
Purposes 

We are pleased to present a new m071tb/y departme1lt, "Pmposes," Robert Oliver Ü a 5cholar 
in the bistory o( ideas and wil1 {Jresent an essay on J071le aspect of culture and edl~cation in 
each ¡sme of THE RECORD throughout 1969-69. 

Towards The Separation O/ School and State
 

At times [he furoce is best foreseen 
by projeeting present trends and ex
peeting their opposite. foc great 
changes become irnminent when 
they seem lcast likely. Thus, rhe sep
aration oí church and sUte began aft
ce their merger had reached its ze
nith. Meo had learned ro exploit foc 
mundane, human purposes what had 
seemed to be pan oí a transcendent 
arder. OnJv [hen could men con
sciously separare what had previous
Iy appeared narurally joined. The 
logic oí principIes always prepares 
surprises foc [hose who represent es
ublished patterns of power. Hence. 
the principIe that the religion of the 
prince will be the religion of the 
people, which was thought to en
Sure the concordance of church and 
sute, opened the way for shrewd 
culers to decree toleration as a means 
for maximizing the reach oE their 
rule. Therefore we should not be 
awed by the apparent dominance of 
the school by the state. The seeds oE a 
new system' have been sown. Seem
ingly doomed to stasis, we actually 
Eace changes as profound as rhose 
that ushered in the medieval or rhe 
modern era. 

Jacob Burckhardt once contended 
that the driving forces of his
tory were three-religion. culture. 
and the state. In ditIerent epochs 
these forces were harnessed in differ
ent ways with primacy gh"en to one 
oE the three. Since the renaissance, 
history records how leadership by 
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religion has been eclipsed by thar of 
the stare. In the recent past, the sute 
has been the dynamic, productive 
power; and as it developed economi
calIy and politically, it separated it
self from rhe church. which had lost 
its internal cohesion and historic 
sway. But the saga oE the sute has 
ended. Future history will record how 
the leadership oE the sute was 
eclípsed by that of culture as it is 
embodied in the school, the univer
sity, and the media oE cornrnunica
tion. Throughout the industrialized 
world the state has nearly fulfilled 
its function, rationalizing the politi
cal. economic. and social el;n'ironment 
of its citizens. Now. innumerable 
persons perceive that culture. conser
vation, and educatíon are the dvnam
ic side of Jife, and the\" look' to in
tellecrual institutions fo~ solutions to 

rhe palpable problems thar rhey ex
pecience. Great changes are therefore 
underwav. 

In rhe' Crito SaCIares explaíned the 
inner workings oE such shifrs in ex
pecration and commitment. Recall 
thar rhe issue was whether Socrares 
should desert his cít\" in order to saye 
his life or suhmít ~o the Athenians' 
death semence in arder to uphold his 
chosen way oE li\·ing. In deciding for 
rhe Jarrer alternarive, Socrares made 
a commirmem exempJif~..ing m:m's 
responsibility ro",ards his laws. Soc
rates found that the laws couJd 
justly demand the ulrimate sacrífice 
from aman becausc they had becn his 
educators. A Illan who, in gaod rimes, 
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had let his innermost chancter be 
molded by the established ways of 
the dty, had no right ro reject those 
ways in the Cace of deadly demands. 
Note, however: [he whole force oí 
chis argument depends on the recog
nition by each persan that cereain 
principIes have beeo his educators. 
rhar by means Di these he has de
fined the very essence oí his being. 
The Socratic argument does llor jus
tify slavish acquiescence to the pow
ers thar be, no questions asked; pre
viDuslv Socrates had risked his life 
in ref~sing to execute a cornmand by 
rhe thirty tyrants thar he considered 
illegal. The Socratic argument is mOTe 
profound; ir explains why at cenain 
times cenain principIes merit un
swerving aUegiance and why at other 
times orher principIes deserve the 
deepesc scorn. One can be a Platonist 
and still believe in the right to rebel, 
namely to rebel against those prin
cipIes that fail to educate. Herein 
Hes the growing debility of the state. 

In various epoehs, either religion. 
culture, or the state have been the 
dominant historical force because 
men perceived one of the three as 
their tTue educator and became will
ing to make the supreme sacrifice for 
it and it alone. Men were wiIling to 
die for religion when they saW in it 
their reason for being and expected 
salvation to come by the grace of 
God. Men would sacrifice themselves 
for the sake of the state when they 
saw that it was essential tú Hfe, liber
ty, and the pursuit of happiness. The 
state \\'as sovereign insofar as men 
were convinced that it could mold a 
better mano For Hegel and many oth
ers [he state was perfection personi
fied, and men educated themselves 
by seeking to be virtuous citizens. 

IneJuctably, [he face of the future 

wiU be different because a revolu
tion of declining expectations is emas
cuIating the industrialized nation
sUtes. More and more youths simply 
are not finding economic wellbeing, 
political stability, and social security 
to be significant goals for personal 
aspiration. They do not find the prin
cipies that promise to provide for 
these objectives to be educative; 
without more ado chey are trans
ferring their drive tO other maners; 
and hence the scions of the estab
lished order find that this turn to
wards allegiance to other principies is 
a manifestation of mere anarchy. In 
tTuth, it is something fae more sig
nificant. Yourhs are moved by inti
mate problems; 'they are con~emed 
with the quality of their human re
lationships. with the difficulty of 
reconciling their deeds with their be
liefs. Candide symbolizes the outlook 
of many; they have seen the folly 
of man's efforts to reform the world; 
and, as each seeks out "his thing," 
the}' echo Voltaire's conviction rhat 
aman had best cultivare his own 
garden. 

