50CIal PEDAGOGY
A Study of

Bumanistle Educatlional Thought

1914 -- 15839

A Prospectus by
Robert 0. McClintock
Of a Dissertation

To Be Submltted
In Partlal Fulfillment
of

The Degree of Doctor of Philosophy



Apail 1, ket

Doar Proj. Cnoweis,

A oo wordls 5 eyplavation are nesfad wilk
Ris [pul Geols Day jola. b you will see, Ba codd has
Clumgad) cousidarakely. (lis s o meoudt g my als o
defining  bensrataizn avd Rase hamgen one aecgosary, i
hosanisu is bo Az Ra Yopic. Vot uow cadl is Somew e
won iervadioal flan Ra finad. Hroouas, med ¢ fea
Europaans emigrIel do Ba O.5. dinivg Re 20's. s, g
e mainstoys o) Ba shudy Rore will ba Mbo¥ Biusiein,
CGauman - Buwasican ], Wolfgaung Uiohler € Sertranm - fruerican),
Pan Schales CSewwmam), Erust Caasinen (Ger ukaer - Huret ! canyf
Socquas Maritain (French - Gwerican ), Bilage CSpanieh)
avd »Damy CPwerican ).

Re proposal hore is laraly a nsugph Lafly hik
Ml h s (ogar Raw T hopa ¥o prece S Vaasday. €
hope o habe i+ woe to f2e ponY Rou, aud fo hows
iminaded shlstic inflicibies 26T roo sboouud sud fr
olock T apotagisa . Sincerely yoans,

Rotea T O Mlel'uwSo i




Soclal Pedagogy: A Study of
Humanistic Educational Thought

1914 -~ 1939

Working Divisions

I: Prologue: Humanlistlc Pedagogy
Ch. 1: The Tradlition of Humanlsm
Ch. 2: The Difficulty of Humanlstlc Pedagogy in a
Naturallstic World
I1: Humanistic Educatlonal Thought in the Twentleth Century
Ch, 3: The Human Laws of Speculative Physics
Ch. : The Value of Gestalt
Ch. : Man'e Ideas of Phenomena
Ch. ¢ EKant, Pragmatism, and John Dewey

¢ Jscques Maritaln and Christlar Humanlam

4
5

Ch. 6: Kant, Cassirer, and Symbolization
7
Ch., 8
9

Ch. : Joese Ortega y Gasset and the Examined Life

III: Epllogue: Towards Actuation
Ch. 10: 1In Search of the Universal in the University
Ch. 11: Critics and Reviews

Ch. 12;:; The Bauhaus and the Power of Ideas




"A pupil from whom nothing 18 ever
demanded whlch he cannot do, never

does all he ean."
J. 5, Mill, Autoblography

In General:

Durlng recent decades the notorious fate of educatlonal

thought proved Plato's warning that the clamouring of the
publie -- 1n glowing approval or ln carping objection -«
can 80 befuddle many phllosophers that they cease to dis-
tingulsh soclal sophlstrlies from well-wrought wisdom. Ever
since they learned that schools were "in the nation's ser-
vice," the publie has been zstir over its educational in-

stltutions; and many phllosophers, bvedevliled by the din, be-

gan to frame educational theory in terms of the services

people wanted from the schools. This tendency to perceive

in pedagogy only a elassroom slgnificance has become a cher-

1shed hablt whieh vitates the normative aspects of education.
However, diverse agencles transmit culture, both for the

good and for the bad; and qunow that even the narrow per-

formance of the schools is decisively influenced by whsat

happens in the press, movlies, advertising, the unlversities,

corporatlons, - . governments-- both natlonal and localz>and

the home. Educational thought refers to the transmission of

culture, not "the elassroom," and to the development of

humane beings, not "the pupil": therefore, let us leave



behind the narrow world of the school, and instead, study
the pedagogy of some who contributed to the best that was
thought and sald in our century.

