated
phiiocsophy of culture, T7The weaknesz of humaniem had Deen
1ts ingompatibility with {he evolutionary Bciences which

shovwed that man was at the amercy of nature‘s shaping forces.




Igportant movensants in twentlath century sasclence dsuounstrated
the opposite relationship: man’e mind asbaping the.imaga of
nature on the baels of which he could act. The more alert
humaniate were quick to take up developments such as relativiiy
phyelca, vitaliatlc blology, and gestalt peychelogy, and %o
use them to strengthen the foundations of the philosophy

of culture, In technical philoscophy the movement of phenomend-
logy altered the oconception of “faot" in a way which made

1% such more difficult to argue that some methods were primly
scientific and others slothfully were not, The firet three
chapters of this Part will show how these developments helped
create an intellectual mood conduclve to philosophlizing about
culture.

In the remainder of Part 11 I shall dlscuss some major
contributione to the philoeophy of culture, How Msx Scheler
applied the phencmenological method to ethics, philosophlieal
anthropology, and the soclology of knowledge shall be the
subject of the last half of chapter 3. The reinaining chapters
will concern four phllcsophlies of culture in which individual
thinkers attempted to structure the cultural heritage on the
basis of the way each thought man gave order to the worid.
Thue, Ernst Caselrer studlied culture in the light of hie oon-
ception of man as the maker of aymbols, ae distinct from
animals who merely could recognlze signs, John Dewey con-
tended that in diecriminating between aspects of ouliure.
we should recognize that man, uniquely, consiructs experiences
in order to Jjudge retionally the potentlals open to him.

Jacques Maritaln meintained that in structuring culture we



shoald reuember that man ls the belng capable of recognizing
certain universalis, in ths ligh:i of which he can assign all
things their proper place. Laetly, Ortsgx aseerted vhatl

man was the being who thecrized in order to act more ef-
festively; and ouiture, therefore, should be organized to
maximize man’s opportunity to deveiop theories about nature’s
processes and to construct ldesle for hie own aspiratiocns,

A1l four applied thelr syctams to politice, art, sclence,
hietory, and philosophy; snd although their theories differed,
they were 1.0t contredic¢tory: and thus, their princlples were
complimentary, not conflicting, contributione to the philoeophy

of oulture.

i. The Human Laws of Speculative Phyelcs:

Disagreement still dominates assesementa of the significance
of relativity and indeteraminanoy for philosophy. Neverthe-
less, 1t 18 clear ithat these developments were amensble to
the bumanietlc interpretaticn that both physlicists and
philosophers made, In thls chapter I shsll describe how physical
theorliate aocentuatad the role of the knower in knowing, how
they ahowoé that the lawa of nature were the laws men gave
%0 nature, and proved that there were certaln limitationsa
on mun‘s power to give intelllgibility to ibings. Then I
shall reocount how physicicis and philosophers used these
arguments as important features in the renaecent epistimclogy
of humanism,

Fortunately, a litcrature sultable for this chapter has

developed, The teshniesl papers concerning relativity and
indeterminancy, are not particularly relevant to resounting

the humanistic interpretation of these developments,{mlithough
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they are vory relevant to the eventual deterwinartion of the
vaildity of the 1ntarpregetlon, but that 18 a determination
1 do not propose to aitempt). J.gaing I would appreclate
eritical comments on my proposed bibilography:

Max Planck:
urvey of P sioal Theor 1922
ﬁgg WeltbhI1: d der neusn PBysik 1929
Where Is @ 18 Science GoOing? 1632
#The Philoso of gﬁgaan 1936
B"Ebrm nu ar_ Indeterminus? 1938
»Wege sikellschen krxenntnis 1944

Albert 1 50 n:

The Heaning of Relativit 1921
*smggﬁg of Relativity 3323%
¥.4. Schlilpp, ed:

Albert Eilnstein: Philosopher- .
Sclentist 1949
de in Schrodinger:

Uber Indeterminus in der Physik 1932

*Bcionco d t&ﬁ ﬁ%%ﬁﬂ Eemgerhozz 1935

OQur Time 1951
Warn ddnberg:

Wandlungen in deér Grundlagen der

N aYurWlaAonBohalt et~ 193
» slc8 an OBQ 195
g?g;sﬂi TeepeoBa | o of Hature

Max Born:
#*Experiment and Theory in pPhyeiocs 1943
N.&ural Philosophy of Cause and

. nee al 1948
ontinulty, Determiniem and Re ity 1955
8ir ano: IQanéz 11 943

sics and P osophy 1
Arthur B, Eddington:

The Nature of the Physioal Worid 192
m m;!lmﬂ%u— B 1332

Erme *The ;hlloaoggx of Physical Science 1938
a ———
#Bubstence and notion 1910

*ggnifo;n;s eory of helativit 1921
sDeterminism gnd inﬁ?term!n{ll tn

Modern Pg;aice 1936

F.8.C.
#Sclence and First ‘First Principles 1931
The logio of “the Sclences and the
anItT?e 1947
C. lanezo