In a post-industrial world, men will 
find that the political, economic. and 
social principies of rhe state have less 
and less to do with their personal 
education and that the cultural prin
cipies of the school are increasingly 
crucial to their pursuir of a good 
Jife. In rhe face of this situation, 
there is a silly complacency in high 
places. The restlessness of youth, 
which is presenr throughout the 
\Vest, is not a passing fad; and ir will 
not be placated by citing the material 
booos that jndustriaJism offered pre
\--ious generadons. it will not be sup
pressed by the police. and it will not 
be superseded by a less "nihilistic," 
more "respectable" movement. Even 
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the resdess young are not really yet 
aware of how great an hiscoric cause 
(he~' represento 

E\"erywhcre the restlessness cen~ 

ters significantly on the universiry. 
In Ttaly. France, Germany. Japan, 
Czechoslovakia, Russia, Spain, Latin 
America, Canada, and the U nited 
States diverse movements of !>tudems 
and intellectuals share one common 
condction: educational and cuJtural 
poliey s"ould cease to be made 10 
suit tbe poJitical and ecollomic pri
oTíties of the state. Increasingly. 
people be1ieve that culture, not poli~ 

ties, eommands their allegiance, and 
that intellectual institutions possess 
an independem sovereignry that has 
priorit), over the state. Universiry 
presidems and trustees, chosen for 
their economic and political achieve
ments. do not understand or even 
perceive the cultural premíses shared 
by students and teachers. On the cam
puses throughout the world the poli
ticians who elidt the most fervem 
responses are those who propose to 
hold the nation-state in check, to fore
go foreign ad\"entures, and ro re
strict the srate to carrying thcough 
its tradicional missíon of ad,rancing 
ciúl and economic equality wichin 
jts borders. The first step in separat
ing the school troro the state will be 
ro establish the fact that, in the name 
of highcr principles, [here is a moul 
rein on raison d'etar. 

One can foresee the fmure onlv jn ¡ts 
brvades( ourlines. The wal' t1~a( the 
cultural institutions will win their in
dependence from the state is still to
morrow's secrcc. Buc the fact rhat 
such independence will be won seems 
una\"oidahle, harring catastrophe, for 
the problems that men tace are ones 
rhat will prompt them ro 100k more 

and more ro the sehooJ. not the state, 
for assisrance. And hrief reAeetion 
shows that 00 aehievlng iodepend
ence. the sehool will easily eneom~ 

pass and master the seate. 
Sovereignty, like beaury, is in the 

eyes of the beholder. For many, rhe 
nation-sute has becorne a provincial, 
dowdy rculJ; ir is sanguine ro say 
she is sovereign. The young and rhe 
nor-so-young l¡ve in a supra-natÍonal 
culture, and the nation-srate has 
been unable ro stay in seyIe. The in~ 

herent impossibliry of a signifieant 
imernatÍonalísm signifies rhat rhe 
sUte canno[ aclapt to a cosmopolitan 
world. Despite many effons, the stare 
has not heen able to transcend [he 
narion. Internationalism is the un
avojdabJe source oi this incapaciry, 
for internarionalism will never Iead 
to a supranational state, one thar coin~ 

cides in scope wirh me contemporary 
cultural cornmunity. Like any instirn
rion. the sure derives ¡rs authorirv 
and power from the direct relatioris 
berween its officials and the people. 
Internacional instirntions will never 
generate such authoriry and powec, 
foc as long as they are ínter-national, 
rhere will always be a separate aurhor
ilY interposed between cheir offieials 
and the people. This situation is as ir 
should be; national diversity at once 
precludes a worid~state and enlarges 
human potentiality. Nevertheless. sorne 
kind of world svstem of order seems 
desirable, perhaps necessary in "iew of 
nuclear proliferaríon and rhe increas
ingly violene efforts "ro win the peace," 
al;¡ the warriors sayo 

In light of this desirability. certain 
features of the school after ir has 
separaced [rom the state shouJd be 
noted. The school, the uni,·ersirv. 
and the media of communiearion a;e 
uni,'ersal institutions whose officials 
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enjoy direct relations with che people 
of che world. The aesrhetic. inreJlec
cual, and moral principIes that ¡nform 
che relations between teachers and 
srudents are universal principIes that 
do oor vary according ro the whims 
of political, religiolls. Of economic 
orthodoxy. Ir does oot, rherefore, 
seem impossible mar should che 
school manage ro separare itself {rom 
rile srate, rhe cultural institutions will 
chen become che basis of a world 
community. Hece. perhaps. is the 
seed of our future. 

ROBERT OLlVER 



Purposes
 

A Message on the Media
 

Power is fickle. We are witnessing 
ane 01 ies slow, historie shifrs; yet me 
gnndiose scale Di eontemporary insri. 
rotíans blinds us ro rhese events, and 
we advance without foresight. Our 
imagination balk, before the difficulty 
of conceiving alternatives ro me given, 
so great doe, it seem. Dazzled by the 
irnmediate. we forget to meditare on 
how the Delphie Oracle wa' onee the 
ffiOst powerful institution in Greece, 
and we fail ro wonder at the way chat 
enthusiasts oí an other-worldly, 5ub
versive religion slipped between me 
legioos and by the fraíl power of 
conversion took command of che 
Roman Empire. History is a hid. 
den continuity embedded in continu. 
ous change; in it, panicular patterns 
of power alway, prove temporaty. 
Tbe continuiry of OUI history does 
not stem from the perpetuation of 
established institutiOI1S; it arUes instead 
from che plotean recurrence of liv
ing intelligence, of reasoned accíon. 
Wherever intellect in operarion is 
prescor, men preserve their past by 
,haping their future. 

Beneath the current competition 
for cornmand, changes are under
way thac may transíer the very 
power to cornrnand from the es
tablishcd offices to novelones. In 
the recent past power has been pos
sessed by the recognlzed represen
tatives of significanc political and 
economíc interests. Representatíon 
has been the fundamental principIe 
of the establi,hed ,ystem. Whemer 
che systern is cOUlmuruSt or capital
Nove",ber 1Q6!3. Vol. 70, No, 2 

¡sr, rotalirarian Ol democnric, ir is a 
system of representation by which 
a few can make decisions that the 
many will have an interese in imple
menting. Since OUl forefathers mout· 
ed that there would be "no raxa~ 

tion without representation," political 
progress has been primarily a matter 
of di'possessed groups winning ade
quate representanon. TIte form of 
the representative nanoo-sute has aJ~ 

most reached its optimum develop
menr throughout me indusuialized 
world¡ and hence che quesr for repre. 
sentation is beginning to give way 
to a new deman(\, a call for partici. 
pation. Should this demand prove 
capable of sust2ined development, it 
will lead tO fundamental ehanges; 
not te mere adaptations of an estab
lished fonn. 