Between 1914 and 1939, loadlng thinkers in almost every
Tield developed a humanistic outlook in which culture and
pedagogy were major interests. 1 propose to study thelr
educational thought. The study of this intellectual move-

ment separates into three parts,

"Man feels himself lost,shipwrecked among things ....
By an energetic effort, man withdraws into himself to form
1deae sbout these things and possible ways of dominating them
«es. Then, man agaln submerges himself in the world to act
according to his preconceived plan." The three stages of
thought, suggested here by the Spanish philosopher, José
Ortege y Gesset, are a useful structure for the analysis
of humanistlec pedagogy during the inter-war years. Humanists
felt a cultural crileis; they gathered and developed intel=-
lectual capaclities for dominating the situation; and they
attempted to employ those capacitlies.to . achleve control over

their worldly predicament. These stages overlap one another
in hiatorical fact, Jaet as the chemlcal elemente are mixed

and combined in natural fact. Like the chemist, who must

separate the heterogenecus materials of the world into samples



of the homogenecus elements that theory postulates, the hls-
torian must analyze complex intellectual products into the
constituent categorlies of thought; that is, as I see 1t, into
three parts: defining the outlook of humanists and showing
how they perceived a cultural crilsle during the inter- war
years; analyzing the humanietic conception of culture that
they formed 1in order to dominate the crisls; and surveylng
sone attempts at educational amction which were based on this
conception of culture. Below I outline more specific aspects

of these divisilons,

I: Prologue: Humanistle Pedagogy.

1. The Tradition of Humanlsm:

Humanism holds that the animal, man,mekes hlmself human

by using mind to order the universal flux that he finds both
within and about hia.

The world is a product of man's abllity to order nature
and hlmself; and nelther God nor nature guarantee our know-
ledge. The ordering thoughts are as insecure as the mortals
who form and Hold them;and this insecurity makes educsatlon
the sole guanantor of the laws that men have given nature

and themselves. The successive generatlons waintain and



extend the world to the degree that each assimilates and
develops the ldeas whickh make the world intelligible. Unless
men are trained to appreclate and improve the c¢ultural means

by whieh predecessors created their inner and outer environment,
the continued exlatence of these orders will be endangered;
and,: galthough the future is always uncertain, insufflicient
cultural training will increase the probability of man's
destruetion of his own creations,

Briefly, the above defines the humanistie attitude to-
wards education.l shall develop 1t, if possible, in a chap-
ter which surveys the history of humanistic pedagogy. Im-
portant figures in thie story would be Heraclitus, Scerates
and Plate, Aristotle, St. Thomas Aquinas, Ihﬂn Ehaldum,
Montaigne and Rabelais, Roussesu and Kant, Pestalezzi and
Herbart, Jefferscn and Horace Mann, and a serles of late
nineteenth century writers: Frledrich Nletzsche, Wilhelm
Dilthey, John Henry Newman, Matthew Arneld, William Torrey
Harris, and Henry Adams. This introductory survey will be
moet difficult because of the historical sweep it will attempt,
the compression of detall ilts short length will require; and
the risk of dullhoss and vaguenesz these two combined will
create at the very beginning. However, if successful, the

survey should serve the reader by defining the conceptions

of humanism and eduecatlonal thought used throughout the
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egsay, explaining the historieal grounds ¢f these conceptions,
and thus, specifying the realm of discourse in which thedr

&Y b usmmanism
modern oxpononttharticipato. Although for the reader this
“introduction will lead inte the main materisl, it will be
drafted last, since for the writer it grows out of the prin-

cipal eonsiderations.

2. Humanistic Pedagogy in a Naturalistle World:

As the previous chapter will show, at all times main-
tenance of the cultural heritage has been a basle activity
ér humanists; and it was they who had traditionally formed
educational theory. The twentieth century crisis in human-
ism ocecurred when they realized that other principles had
supplanted theirs s the practical guldes of educators.
The educational changes of the nineteenth century ocecurred

with little effort to graft onto the new educational ex-

pediencies the 0ld ideald of paideia, Kaloe. kagathos, humani-

tas, and the gentleman, which had glven the violent develop-
nent of Western Civilization a part of its continulty and
unlty. Democratic education had become ascendent by demon-
strating its superliority on matters of oxpcdioncy, such as
adapting men te industrial technology, while cultural questions,
such as the obverse problem of adapting industrial technology
to man, were permitted to languish. When Charles W, Eliot



became president of Harvard, the die, already fashioened, was

ecast; and it became a matter of time before the ethlic of the
suparcad L
market place repmdseed that of noblesse oblige, and the education-

al hierarchy became unable te exert the normative 1lnfluence

that was once its raison d'otre.