"Albert Einetein and the Role of Theory
in Contemporary Physics," American

Scientist, 47: 41-59 1959
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Giinert Rylae:

#Tha Conoept of Hind 1949
L.3. Stebblng:

#Pkilosophy and ithe Physiclsts 1957
S8tephen Touimin:

The Philosophy of Science 1653

#Foresight and Understanding 1961
Adolpﬂ'aruﬁg!uﬂf'

ghilosOEhloal Problems of Space
a me 1964

Some background reading in Charles 5. Peirce, Ernat Mach,
and Henri Polncare will be necessary.

2. The Value of Gesel?

Vitalistic blology and gestalt paychology also proved
congenlal t;rﬁinaniatio temper, In the foraer 1t was shown
that the vital capacities of the animel entered into the
structuring of its “environment” (the world as 1t can per-
celve 1t); and this led directly to ethicse, for man was the
only animal with vital capacities for moral action. Ignoring
these in cawidering the human environment would perve:t the
sclentific attitude. QGestalt psyochology also showed how the
perceliver atructured the world, This initiative mede him
responaible for ite proper configuration. In thle chapter
I shall describe these developments, stressing their human-

istlc contributions to ethics, eplstemclogy, and value theory.

This chapter will be based on the following bibliography:

Baron von Uexkull:

*gmwolt d_Innewelt der Tiere 1909

Hans Blology 1920

Ehe giator! and Theors of Vitalism 191;

#Der Menaech und dle Welt 1928
+ECHIGETL Priftiples Iﬁ‘Thaorgrand
Practice 1930

uax*855§sfgﬂgﬁélugsen zur Geatalttheorioiges



Eurt Koffka
Bsitrdze zur Poychologie der Gestalt

Productiva Thinking 1945
i

i9ig
#The Growth of the Mind 1921
*The Principles cf Gestalt

1 &%FET 1935

wo §§g§ entggftx of Apaes for!

Gestalt Peychoiogy 1929
##The Place ofyalue in a World of

Dynameis in Paychology 1940

This chapter willl be shorter than the firat; and 1t might

be advisable to reverse thelr position, for the erfect of
physiocal theory on humanism occurred mainly through spleiemo-
logy, which 1s also the subject of the third chapter. But

the content of this chapter mey lack the dramatic atature
that an openi chapter on relativity and indetersminancy
sould give to the philosophy of culture.

3. Man’s 1deae of Phenomena

During the late nineteenth century. Franz Brentano, an
Austrian pasyohalogist, led a philosophical rohool concerned
with value theory. Because the lapect of ths "austrian
theary of value” was delayed until the twentieth century
and because it wae a prelude to the phenomenology of Husserl
and Scheler, this chapter will begin by describing this theory
and how it gave rise to phenomenclogy. The central part of
the chapter will deal with Husserl's conception of the
phenomsnclogical method, its eignificance for the philosophy
of solence, and 1ts re-establishzent of ideslism in philosophy.
In the last part of this chapter I shall follow Max Scheler's
imaginative applications of thie outlook to questione of

ethice, philosophical anthrolpology, and the sooclology of
knowledge. His work was cut ehort by an aarly death; but,

nevertheless, it constitutes one of the major contributions




to the ppilosophy 2f suitur s durding ihe inter-war years.
Propused Bibllloegraphy!

3 10 £
Fran%s??ﬁ% ggic vobt gggiriachon

~ Standpunkt, iy 1874
Wabrhelt und Evidenz
ChriTtien von RArenieLs: 1898
2 Vv, -

Ale sﬁsgem dar Hoftfhnorio, v
Paychologlech-ethische 1894
Uber Annahmen 1902
Zur Gr%%afcggns der allgemelnen 1923

Ednund HUSESTIT

#lozische Untersuchungen, 2 v, 1901
w1 oae:.%_ﬁonora Introduction to _
Pure henomenslogy igi3
Cartesian Neditetiona 1931
Huascrllana,lgsvu ‘o M of Ed;ggg-ﬁa
osophical Essays in Memor
. “““‘l"""""x"""TguU
Max ScHEIIFT
#De lisgus in der Jthik und
S TUR YUt P PPt ud 5,
bhandlungen und Aufsatze, 2 v. 1915
*On_ the. & 3] Ln kan 1921
In ¥ [ Volkshoohschule 1521
Tehvetihe Spmurmys oo eoee 1833

*Bohrl{&?"z Bozlologlie und Weltan-
80 ggdi%%hrt, Ve 1924

frobleme einer Bozlologle des

saens 1924

ggn'a Flace in Naiture 1927

'Pﬁ%losthical Persapectives 1929
Karl n m;

Jdeology and Utopia 1940

There 18 & Collected Edition of Socheler’s worke which I hope
to be able to use.