A ,hilt in politieal organization 
from representarían to particípation 
\'!ould involve me basic transfonna· 
tian al the means by which group 
decisions are made and support fue 
them is mobiJized. Sueh a ,hitt has 
been made possible by widespread 
educanon and pervasive systems of 
cornmunicatiofL The state may well 
be forced to wither. The n. 
tionale for a representative govern
meor has been chat inrelligence and 
informacion were scarce qualities and 
that a means 01 concentrating these 
was necessary for che sake of che 
common good. In recent yeaa. 
however. this rationale has been chaI
{enged. A worldwide network of 
journalists, commenUtors, wricers, arr ,
ises, and educators has been making ,'.'" 

Keplintcd trom The Record Volume 7U Number 2 November 1968 
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il less and less Iikely thar the func
tionaries oC the S[a[e wül be sig
ni6cantly more intelligent or better 
infonned chan many oE its subjeas. 
A sign of the times is the frequeney 
with which prominent personages first 
leam 01 important events from che 
radio, television, and pnss chat 2J'e 
open to aU. The suspicion grows 
chat che reason lor state secrets in a 
"free society" is not so much na· 
tional seeurity as it is professional 
security for the offieials who are 
hard pressed to preserve their ciaim 
ro superior wisdom in mattees ol 
poliey. In shorr, the ubiquity of in
teUece dissolves che authority of che 
state. Henee, other forms of social 
power are becoming possible. 

A perfee< polio, men have usuaUy 
thought, would need no govem
mene; ir would be a hannonious 
anarchy, a spontaneous order in 
which external govemment and law 
had been made unnecessary by the 
inlemalization of principie: polities 
should merl!" wi<b etbies. Whether 
one interprets one's gospel accord
ing to Plato, Augustioe, Voltaite, or 
Marx, One holds <bat the state should 
wither away. The sin of our politi
cians-a sin bom of desperation-is 
their belief that their mostery of 
statecraft and the uses of force in 
the service of policy is a sign of lheir 
politic:al competCl1lce. In troth, their 
practiees signify 30 ineapacity to 
govem, tor governing is che art ol 
making recourse to force, physieal 
DI psychiCt unnecessary in human 
affoir.. Long ago, Plato somewhat 
stodgily explained in lhe Republic 
tbat the prescriptive regulation ol 
conduet was an undesirable way to 
rule a cornmunity. Legislation was 
at best a stOpgap: "the bent given by 
educanon will determine the quality 

of later Iife, by mat son oí attr:action 
which Iike things a1ways have for 
one 3Oomer, till <bey 6naUy mount 
up to one imposing resuJt, whether 
for good or ill" Where men were 
weU educated, tbere would be no 
need for prescriptive reguJation, fer 
such men would "soon ftnd out for 
themselves what regubtions were 
needed." 

Men bové reeurrently hoped that 
a polities of principIe can make 00

necessary a polities of force. To date, 
men have at best merely approxi
mated this hope, for their education 
has never been suflicient to mue leg~ 

isIation superfluous. Thus, even Plato 
had to turn from his utopia to the 
world oí t1esh and blond, and in 
the LawI he reluetantly proposed 
multifnious regulations over me can
duet oí Iife. But note how even the 
enthusiastic exponents oE me state 
thought that it was a >Urtogate for 
the yet impossible polities of princi
pIe. At most, the state was an or~ 

thopedie aid that would help men 
strengthen their minds 31.d leam to 
Iive freely in harmony. Thus, Mat
thew Amold wrote Dot about cul~ 

tille or anarchy, but about culture 
and anarchy. In me ideal cornmunity, 
men would live together without the 
crutch oE extecR21 restraints; but UD

less men fnUy realized their cultural 
capacities, they would be unable to 
live harmoniously in anarehy. Cer
rainl)', as Arnold saw it, nineteenth
century Englíshmen Were unable 10 
do so, and to bring themselves closer 
to a leve! of culture at which they 
eould, they should give aUegi30ce 
to the state, to the representanve 
structure that symbolized the best 
self of each cirizen. But now far 
many, the estabHshed state no looger 
symboJizes their best selves. 

So be iti there is nothing sacro
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5lIDet about <he are. Developed UD

der particular hisrorical condiÚOlls, 
tbe sate was 3ft dfective l)'StCIIl for 
conccottalÍDg scvce taIeot and 
knowledge and for briogiDg tba1e ro 
bear on tite community', ptaetical 
conceros. TIte value of <he state ro 
human lile wu out in its formal 
struetures, but in <he faa tbat for a 
time it helped inteIlect operare in 
human úfairs; tbe state permit:ted meo 
of reason ro llCI: DD sisnfficam prob
leros of imporunce ro alL U in <he 
futore, other systems can perfono 
this function more dfectively, so 
much the better; historie conrinuity 
depends nut DD tbe stnJeture of the 
synem buc DD tbe perfOrtlWlCe uf 
tbe funetion. 

In any community and in every 
cOl11munity, tbe prob1em of judg
ment is inescapable. U there is a tom

mon lite, poblic decisio... must 
somehow be made, for life consisIs 
in making decisioos about vital prob
Icm,; and these decisions must be 
sufficienrly wise nut ro lcad tite torn

muni<y to destruetion. In the '"" cen
turr, tbe conditinns undet wlUcb 
commW1Íry decisiom are made have 
changed profoundIy. TIte combina
tion of widespread education, Iúgh 
literary sophistication. growing leisure. 
and instantaneous global cornmunica
tions greatly enhances me individw:l's 
claim n()( merely to be represented in 
communi<y deliberations, bul tu par
licipale accively. OnIy time will lell 
whelher Ibis enhanced c1aim will 
prove sullicienrly sttong ro prevail 
against che state and to win the u
legiance of men to a new system. BUl 

notwitbstanding Hegel', hopes. tbe 
perfonnance of che sUte has ROt been 
so consistendy ntional ro malee us 
muo putting porenrial a..lternatives ro 
lhe lest. TItis lest will be possible onIy 

principie uf tq>tt. d" - .. aad tha al 
participation fllDCÓl>n • we:I1 • 1hey 
c:ao.¡ and bcP: 'IlI"C arrive al tite U SE 
DD thc media. 