Worse, the intellectusl basis for a normative influencé

seemed to disappear. The development of blologlcal , soclal,
and psyeheloglceal sclences overcame the division between a

law for man and & law for thing,and replaced the sense of
duty derived from the fermer with the sense of % inevitabllity
which resulted from the latter, This naturalistic attitude
proved its worth by providing ever better material conditlions,
although lgnoring the ever wersening spiritual siltuation.
Humanistie moralists had long been calling fer a trans-
valuation of all values in order to combat thias matter of

faet naturallem; and the Qreat War gave this call a ring of
urgenecy. The eultural fatellise of Marxian. and Darwiniam
materlalism, the apparent undercutting of reason when the
human sclences revealed its ratlionallzations, and a sense,
nevertheleass, of a potentlal for advance in the human soul,

if only 1t eeuld remaln human, -- these provoked humanists

to vigorously restate the permanent problem of maintalning
culture in terms Ff£ adequate to "their time."

Humanists agreed that eontemporary civilization needed



te improve '‘the place of culture, knowledge, and reason in
public life, if the human spirit was to continue its self-
liberation. Irving Babbitt, whose pen had already inscribed
many words questioning the viabilit{ of a "romantic" culture,
published Rousseau and Romanticism in 1919, which roundly
blamed the romantic temperament for the bleakness of "the
present outlook." 4 year 'later, Walter Lippmann wrote
Liberty and The News which led into his famous study, Public
Opinien, in 1922, Here, the capaclty of the public to eon-
Hﬁcf Its affairs in the light of knowledge and reason was
east in doubt; and this doubt was reiterated and extended

in The Phantem Publie (1925) and American Inguisiters (1928).
In 1924 Babblitt culminated his work with Democraey and
Leadership which ralsed much the same questlIon: how ceuld
reasoned cholce be actuated in contemporary democraecy.

Joseph Wood Kruteh pullished Our Changing Morals in 195 and
in 1929 The Modern Temper, which artliculated the dileama
humanistls percelved fgom the destruction of traditional
morality by the blologlcal and psychological seiences. John
Dewey had been in doubt, as well. Reeconstruction in Philo-
sophy (1920) assumed,as did Human Ngture and Conduct (1922),
many of the questions put by Babbitt, Lippmann, aéd Kruteh.
And in The g%blic and Its Problems{1027) and Individualism
0ld EYid Néw ) 0 EQded NI¥ OWn quesations &ABOUL the Aif-
fieculties of political intelligenee. During 1929 John Cowper
Powys expounded on The Meaning ef Culiure; and by 1930 the
pseudonymous Frank N. Noteh could synthesize the doubts about
the viabllity of contemporary eivilization into the exasperated
condemnation of King Meb.

The same movement of doubt occurred in Europe. Albert
Schweltzer analyzed the impediments 1n the eultural tradition
to an ethical view of life in The Philoesophy of Civilization
which appeared soon after the FEF.‘“HEi"SE?%.F‘pu shed On
The Eternal in Man in 1921. 1In it he suggested that a re-
newed sense of man's eternal ¥Worth be the basis of reconstruct-
ing Buropean culture. Ortega's The Modern Theme appeared
in 1923, and 1in it he contended certain cultural adjustments
were needed to overcome the tendency in contemporary culture
to loose touch with the issues of 1llfe. 1In Theonas on les
Entretlens ,.. Sur Diverse MatBres Inégalement Actuelles(1921)
and Réflexlone sur L'inteIllTIgence ( acques Maritain
discussed problems in eontemporary eclivilizatien. During the
twentiep Paul Valdry wrote many essays on European life,
< which are collected in Regards sur le Monde Actuel(1931)
and Variét@, premier volume i1§31), and in his Dlscours de
Reception a 1%Academie Francaise in 1927 he analyzed the in-
timate relation between an Independent intelligence, the