4, Neo-Kantlanism and Ernst Casairer

The Marburg school of nso-Kantianism contributed mush
to the philosgphy of culture., 1ts elder leaders wore Hermann
Cohen and Paul Natrop, who influenced such leading humanists

of the inter-war years as Helrnrich Rickert, Arthur Liebert,
Ernst Caseirer, and José Optegs y Omeset. 1In the first part
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of this chapter I shall discuss the contribution of neo-
Kantlanisa to humanistic cultural thought, Ernst Cassirer
transcended the Kantian interest of the Marburg school by
his work on the problem of knowledge and symbolization. His
system was based on a conception of man &s the maker of aymbols,
and within this gystem he dealt with almost all facets of
culture, In the maln part of thle chapter I shall examine
Cassirer's contribution to the philosophy of oculture, trying
to show how he structured the intelleotual heritage in a
useful way for humanistic pedagogy.

Proposed biblliography:

P'“clvgggf:f% _u_ggglk :ggg
*g.a_on esniehre

sammelte Abhandlungen sur Sosial-
AR 1907

vorlesangen uber praktische philoao-‘gas
Hoinrl%c %mkort.
Die gmgn der naturwianngohaftng_h_!

1ftsbildun 1 9n->
*K t und Naturvissen-

KO8T phitosopher der modern Lyt ';33‘
.n 8 080 ) of .I‘ ﬂ orn ar
Die Loglk des Predikars und das das '

Problol dor Ontolgﬂi 1930
g go leme der phlloso schon
athodolo o, Ontologle, 7
t:

o ogle 1924
Arthur Lie :
*0wist und Welt der Diglektik 1921

Erkenn istheorie

Philosophie dea Unterrichte

Die Xrise des Tdeallanus

-m m e HUMANLSHUS 1946

Ernat tassire -

Bee Bibl;ographlea in

Schilpp, ed. The Philosopry of Rust
Cass ror. amg—

Klibansky and Paton, eds. Philosophy
guiror ?ost.-chr{r
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I intend to study Cassirer’s major works and to follow speclal
problems = tiver m=i=e through his work,

5. Kant, Pragmatlem, and John Dewey

One of my purposes 1in this dlﬁsortatlon is to try te
treat Dewey in the humanistioc realm of dlscourse that arose
in the twentleth century. Although we may agree with San-
tayana that Dewey had a metaphysice, we should ask whether
1t was naturalistic. The term "experience” 18 the key to
whether Dewey was & naturalistic or humanistioc metaphys fcan.
If we understand "experience" in a sensationalist, post-
Loﬁkign, positivistic sense, in which the norld'writou upon
our blank esistes, Dewey will appear as a naturalist. But,
if we understand "experience" in a post-Eantian sense, in
which the experlencer formulatss the experience, Dewey will
appear as a humanist. Dewey began his philoaophical ocareer
a8 a neo-Kantlan and he became a "pr: matist,” the founders
of whick:, Plerce and James, were anti-positivistic and influ-
enced by Kant.

1f a humanlstio 1htorprbtatlon of Dewey provoﬁ‘vlablo.
a new reading of his educational thought will be posaible,
1t will show Dewey's educational concern beooming progressively
more inclusive and cultural: starting with the child and
the achool; he turned to democracy and education; and, after
careful studies of politics, sclence, art, culture, and
valuation, he returned to oduoatlon'under the heading of

"the problems of men and the present state of philosophy."
In this interpretation, Dewey‘s pre-war studies of education

will be secondary to hie post-war studles of culture and
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phllosophy.
Proposed bibliography:
C.3. Plerce:
Chance, Lovoa%_g_L_ggé%a
Values in g World of Chance
william Janmes:
The Principles of Psychology 1890

Talks O Teachers 1gg§
A1 3L 28 Y AL ] 1

1
~agmatism 1907
VEF%%?TE?‘bf Religious Experience 1902
John Dowo{:
See bibliography in Schilpp, ed.

The Philosophy of John Dewey

I will strees Devwey's writings from Democracy and Education on,

which was as much a prelude as it was a culmination. 1 also
want to see how much of his post-war thinking was foreshadowed

in his early essayes for The Journal of Speculative Philosophy.

6. Jaoques Meritain and Christian Humanism

Maritain is lmportant to humanistic sducational thought
because he has arrived at generally the same conclusions about
culture as other humanists, but via neo-Thomiam rather than
neo-Kantianisam. This different grounding raises a problem,
for Maritain frequently criticized other humanists because
he disagreed with their premises. Perhapswhen I achleve a
better acquaintance with his work, I will find he does net
fit into the subject. Be that as 1t may, I now think hie
different prolinon‘produoo a view of man like that of many
other humanists; and, 1f this 1s true, his many elded writing
on culture and its relation to human life will oontribute to
my synthesis of humanistic pedagogy.