In tima oí disot:x-ion, ü'M ... _ 

often made by mo.e, wbo try ro • 
beyoad outwOl'ü _'1"*- lO di
viDe tbe new dyuamico oí powt:r. 
A dmgerous mist'ab uf tbis lIlI1: is 
!he myth oí bnt md cooI media, the 
myth tbat pía cJu::auuic: media 
agaiDst thooe uf priuL Neid>er üIOV

ing images nor swic ciphen __ 
sarily conduce ro eitDer "'MM Mi...da 

emotinu oc abstnct ntionality. E:mo
tion and reason are qualities oí 1m
man acrivities.. not humao utifaets; 
ir is a pathetic fa1Iacy fDl: a rIáo
rician here tu commit tbe parheñc 
fa1Iacy. CeIUin minds, DDt CtlUiu 
media, are perhops hnt DI: cooI, de
peuding un the thiubr's cbancter. 
mood, and inteution. Tbe touc:h
stone foc aII c:ommunicacion is tite 
problem of judgmem. tite lX1Olinuous 
need uf mm 10 cboose, consciousIy 
or unconsciously. 10 lICt this or tbat 
way in tbis or tbat situatinn. No mar
ter how much mm em:nds himself 
througb mecbOllical and cIc:aronk 
artefaets, there is no way ro disoover 
tbe qualities of bis prospective acóons 
by studying tbe chaneteristics oí bis 
actefaccs, for tbe qualities uf bis at

tious reside not in me artefac:ts but 
in bis perfonnance witb tapeet tu 
lhe situatiou. lbe original aitic of 
pop culture. Heraclitus, is as acute 
today as he was 2500 years 'll", far 
he observed tbal "uf aII those whose . 
discourse I have heard, none lUTives 
at me reaJizatioo tbar mar which .is 
wix: is set apart from all things." 

Technological detenninism in 
tbe reaJm of mind is pemicious, and 
lhe particulac determinism tba! sug

if we do our best lo make botb tbe gesa lhal print conduces tu an indi
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vidudistic ntionalism and that elec
tconies iríduce a tribal emotionlllism 
is a secious threat ro political prog
ress. By so misunderstanding media, 
ane simply serves [he old arderI rhe 
representative state. by giving ir a 
wedge by which it can divide and 
rule. For too long, men of good will 
have feared mass cornmunicationst 

seeing in them only powetful agen
cies fot manipulating the thoughts 
and inclinatians oí uncritical multi
tudes. The myth that particular hu
man qualities are [he inherent result 
oí rhe media themselves, nor [he way 
in which men choose [O use them, 
encounges sorne to use [he media 
mindlessly, and ir confinns in amen 
their original fear of these media. 
These reacti.ons will feed ane anoth
eet and appearance will seem ro vali
date the myth. Hence, such a 
self-fulñlling prophecy he1ps to ¡so
late the media ftom individualistic 
rationaliSlt1; and so isolated. me media 
may merely be a tertible tool of tyt
anny. To the degree that the media 
are used mindlessly, they will simply 
he1p perpetuate the state. But the 
media need not and should nor be 
used in isolation froro intellect. 

Participatory poliries cannot es
cape me imperative oí intelligenee; 

unless a partlClpatoty system proves 
in pcaetice to be wi.ser rhan [he repre
sentative, the SUte will not wither. 
The electronic media are an integral 
featute of the conditions thar may 
make a new form of human otgani
zation possible. But in historie mat
tees, conditions are merely the ma· 
terial cause of events; the eflicient, 
formal, and tinal causes depend on 
how men act on the conditions. Oe
spite claims tO the conuary, tbe 
myth of the media is a ,reactionary 
bulwark of the status quo, fot it dio
courages men from seeking to acr on 
the media so as ro serve intellect. H 
mass communications can manipulate 
the mind1ess, they can equally stimu
late critica! awareness. Those trnIy 
seeking an alternative to the powec 
state should resist every elfort to pi. 
print against the picture; both fonos 
should be btought into an ever more 
varied effort to provoke men, a.ll men, 
to sharpen their intelligence, disci
pline their faculties, and furnish their 
minds. We have at oue command great 
new tools of communication; and 
when we learn ro use these intelli
gently, we can perhaps realize manIs 
recuerent dream of culture and 
anarchy. 

ROBERT OLlVER 
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In Praise o/ Humhle Heroes 

Tbe gTowing goad of tbe world ir paTtly dependent 072 unhistoric 
actI; and that things aTe not so ill witb yau and me as tbey migbt 

have been, ir haJf owing to tbe number who lived faithfully 

Over time, che strength and quality 
oí a cornmunÍty depend on an inrei
eare web oí reciprocal influences be
tween a1l ies vacious members. The 
vitality oí che common lite springs 
from che unique inspirarioo that each 
person can draw from his daily con
raer wich men who incarnare diverse 
eompetencies. The rrue engine oí his. 
roey is che inspiration that each mano 
foc berree oc foc worse, continual1y 
gives his peees. In view oí chis tacr, 
one oí che serious rhreats ro democ
raey is che way it occasions in the 
common ruan a self-effacing elitisrn 
in which he comes ro rely uncritical
Iy and happily on che leadership oí 
the prorninenr few whom he would 
not presume ro second guess. Ratio
nalizing his inability ro approach rhe 
top of an "open sociery," he accepts 
himself as an ordinary Joe and de
cides ro take things as they come, 
leaving it to those wirh brains or 
brawn-or berrer yet "connecrions" 
-ro exert rhemse]ves in a struggle ro 
excel. This quiescent elitism in the 
many simply feeds an arroganr elit
ism in rhe few, The ordinary Joe has 
an interest in depicting the few as 
Jarger than life; for then their omni
potence further justifies his quies
cence, and, ominously, the extraordi
Oecember 1968, Vol. 70, No. 3 

a Ndden life, and rest in U1lvirited tambs. 

George Elioe, MiddlemaTch 

nary few rhen begin ro believe rhe 
popular rales of rheir prowess. Such 
relarions beget mediocrity in the 
rnany and arrogance in rheir leaders 
-a dangerous combinarian likely, as 
Thucydides showed, ro lead ro an 
embarrassing demonsrrarion rhar rhe 
loud ralker's srick was small. 