artistie tradition, and pollitical freedom. Durling the same
year Julien Brenda exposed La Trahison 'des Clercs. From 1926 to
1930 Ortega published s steady flow of newspaper articles
which he brought together in his acute critique of contempor-
ary standarde of character, The Revolt of the Maases. 1In
Time and Western Man (1927) the Englisheman Whynqﬁn Lewis
attacked The philosophical tendencies which he fearer would
destroy the kind of intelligence that had traditionally given
permanence to its values by embodying them in something
apatially real., F.R. Leavis®e Mass Socliety and Minorit
Culture appeared in 1930, and Culfure an vironment féIlowod
n . Many of the essays of T.S5, Ellot deall with problems
of culture, especially the lectures After Strange Gods: A
Primer on Modern Heresy. In 1331 Karl Jaspers published The
Intellectual Bituation of Our Time(poorly titled Man in the
Modefn Egg In The English trenslation). There werse, as well,
studles by the Russlian Nicholas Berdyaev, The End of Qur
Time and The Fate of Man in the Modern World. “WIth a pas-
slon that belied the lateness of the hour, 1935, Leonard Woolf

showed how the tendencles exposed in the above llterature
produced the Quaek, Quaek of Muasolinl and Hitler.

Two pr&lems dominated these humanistic eritiques of con-

temporary clvilization: on the one hand thete were lmportant
issues concerning the nature of thought and its relation to
action that had to be mastered, 1f men were to e¢ontinue con-
celiving of themselveas as responsible, potent helngs; and on
the other, the intellectual re-establish-ment of the humane
in men had to be actuated in the process of cultural trang=
mission, so that this sense of responsibility and potency
ﬁould spread among men and lmprove thelr performance

in the mundane spheres of economics, politlesyand social
relations. The flirst of these was the baslc question that
humanistic educational theory dealt with during the inter-
war years. In Part I1 of this study I shall recount some

of the major efforts to arrive at a viable, humanistic
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eonception of the place of thought in life. Humanlists tried
to show that, in the light of their concsptien of thought,
men should devote more effort to maintaining csulture., Thé
second basic problem, that of astuatien, resulted in many
efforts by humanisks to implement programs to meet the needs
and potentials of & humanistic education, Several of thede
will be surveyed in Part 111: specifically, attempts teo counter-
act excessive speclalization in the unliversity, which was
ceasing to be universal; efforts by critice and ereators to
use the press, both blg and little, and the arts, as means
for extending the public and elite comprehension of them-
selves and their life; and the Bauhaus, which was, perhaps,

the one successful attempt at "teacher" education during this
period, ,
Having belsbored the outline of the Prologue to make the

general argument reasonably explieit, the remainder of the

proposal will merely indlieate the subatance pertinent to

each chapter by a brief exposlition and bibliegraphical re-

ferences,
I11; Humanistic Educational Thought: 1914-1939,

Humanism felt threatened by the naturaliztion of all things

human, They responded by humanlzing the world of nature.

They did this by argulng that the thinking man was the key

referent in all thought, even thought about nature, Thus,




they, teo, eliminated the distinction between a law for man
and a law for thing; but instead of making the law for thing
Appliocable to man, they asserted that all law was man-made:
he gave some %® nature and others to himself,

Evolution had o¢aught the lmagination of men during the
late nineteenth century. It created a feelling of implacable
power behind nature's atern decrees that some were f£it and
others wouddll not survive, It was easy to view thls law
as the inevitable outgrowth of the very nature of life,.
Theodor Drieser could see 1t at work in a pet shop window;
and it did not appear to him, or anyone, as a ereation of
genius for the greater glory of the human soul. Relatlivity
was different. It was, as 1s all good thinking, a brillant
abstraction made by a man who concelved a new syatem of order
in which reecalclitrant facts could be explained. In the twentieth
century a conception of mind must be anchored in a theory
of science, The very weakness of humanlism had been 1ts in-
compatibllity with conceptions of science dazzled by evelutioen,
Suddenly the queen of the se¢iences, physles, offered humane-

l1stis the opportunity te turn the tables,

3. The Human Laws of Speculative Physles.

Relatlvity dramatized the importanee of theorizing in

science, The prior declline of Newtonian mechanics reminded
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men that "the laws of nature"” were laws men provislonally

ascribed to nature. Einstein's relativity equations were
not & work of elasslcal induetionjp1¢ho facts were explained,
rather inologantlx/ by the theory of ether, properly qualified.
Relativity gave a more produetive explanation by substltuting,
a8 Galelio ahd Newton had done, & new "1deal of natural order"
to use an apt phrase of Stephen Toulain. The influence of
this, and later developments in physical theory, on concepl
tions of Bcience has not yet been fully established; but
clearly, the outlook for humanism improved, éﬁ;ﬁn the more