Like Bcheler, Cassirer, Dewey, and Ortega, the man, Maritailn,
i of a depth of mind that sets him afart from any sachool;
and 8o I do not intend to treat him within the confines of

SSPRLEE' PRHCETP M rga? SAHRLSHERBGE - BERBHAVES 050, 0



and will look for the principles by which he thinks culture
should be organized. As Maritaln's work since World war 1l
appears to follow the lines he established earlier, 1 feel
free to treat it as 1f it fell within my main pericd.

T Josb Ortega y Gasset and the Examined Life

Ortega's early works referred mainly to problems of Spain,
and I will deal with these only in so far as they illuminate
his later, general philosophy of culture., From 1923 untll
his death Ortega devoted himself to advancing humanistic
conceptions of art, history, soclety, and philosophy, and
to strengthening the cultural institutions -; the university,
library, theater, and publishing -~ which could make hie
conception operative in human life. 1 shall atress these
contributions to a philosophy of culture, showing eepeclally

how his 1dea of man-as-theorizer enabled him to combine natural

sclence and human duty in one system,

I have written a chapter lsngth essay on Ortega to show

how he attempted to make culture a more beneficial force 1in
life by improving its qQuality and its dlssemination., 1 was

concerned aainly with his early and middle periods, and need
to do soms more reading in his late and posthumous writings,

oepecially La 1dea de principlo en lLeibalz. The rnine volumes
orphia Obrai'b§!§;ptEangft“tﬁi'biiil'ﬁr'i'ﬂib1l;qgraphy which

1 can supplement with writinge by his contemporaries and
followers.

These seven chapters should show that humsniets advanced
a substantial philosophy of culture during the interwar years,
They treated the major issues of the time in a way that en-
abled men to have a selective attitude about their efforte
to transalt the heritage of 1deas. 4lthough in school practice

the interwar years are remembered as a time of intellectual
leveling, we will see that humanistic pedagozy went agalnst

thie trend with respect to the school and the soclety ut



large. Humanists worked to discover bases for valid distinctions

in the cultural hpr;taso; and their revisions re-founded the
traditional system of selection: the eorrect use of mind,

the exercise of eritical judgment, the pursult of right reason.
It was the capacity for this pursuit that humanists, as always,
sought to maintain. They did so not only in ward, but by

deeds as well.

Part 111: Toward Actuation

A8 a complement to Part One I will write an essay desoribing
some attempts to implement humaniatic pedagogy. There were
widespread efforts to improve the university, especially
to balance the trend towards specialization by establishing
an institution responsible for the valid synthesis of avallable
knowledge. Ortegawote on this and founded the lnstituto de
Humanidades in 1947 to fulfill hie theory. Max Scheler, Paul
Val‘fy. Julien Benda, F.R. Leavis, Irving Babbitt, and Karl
Jaspers wrote about the universlity. There is, I know, a great
deal more matorlai. perhaps too much.

A second humanistic educational development may be found
in the new ways the press and publishing were used. Several
reviews, especlally the Nouvelle Revue Francaise and the
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Revista de Ocoldente were founded as forums. for a universal
interest in culture: the indexes of the latter show articles
on subjects from science through literature by authors from
every part of the world., Critics, both_popular and elite,
flourished. On one hand Walter Lippmann proposed a fourth

branch of government, and on the other, F.R. Leavis wrote a
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barbed secondary school text, Culture and Environment. John

Dewey‘s contributions to fhe New Republic should be noted.
The soclentists’ often misgulded efforts to popularize their
work went along these lines; and thelr mistakes have led to
one of the new, synthetlc disciplines in the university, the
philosophy of sclience.

Another possiblility would be an examination of the effect
of the Baubaus on modern architecture and design.,I have not
gone 1nto this sufficliently to do more tban mention it.

The purpose of Part I1I, whetever substance goes into it,
will be to show that the highly developed educational theorles
described in the main part were not thoughts in a void: They
made a difference in the way some men acted, and still should,

A Note on my Intended Method:

If any of the chapters 1 have contemplated above are to
succeed, they will have v be tightly organized about a theme.
My intention, after considering the source material, is to
decide what 1s the principal eontribution of that material
to the philosophy of culture, and then to write an essay ad-
vancing and defending my interpretation as ocompletely and con-
vinclingly as I can., 8ince ] have not arrived at my inter-
pretations, there 1s no sense in trying to say how each eseay
will be organized, However, 1 have worked out the lengths in
terms of which I shall think in writing each of the component
essays: Introduction, 5 pages; Part 1, 50; Ch. 1, 40; Cch. 2,

25; Chs. 3-7, 40 each; Part III, 50; and Conclusion, 20.
These total approximately 400 typewritten pages.