Ir is imporranr rhar we resisr rhis 
cyde of infiuence, for it is the surest 
cause of democratic desrruction. The 
antidote to it is a tru]y democratic 
elitism, which is nurrured by reiter
ating at every occasion that aH does 
nor depend on those in charge. Great 
leaders cannor make a people great; 
only a great people can make their 
Jeaders great. This marrer is funda
mental to the educator, ro the educa
ror rhat each of us is as we go about 
our daily deeds. Excellence is a quali
ty that is not confined to the few, for 
excellence is a]ways in a particular 
capacity, and it is open to each and 
every man to excel jn doing what he, 
in particular, has ro do: he exccls by 
surpassing hirnself in the pursuit of 
his possibilities. Such excellence, by 
creating a full repertory of excm
plary characters who inspire in us an 
appreciation of assorted abilitics, is the 
bond that holds the community to~ 

gerher and the fount from which its 
vigor flows. 
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Human excellence is subde and com
plex; ir is Doe nurtured well in che 
hothouse oí stereotyped virtuosities. 
Each youth forms his character by 
observing thousands and thousands oí 
examples. To be SUTe, for any partic
ular persao ooly a few from che 
rnyriad serve as real models¡ but che 
capacity oí a person to see anomer 25 

his model resules largely because tIIe 
youth has less -intimately examined 
many ocher exemplary ligures and be
cause, both with and against thern, he 
has fonned nascent standards by 
which he can identify his personal 
prototypes. In chis sense, the butcher, 
che baker, che candlestick maker 
are che world's mast important tcach
ers, for ir is in daily contac[ with 
mundane. local eompetencies chat che 
children oí a11, oí even che exalted, 
fonu their elemencary standards. 
Hence, a cornmunity should mosr 
prize a healthy complement of hum
ble heroes. 

A hero is aman who takes che ef
fon to be himself. Ir is surprising 
chat ane should speak abone "che eí
ion to be himself," far in a very lit~ 

eral sense che only thing chat aman 
can be without elfort, thanks to [he 
law oí identity, is himself. But on 
examinatioo such litera]ness proves 
deceptive. Aman is noe ane oí those 
static substances to which che Jaw oí 
identity was designed ro apply; aman 
is a perpetual becoming, and to be 
himself, a roan must continualIy exert 
efforr to become something very 
special, his self. The self denotes for 
a mao his potenrial accompJishments 
by which he can add ro the world 
his unique. personal eontribution. The 
self is always invested with a sense 
of opportunity, creativeness, and par
ticulariey¡ one sees here something 
chat one can and should do, and ane 

is fired by che excitemem of having a 
function and a chance to show one's 
excellence in its performance, per
haps ro no one but onels self! At the 
same time, the self is always danger
ous, for the pursuit of it canies with 
it the threat of failure¡ with respect 
ro it, one is on one's own. Ortega y 
Gasset put it well in his Meditations 
on Quizote: "to be a hero means to 
be one out of many, ro be oneself. Jf 
we refuse to have our actions deter
mined by heredity or environment it 
is because we seek to base the origin 
of our actions on ourselves and only 
on ourselves. The herols will is not 
that of his ancestors nor of his so
ciety, but his own. This will ro be 
oneself is heroísm." 

It takes e1fort, however, to be one
self in this sense, for each of us is sur
rounded by ready-made images that 
are tendered ro us by our ancesrors 
and society, two powerful authori
ríes, and these images beckon us ro 
give them 1Iesh and blood. By so in
sening ourselves into the available 
stereotypes we add nothing ro the 
world, nothing vital that is, but mere
Iy help it be one of those dull sub
stances that are whar they are. Like 
Odysseust every hero musr tie him
self ro his ship in order to resist the 
siren song; and this resistance is nor 
easy. for at any momem the imagcs 
of success will always seem much 
more sure and substantial than the 
hopes of the hero. Such resistance is 
particularly difficult for the humble 
hero because he is not aman of exalt
ed prerentions; he musr be ready nor 
only ro take real risks of failure, but 
to incur the derision of his fellows. 
The aristocrat easily plays at inde
pendence; the linle man ñnds it hard 
ro asserr his heartfelr aspirations 
against the advice oí those contenr to 
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follow conventional wisdom and 
smart money. What courage, in ies 
fullest. Socratic sense, muse a shop
keeper have ro risk his hard-won 53V

ings to start a local store in a time 
when supermarkers are che thing! BU[ 
he is a roan who knows that che only 
thing ro feae is che weakness that se
duces arre into renouncing ane's chas
en way oí life. Perhaps his store will 
faiJ, ir may endure, ir might even 
flourish-such uncerrainties are che 
stuff oí keeping shop; and ir is not 
his improbable success, buc his having 
lived in sincere fidelity ro his imen
tians, that truly makes che man a 
hero. 

Excellence. however1 entails esteernj 
and here OUT eontemporary democ
raey displays ¡cs weakness. True es
teem requires proximity so chat a 
persan can be valued for what he is; 
and it is essential rhar diverse persons 
be in proximiry with one another if 
a web of mutual esteem is to hold the 
community together. This esteem is 
the appreciation of one anorher as 
exempIary types, as persons from 
whom rhe others can learn; and ir is 
rhe recognition each receives rhar 
makes his heroic effort seem worth
while. Like rhe star, rhe craftsman 
needs his audience, and he rhrives on 
knowing that rhose around him ap
preciare his arto Unfortunarely, the 
scale of our sociery often prevents 
such proximiry; excepr for friends, 
the people around us pass from our 
sphere of interest before we can 
slowly Jearn to appreciate their inner 
strengths and weaknesses. In rhe place 
of personal esreem we substirute pub
liciry: a pallid poster celebTaring rhe 
courresy of bus drivers who work 
roures we've never rTavelled. 