Qs impnrovunand.
alert humanists quickly perceived, It 18 of great importance
to underatend the tranasformation in the conepetion of science
that developments in physlcs made possible, Cassirer, Dewey,
and Ortega champloned a sophistlcated science; and the nature
of this scelnce should he our starting point, for Dewey,
especially, has heem misunderstood because his many referenceas
to sclentifie thinking were to Ptational thmorizing and not
to the naive fact ggthering etill found 1n the more retro-
grade of social sciences.

Fortunately, & literature sultable for thlis chapter has

developed. Useful worke by historlans and philosophers inelude:

Stepheri Toulmin, Foreslght and Understanding,
The Philosophy of Sclence: An Introductlon;

J. Bronowski, Sclence and Human Values,
The Common Sense of ocience;

L.S, Stebbing, Phlilosophy and the Phyaicists;
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F.5.C. Northrop, The Logle of the Sclences and the Humanltles;

Gllbert Ryle, The Concept of the Mind;

C. lanezos, "Albert Elnsteln and the Rols eof hoor in
Contemporary Physlcs,” Amerlcan cion

47:41-59, 1959.
#*Ernst Cassirer, Substance and Functlon, and Einstein's

Theory of Relatlvity,
Determinism and Indeterminlsm in Modern Physles;

Jose Ortega y Gasset, The Modern Theme;

Adolph Grunbsum, Philosophleal Problems of Space and Time.

Relevant works by physiciste include:

Max Plank, 4 Survey of Physlcal Theory,
Das Welthlld der neuen Physilk,
I!Eg‘!ur—pnyaT!ElT!EHIn‘E;!tnntn1s;

Albert Einstein, The Meajnling of Relativity
Mein Weltblld
The Evolution of Physics(Mtffitiéd(with Infeld);

Schilpp, ed., Albert Elnstein: PhllosopherrScientlsat;

Werner Helnsenberg, Wandlungen ln der Grundlagen der Natur-
wissenschaf

PH 81c8 and Phllosqul,
Max Born, Experiment and Theory ln Physlce;

Sir Jamee Jeans, Physics and Philosophy;

Arthur 5. Eddington, The Nature of The Physical World,
The Pnilosophy of Physical Scionco,
New Pathways in_§eience,

Edwin Schroedinger, Sclence Thebry and Man.

Some background reading in Charles 5. Peirce, Ernet Mach, and
Henrl Poincaré wii{hk be necessary.

4, The Value of Gestalt:

Blology and psyehology also hed developments congenlial to

the humenistlc temper. Hans Driesch and Baron von Uexkull
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were the leaders of a vitallstie school of bioleogy which,
although by-passed by recent obesession with genetlics, showed
many interesting instances of how the animal's vital eapacities
structured its"environment” (the world as it can perceive 1it),.
This inaight led directly to ethles: man was the only animal
with morkl action among hie eapacitles,and ignoring the effect
of this capacity on the humen environment would pervent the
scientific attitude., Gestalt psychology also showed how the
perceiver structures the world. This ls not the place to
enter into the meanling of gestalt: it did, however, by putting
initiative with the percelver, make him responsible for pro-
perly configuring the world; and this stress lef Koffka to
define "the arousal and perfection of more and more complicated
configurations, in whieh both the phenomena of eonscliousness
and the functions of the organism go hand in hand,” as thekoal
of child-psychology, and it prompted Kehler to seareh for

"the place of value in a world of faets." The intellectual

and normative goals of gestalt psychology helped humanists

find the place of man in & world of fact.

The fellowing is a ngic bibliography for this chapter, al-
though Koffka and Kohler's selections will be extended somewhat

Drieschy Hans. [The History and Theory of Vitallesm,
The Criselis in Peychology,
Dear Monach und die Welt,
Ethiecal Prineiples in Theory and Practice;

Uexkull, Jakob, Baron von, Umwelt und Innewelt der Tiere,
Theoretieal BIology
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Wertheimer, Max. Productlve Thinking,
Drei Abhandlungen zur Gestalttheorie;

Kohler, Wolfgang. The Mentality of Apes,
Gestalt Paycholegy,
The Place of Value in a World of Facts,
Dynamies in Psychelogy;

Koffka, Kurt, The Growth of the Mind,
Principles of Gestalt Psyehology;

Plaget, Jean, Judgment and Reasoning in the Child.

5. Man®s Ideas of Phenomena:

Another psychologlst concerned with value, Franz Brentano,

had established the phllosaphical basis for twentieth century
humanism by developling a school concerned with value theery

and out of which "phenomenology" developed. Although Brentano

and his school were prior to the perliod under consideration,

they are important for having raised the issue cruclal to

humanistlic thought, what are values? Because value theory

went eounter to 19th eentury posltiviem, its effect was strongest

in the twentleth century by virtus of 1ts infuence on the o8 2T 3

Huanoal ol Sclaloa o3
phenomencloglsts Edmund Husserl and Max Scheler. *Tho uncautious

sclentist tended to pereelve things through a haze of value;
and, therefore, the inqulirer had first to enumerate all the
quallitles of the thing under examination, Thlis dlseipline
proved so braeing for Husserl that he eoneluded little him-
self, although he provided many others with a productive method.

One was Max Sheler who applied a phenomenological eutlook haeﬁkum.mué
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wi® developed radieally humanistie cenceptiona of man, ethies,

and religion, He related this phllecsephleal anthrepelogy

te both the transmlission of eulture and publie affairs.
Sourecees for thie chapter will be:

Franz Brentano, Payeholegie vom empirisechen Standpunkt,
Wahrhelt und Evlidenz;

Christian ven Ehrenfela, System dorfﬁrtthoerio;

Alexius von Melnong, Uber dle Annahmen,

Zur @Grundlegung der allgemeinen Werttheeorie;

Edmund Husserl, Loglsche Untersuchungen
’ Tdeas: A Feneral Intro ﬁetion to Pure

Phenomenolegy,
MeditatYTons earfosgonnea,

Husserliana;

Max Scheler, Der Formeliemue ln der Ethik und die materiale

Wertethilk,

AvmETeIUrZen und Aufsatze,

On_the Efernal in Man,

Universtat und Volkschochschulse,

The Nature of Sympathy,

Sehiigﬁon zur Sozliologle und Weltanschauungo-
iehre,

Probleme einer Soziologle des Wissens,

Man"s Place in Nature,
Philosophical Perspectives,

6. Kant, Cassirer, and Symbolization,

Neo-Kantianism wag anoether movement which helped develop
a humanistie pedagogy. Centered at the Unlversity of Marburg,
its early leaders, Hermann Cohen and Paul Natrop, wrote on
pedagogy, ethics, and the theery of knowledge. They trained
Ernst Caseirer, Heinrich Rickert, Arthur Liebert, and Jose

Ortega y Gasset. Casslirer and Ortega departed from striet
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neo-khntianism to become two of the leading humanistas of the

time. However, Rickert and Liebert were also significant

for this subject, especially the lstter with his Philosophy

of Teaching and Universal Humanlam.

During the inter-war years éynbolization became a major

topic in philosophy, which, like the medieval contiroversy

over nominalism and realism, had room for many different
outlooks., Cassirer conceived of symbols as receptacles for
humanly given meanings,whiech ¢ontrasted sharply to the attitude
of loglical positivists. Cassirer's philosophy of symbolie
forms elarified much that happened in physies, it drew from
gestalt theory, value theory, and phenomenology, and it proved
capable of useful application to the human affatirs of this
eentury. Most important for resecuring the place of humane
istie thought, Cassirer broke the dichotomy hetween the "logical"
moderns and the"pre-logical" primitives. One first had to
comprehend the realm of dlsourse in which a man was speaking
to Judge his logie: the great speakers were those few who created
new realms of discourse, Socrates and Plato, Galelie et al.,and
Einsteln.
Bibliography:
Heinrich Rlekert, Kant als Philosopher der modern liter-

atur;

DIs Logik des Pradikars und das Problem der
Ontologle,

Uber ideallstiche Politik als Wissenschaft,

Grundprobleme der philosophischen Methodo-
Iogle,

Ontologie, Anthroprologle;
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Arthur Liebert, Gelst und Welt der Dialektik,
Erkenntnietheorie,
Philesophie des Unterrichte,
Dic Krise des Idealismus,
Der universale Humanismus;