Ir is againsr rhis backdrop that we 

should judge contemporary mQ\.'e

ments towards localism. From the 
point of view of the aggregate, these 
movements may seem, in rhe short
run, to slow our cherished progress: 
black separatism may slow integra
tion or even rhe growrh of family 
¡ncome for both black and white; 
bJock associarions may impede grand 
plans for urban renewal; and local 
conteol of ciry schools may upset 
reaching conditions and lower per
fonnance on various srandardized 
tesrs. Bur it is not only the short-run 
rhat counts in the life of a commu
niry. Over rhe long-run, a communi
ry must maintain a pervasive variety 
of virrues to which we are aH in 
peoximiry and from which we each 
can form significant standards. Wirh
our such a variety of virtues, publi
ciry will induce blind arrogance in 
rhe leaders and spineless mediocriry 
in rheir followers. We have gone far 
in this direcrion, especial1y far in 
public education. The formation of 
policy is far removed from rhe locus 
of irs effects. The average teacher 
seems to have renounced his self; 
rarher than seeking esreem for his 
personal comperence as ir is judged 
by rhose who are in proximiry to 
him, he seems content ro partake in 
the impersonal power rhar can oe 
wielded by massed publiciey. By 
these means rhe teachees' leadees can 
provide their faceless fol!owing wirh 
higher wages and ever more eigid 
conditions of woek. Rut in rhe Long 
run wealth and secueity are meeely 
rhe sweetening on insentience; the 
real challenge before each teacher is 
to realize those unique, personal qual
ities by which he can become a hum
bIe heco to rhe boy on the block. 

ROBERT OLlVER 
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On Pedagogy and Student Power: A Proposal
 

To eomprehend student discantent 
and thus ro rev:illllize the unive.rsity, 
we might Dote with Hendiros that 
"people do nOl understand how that 
wbich jo Ot varisnce with itself ogrees 
with itseH: hsrmony consists of op
posing tension, like thot of the bow 
and the Iyte." 

Preeminently, the onivenity is the 
imtitution whose humony consists of 
opposing ttnsion; the school propet
ly pi" the young arinst me old, me 
leomed against the ignorant: through 
their srruggle, in wbich the studenlli 
and !he te2Chers are two opposing, 
e<¡usi forces, the university couses the 
free, apen distribution oi aceumulat
ed knowledge to the comrnunity. 
WheD either the studenlli or the 
t..chus can effectively dominsre the 
opposite group, there is no sponts
neity or liberality in the ollocarioD of 
lesrning; there is instead an impOO
tion of the dominant group's judg
rnents upon illi oppOOte and upon 
the community :Ir large. But with a 
balance between irs two essential 
parts, the universíty occasions an 
open, cooperative eompetition, as the 
result of which the bodv of knowl
cdge at hand in the c~rnmunity is 
continually resbaped. This reshaping 
accords nor with the plans proclaim
ed by the knowing few on bigh. but 
with the general will implicit in the 
diverse, clashing wills of all who 
teaeh and study. Here, as John Sruart 
Mm showed from a different per
spectíve, is the sense and safeguard 
of liberty. 
Jlnuary 1969, VoL 70, No... 

Bur only when ies pans are bal
aneed is the cornmunity of scholats 
free and effecnve. 80th the student 
and the reacher have a will of their 
OWD; the one seleclli what he will uy 
to teach, the other what he will uy 
to learo; and as each independendy 
secks ro assert bis wiII 2nd to mue 
bis choice prevail, the educational 2<

eomplishment oi the universiry UD

folds. It is a liberal aeeomplishment, 
for no pan directs the whole; me 
balanced, harmonious opposition of 
the leamer and the leamed eouses 
more than a mechanical transmission 
of culture; it elicits a conrinuous 
uansformation and rebirth of culture 
as both the experieneed and the hope
fuI have their chance ro select among 
the manifold possibilities. The grest
est service the university co.n render 
society is to occasion such a contin
uous renaissance. 

The opposing tension between stu
dent and teacher, which is the tnIe 
harmony of the university, differs 
fundamentaUy from the divergent 
tensions that are presently dissipacing 
the university. The difference is sym
bolized by the sites at whieh wals 
clash: recendy conflicts h3v~(t oc
curred in the administrative offices, 
places that are incidental to academe, 
whereas properly the opposition of 
intention should take place quietly 
but seriously within the classroom. 

In the past, productive discord 
between the Ieamed and the Iearner 
was created on the one hand by main
taining a marked ditIerence oC aU
thority between the two groups and 
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on the other hy having an approxi- . 
mate balance of power between 
memo Thus, the teachee was the class
room autocrat who could motivare 
youths by driving home to them. with 
me rod all tOO frequently. <hat <hey 
were still immature; yet this auto
crat was rarely a match for me con
cerred wit of hi. wards. In addition, 
the oflicial curriculum was men sufIi
cíendy circumscribed that each SN

dent could learn, with leisure ro 
spare for self-ser ta,ks, all mat bis 
manen proposed to tcach. Academic 
paternalism wa' not yet dominant. 
The teachee's task was Dot ro educate 
the whole man so mat he even makes 
love by me book; it wa, to ensure 
mat me srudent acquired cenain rudi
mentary too" and standards. which 
would hopefuUy facilitate and ele
vate me man 's independent rotelage 
in the ,chool of llie. With me natural 
nobility of youth. me srudent could 
tolerate, ana evcn liIppreciare, his tem
porary master,. fot he knew mat in 
the debating sacieti.. he could leam 
what he would while needing ro 
please only hi, peees. and he wa, fur
cher aware mar roan, after commence
ment·, he would have plenty of time 
to go ir alone. Consequendyt in me 
classroom bom me teacher and me 
srodent were in a productive balance 
in which neither conId ignore DI 

dominate the other. 
But every balance is strnck tem

porarily. We have had a cenrury and 
a haH of incessant instrnctional re
form; thi, reform has fabulously en
hanced the teacher's power while the 
srudent has rernained in his primitive 
innocence. Al eve.ry level, the' cur-' 
riculum has burgeoned; schooling has 
been extended so that it spans from 
infancy to senility. 'lOroughout. me 
,rodent meets mainly trained teachen 

who match him in ability and have 
the advantage in knowledge and ex
perience; youths can no longer build 
meir egos by besting an Iehabod 
Crane. Furrhermore, almough teach
c.rs still have to manage with nther 
large el....,. each srudent has ro deal 
daily wim a succession of teachen 
and he does not .pcnd enough 
time wim any one of mese ro me 
me true measure of me maD. On me 
higher levels, me elective sysrem and 
me purported explosion of knowl
edge have loosed a bartllge of 
course fragments, each taught by an 
able specialist; to the beleaguered sru
dent such massed intellect. which 
completely' overwheIms bis power of 
ab,orption, arnounts to an insolent 
mea from me faculty_lIyoung man, 
you shall always be ignorant." To 
this insulto .dd me injury of asking 
the srudent ro choose among the 
proffered plemora wimout even ini
tiating him into me principies that 
might inform his choice and enable 
him to make it his own. Hence. he 
puts togethe.r a program-a major, 
a minor, and assorted irrelevancies. 
Then. instead of looking forward ad
venmrousIy ro the school oí life, the 
srudent must beg admittance to grad
uate oc professional school, which 
will be followed by special courses 
in the arrny. in business, and in the 
adult education program sponsored 
ironically by the local 4'Y". Thus, 
roday's stlldents are no match fOI 

their masten. and we are beginning 
to witness the resufranr resentrm:nt. 

Srodent restiveness in the present
doy university signi/ie" among omer 
things, that the harmony of oppo.ing 
rension berween the leamed and me 
leamer ha, di51lppeared. 'lOe teachen 
hove overwhebned me ,tudent', and 
the balance of power Iras been upset. 
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Contemporary academic deficiencies 
have arisen not from the sacrifice oi 
teaching to research, but from the 
encompassing, monolithic scale Di the 
university's teaching function. The 
craze foc research results ultimately 
feom the feanric effocr to find suf
ficient new foddee to feed the didac
ric dinosauro Those who wish to pur
sue the e1iects oí this scale on the 
qualiry of college teaclUng will find 
lbem well anaIyzed by Jacques 
Banun in Tbe Americm UnweTnty. 
Here the effects upon the smdent are 
more germane. 

On the side of the leamec, the pres
ent imbalance makes many students 
eschew their office; instead oí inde
pendent inquiry, they are content 
with one oí theee responses-collab
orarion, apathy, oc resistance. It is 
rare that one now meets a serious 
student, a person bent on pursuing 
lbe problems that he pecsonally fiuds 
meaningful wheeevec lbey lead hirn. 
Rather, one finds first, and in num
bers, the collaborator who has been 
ovecwhelmed by rus masters and who 
hopes to join lbem theough servile 
emulatÍan. Second, there is the drifter 
who ñnds himself at the univer
sity for reasons beyond his ken and 
who s1ides thcough peogcam aftee 
peogeam by being quick ro feigu 
what seems to be expecced. Third, 
there is che rebel who, at least, has 
peeceived chat theee is scant place in 
che present university for che srudent 
qua student and who desperate1y, re
sentfully strikes out against che in
structional monolich. These rebels, 
nor aH of whom can be dismissed 
as unkempt, have sensed that the im
balance of power in favor of che 
reachees has made it possible for 
extra-university groups ro gain con
trol of rhe reaching apparatus and to 

harness it to the service of expedí
encies that have little in cornman 
;"ith the free pursuit of knowledge. 
They have a point in demanding a 
change, but granting that, we need 
not agree to the changes they demando 

Significant change will not come 
by mere tampering with the formal 
govemance of che univeesity. In the 
great din about relevance, the least 
eelevant tlUng is the widespeead ex
pect'ation that students can attain 
salvation by having representatives 
on every university cornmittee from 
those of the trustees to those of the 
custodians. The university does not 
really need restrucroring; it needs re
vitalization, a revitalization of its sub
stantive activityt che transformation 
of culture. To revitalize chis aetiv
ity, we need to find a way to restore 
che balance between che teachees and 
the students, to redevelop the har
mony that consists oi their opposing 
tension. There can be, oi COUC5e, no 
going back to the simplicities of che 
old-tirne college; aftee all, we have 
not dwelt above on its insufficiencies. 
Encompassing, specialized, ornnipres
ent, professional instruction is here 
to stay; there is nothing to gaio by 
trying to cut back che teacher's pres
ent power. Instead, let us seek ways 
by which studencs can reform che are 
of studying in order co offset, 1~i.!..h
out diminishing, the extensive re
forms rhat ceachers have made in che 
arC of ccaching; ir has beeo chese re
forrns char have brought abouc che 
unbalanced agg.randizement of rhe 
reachee in our rime. 

Ir is easy ro call for a reform of che 
art of learning; it is nor so easy ro 
propose whar chis reform should be. 
The efficienr acquisirion oi knowl
edge depends on ceetain age-old 
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abilities-intelligence and concentra· 
tion, imaginarioo and diligence
these are hard enough to find, let 
alone refonn. Moreover, most 50

called srudy aids are pemicious, for 
they funher inercase the student's 
dependence 00 bis tcachers. Thus, 
speed reading works if one merely 
wishes ro acquaint oneself with thíngs 
one is supposed to be familiar with; 
it aIlows a student to skim adequately 
the distended texts bis teachers pre
sent to him. But the true srudent 
takcs nothing important 00 authority, 
for he must consider all to the point 
at which he understands and is ready 
ro defend with reasaos his decision 
ro accept 01 re;ect the point in ques
tion. Woe to him who makes such 
consideranons 00 the basis Di a sub
liminal glance at every other word. 
Sitzfleircb is a far better study aid 
than reading dynarriics. 

BUl ii reform in the 3rt oi leam~ 

ing is Dor ro come by tcying ro in
crease its efficiency, what elso can be 
done? Befare answering, let us look 
again at the problem. The c1assroom 
should be the place where a tcacher 
with a definite conception oi what 
ir is thar he should teach meets a stu
dent with 3D equally resolute idea Di 
what ir is chat he should lealn. It is 
not essential that both teacher and 
student have the same airo, bUf it is 
essential that both have coherent 
goals: the vitality of education arises 
as those aims clash and coincide, as 
they reinforce and qualify each other. 
In the present university, the teachers' 
goals have become so diverse and 
complicated that they overaWe ~OSt 

students. Today, stUdents do not 
bring into the classroom a set of per
sonal, independent intennons that can 
serve as a framework by which they 
can organize the inscruetional frag

ments mey eDCounteró instead, they 
come into e.ach classroom re.ady 
merely to respond either by adopt
ing the teacher's intentions in vary
ing degrees of sincerity or by rejea
ing tbem in varying degrees of out
spokenness. Hence, in sbo1't, the prob
lem in refonning the art of learning 
is not OIle of increasing the amOUDt 

the student can learn, it is one of 
strengthening the student's capacity 
to cbnase, intelligently and independ
ently, what it is be seeks to Ie:am. 
What will strengthen tbis capacity? 