Ernst Casarier, Das Erkenntnis-problem in der Phllescphle
und wissenshaft der neuen Zelt, 4 vols.
Substance and Function,
Kants Leben und Lehre,
Philosophle der sybollischen Formen, 4 vols,

Language and Myth
Tnusﬁuﬁn 3*‘?# an-Jacques Rousseau,

e Myth of the State
asay on M&n,” ’
Iden und Gestalt,

The Logle of the Humanitlies,
The Problem . of Enowledge.

7. EKant, Pragmatism, and John Dewey.

One of my purposes in thls dissertation 1s to treat Dewey
in the realm of discourse that humanists created: he belonged
in 1t, The basic response of humanists to naturalism wasa
not to defend the distinction between the human and the natural
but te humanlze all nature, Unfortunately, Dewey did this
in language that lacked the deprecatling camoptatlone that most
humanists gave to "sclence," "natural," and "method," This
led to misunderstanding. Whlle we may agree with Santayana
that Dewey had a metaphysles, we should ask whether 1t was
naturalistic,.:The term "experience" 1s the key to whether
Dewey was & naturallstic or humaniatic metaphysiecian, If we
understand "experience" in sensationaliat, post-Logdan, positiv-
istle terms, in which the world writes upon our blank states,

Dewey wlll appear as a naturallst. However, if we understand
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experience in a post-Kantian sense, in which the«experlencer

enterse actively in the formulation of an experlence, Dewey

will appear a humanist. Thls is not the place to settle the
guestion. But it should be noted here that Dewey began as

& neo-Kantlan, he became a "pragmatist,"” not a positivist.
Both Peirce and James were antl-positivietic and consdderably
influenced by Kant, (James defended the Kantian a priori at

the close of his Principles of Psyehology).

If a humanistic interpratation of Dewey proves viable, a
radically new reading of his educational theory willl be posslble.
It will show Dewey's educational concern becoming progressively
more inclusive, starting with the ehild and the school, turn-
ing to demoeracy and education, and, agter careful studies
of politiocs, sclence, ert, culture, and valuation, ending
as the study of "the problems of men and the present state
of philesophy." 1In this interpretation, Dewey's pre-war
studies of education will be secondary to his post-war studies
of culture and phllosophy.
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1902 The Child and the Curriculum,

1908 Ethice,(with Tufts),

1910 The Influenco of Darwin en Philesophy and
Other EBsays,

1910 How We Think,

1916 Essays in Experimental Logle,

1916 Democracy and Educatien

1820 Recdnstruction Ifi PhIIOC Qoph:,

1922 Human Nature &and Conduct

1925 Experience and Nature,

1927 The Public and Its Frobless,

1929 The Quest for Certainty,

1929 Tndividualism Old and New,

1931 ?hiIosopEx and Civillzatien,

1931 Art as Experience,

1935 Liberalism and Soelal Action,

1933 Education and EXperience,

193 Togzie: the Theory of valuation,

1939 Ecor —?—VaIuat¥on,

1939 Freoaen “and Cuiture,

1946 7Probliems of Men, and
1949 Knowing and the Known (with Bentley).

8. Jaeques Maritain and Christlan Humanlsm:

Maritaln is lmpertatn to humanistic educational thought
because he arrived at generally the same coneluslons as other
humanliasts via neo-Thomlism rather than neo-Kantlanlism. This
different grounding raises a problem, for Maritaln frequently

criticlzed other humanists because he dissagreed with thelr

premises. It may happen that, when I achleve a better
acquaintance with his work, I willl decide he does not fit
into the subject. However, I think hie different premises
produce the same view of man that other humanists had; and,
i1f this 18 true, hlis many sided writing on aspeets of culture

and thelr relation to human life will contribute to the syn-

thesls of humanistic pedagogy during the inter-war years.
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La Philosophle Bergsonienne,
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Théonas, @u les Entretiens d'un Sage et de
Deux Philosophes sur Diverses Matidéres
Inegslement Actuelle oa,

Primeut® du Spirituel,
Religion ot Culture,
Diatinguer pour our unir, Treis Degrea du Savoir,

Le Songe de Descartes,

Sclence et Sagesse,
Humaninma_lntiggal.

uestlons nscience,
rois ormatenrs,

Le Cr‘puscule de la Civilization,

Tes Droits de 1l'Homme et 1a Lol Naturelle,
EdGcHTION at the Crossrvads,

Ranseming tho Tino,
ng The

Pour la Justieo,

Messages ; §E1 1%44)
UEﬁFTETF {stence et 1'Existant,

The Person and the Common Good,
Man and the State,
Neuf lecons sur las Notions Premloros de la

Philcsophlie Moral,
The eE!UﬁT

Creativo Intuition 4n Art and Poetry,
An Essax on Christian Philoesophy,

On the Philosophy of History,
ReTTections oﬁEInoFIoa,

T8 Philosophie Moral,
The Responsibillt of the Artist, and
On the Use of thioaophx.

9. Jos5’0rtcga y Gaesset and the Examined Life:

I have written a chapter length essay trying to show how

Ortega's life work was a continuous attempt to make culture a

more beneficial force 1n human life by lmproving 1ts quality

and 1ts disseminatlion. The emphasis in that essay was on
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Ortega's early work, through the mid 1920's, and it wlll per-

tain mainly to the Prologue in which attempts to define the cadtumafl
task ﬂ:ﬂ humanistic pedagogy wlll be consldered. In his
work from 1923 on, Ortega devoted himself to advancing
humanlstic conceptions of history, soclety, and philosophy
and to building up the strength of cultural lnstitutlons ==
the universlty, the llbrary, the theater, and publishlng --
in order to make hls humanistic conceptlons operative 1in
Waéh 1ife., Thus, this chapter, ae will the ones on Dewey
and Maritaln, will stress the general phllesophy of culture
he offered, rather than the technical analyses of relatlivity,
geatalt, phenomenolegy, and symbollc forme. However, 1t will
also be shown that the feaslbllity of such cultural phllosophhes
depended 1n large part on the availahility of the more technical
work to men of intense and inclusive mind.
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1925 Ta deshumanlzacion del arte e ldegs sobre la
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1930 Mipibn de la Universided,
1930 Ia rebellon de las masas,

— ———————————. | e bl

1933 En torno a Galelilo,

1935 Misién del bibliloteeario, ,
1939 Ensimismamiento y &lteracien,
1940 Tdeas y creencias,

1941 Historla comeo slstema y Del Imperlo Romano,
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1942 Tgbrfa de Andalucia y otros ensayos,

Posthumous: (many were written considerably earlier,)
1957 El hombre y la gente,

1958 ue es filosofla?,
1968 Tdea de principio en Leibnlz y la evolucibn

de la teorfa deductiva,
1958 Jdea del teatro, -

1960 Una interpretaclon de le historis uniyersal
1960 NMeditaclon de opa
1960 Origen y epiiogo de la f11os0rfa, and

1962 Pasado y porvenir para el hombre aectuel.

II1. Epilogue: Towards Actuatlion:
This epilogue will desl briefly with attempts to implement
humanistie conceptions of education. It will definitely déal

with efforte to improve the university: Ortegsa and Karl
Jaspers wrote bocks on thls; and Ortega founded the Institutoe

de Humanidades after World War II to lmplement his theory.

1 know of substantlal articles by Max Scheler, Paul VaI‘}y,
Julien Benda, and F.R. Leavlse on the uniliversity. Irving
Babbitt began his writing with a concern for the college,

and 1 expect to find more on the issue. A second possiblility

was the founding of reviews, eapeclally the Nouvelle Revue

Frangaiso and the Revistig de QOcelidente as forums for a uni-
versal interest in culture; and the using of eriticiem, béth
in the manner Walter Llppmann proposed in Public Opinion and

F.R. Leavis used in Culture and Environment. Lastly, an essay

on the Bauhaus and 1ts eultural philosophy might 1lluminate
how it & transformed archlteeture and design by means of
humanisiie thinking.

The purpeseé of the Epllogue, whatever substance goes into
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1t, wlll be to show that the hlghly developed educational
theories described in the maln part were not thoughts in a

veid: they made & dlfference ln the way aome men acted, and

the still should.
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