Unnoticed possibilities often be
come apparent when we uk me 
quemon "Whyl" Why i. it that only 
putative teachers study pedagogy? 
The best answer is simple: because 
life is full of .bsurdities. To be 
sure, an historical tome might be 
written explaining how it bappened 
that the study of pedagogy became 
confined to the schools of educ.ation 
and how the scbools of education 
carne to be ser apan from me rest of 
the universityf but that tome would 
record a series of historical accidents. 
To be sute also, many a critica! essay 
has been written explaining that, 
given the state of the subject, the 
study of pedagogy is not worth any
one's time, certainly nor rhe time of 
our best students; but the cogency 
of such critiques would irnmediately 
disappear with an improvement in the 
state of the subject. The facts can be 

. . ranon3lized in many ways. but there 
are no good reasans wby only 
teacher, should srudy pedagogy; and 
as 500n as we look into me nature 
of the subject, we will find that ped
agogy may be the key to that re
form of learning through wbich the 
student can regain bis proper power. 

Americans have invetentely con
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fused pedagogy, the scienee or the
ory of education, with didactics, the 
theory of reaching; we have thus mis
raken the whole for one of ¡.. parlS. 
This mistake exp\ains why ir seems 
strange ro u. thar pedagogy mighr be 
a oubject oseful ro _den... More
over, thar the theory of educatian 
should be genenlly eqnared with the 
theory of reaching signüi.. the de
gree ro which the balance between 
ruchen and sruden.. h.. been upser. 
Bur if we Iook ar the real concem. 
of pedagogy, we will find thar the 
_denr, nor the reachOl, jo the eoseu
tid figure in any sonnd conception 
of education. The Gennan philoso
pher and historian, Wilhehn Dilthey, 
once pur the- mauer weU: "the bias
som and goal of philosophy jo ped
agogy in ilO wideot seuse-the forma
tive theory oí man." AcqullÍnrance 
with this theory may enable the stU

denr ro formulare his intentions súffi
ciendy ro become again an indepen
dent power within the cIassroom. 

Student8 are demandiog that their 
mulies be made more relevanr. Ir is 
no accidenr that this demand h.. 
arisen at a time when the student's 
power in comparison ro his [eachen' 
is nil; che demand char studies be made 
more relevanr signifies che srodenr's 
total surrender: all is lefr up to the 
teacher. No racu1ty should pennit it
self to be so deified; at mo", it should 
help the studen.. find meaning for 
themselves in rheir stUdies. Thus, che 
question of relevanee should be lefr 
up ro che smdenr; and with respeer ro 
ir. his first task is to make what he 
chooses ro srudy relevant ro himself I 

to rhe selr he seeks to be. To artic
ulare ro himseif che value oí various 
subjeclO for his self-development, he 
needs a fonnative rheory oi mano a 
nascent conception of what he as a 

man can and should become; hence, 
he needs ro address himself ro 
pedagogy. 

This rationale for the _denr's in
teresr in pedagogy, derived from re
Becriao on the current academic 
situation, accords perfecdy with the 
function of the subjecr defined in 
me seminal treatise, Plato's Protag
oras. PIara suggeored rhar, above all, 
pedagogy w.. the topie on which the 
_dent should meditate. The student 
could leam many things without 
knowing anything abont pedagogy; 
and because of this facr, he should 
seek first ro leam about pedagogy, 
for only rhen could he choose intelli
gendy what other things to leam. 
By ignoring pedagogy, the _dent 
rioked hanning himself, for he would 
learn many things without having 
any inkling of what son of persón 
these things would make him be
come. Such retlecrions led to the 
dialogue recorded in Protagoras. Re
caU how the yonng man, Hippoc
rates, was 80ing tO study with 
Protagoras without having considered 
what effects on hirnself such leam
ing would have. Socrat.. point
ed out the foolishness of snch an ac
rion, and the two together decided 
instead to ask Protagoras tO explain 
what sort of peI"SODs his students 
would become by accepting his teach
ings. With that. aH three - .were 
launched on an inquiry into whether 
excel1ence could be taught, and the re
sultant discussion is stiU relevane to 
anyone who wishes ro find a formative 
theory of man that he can use to help 
guide his own pursuit of excellence. 
Present-day youth might foUow Soc
cates and Hippocrates in asking 
¡ts would-be reachers to explain 
how the various matters taught will 
form the man who studies rhem. Such 
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a request would lelld to general 
coorsos on pedagogy. 

Already, however. the currículum 
i5 over-crowded. But me difficulty of 
finding room in me curricuium for 
the study of pedagogy should not be 
as great as it would at first seem. The 
subject matter dealt wim in the 
srody of pedagogy i5 much the sarne 
as mat touched on in so-called gen
eral education. If pedagogy began 
with Plato's Pro,agoras, it has fol
Iowed steadily. through me impor
t3nt books ai our tradirion; these 
works have proved to be great be
cause mey have comributed signifi
cantly to our fonnative theory of 
mano Thus, we find in pedagogy not 
a new subject mat must be squeeud 
into the currículum, but a salution to 
a problem manitest in an established 
subject, namely general educanoo. 
The problern has· becn pointed out 
we11 by Daniel Bell in Tbe Refomt
jog of General Educa,jon: there 
seerns to be little way to put inta 
practice what is leamed in the sur
vey oi our civilization. There is how· 
ever, a far simpler saJution to this 
difficulty than tha, which Professor 
Bell proposed. We need to change 

not the program of study, but our 
conception ai practice. To put oue 
knowledge to work, we do not al
ways need to turn to the world out
side the university. Certain princi
pIes become practical as we use them 
as a guide directing oue amotion to 
other principIes. If we encourage 
students to pUt general education in
to practice in this manner, we will 
have, in eifecr, made room for the 
study of pedagogy in me contempo
rary currlculum, and we will have 
furrher encouraged me particular 
form of srodent power me exercise 
of which i5 essential ta me futuro of 
OUt educacional instirutions. 

Consequenrly, let os reform gener
al education by making it the study 
of pedagogy, me formative meory of 
mano Such a reform would be me 
fundamenta! step towards the revitali
zarion oi the universityt for with ir, 
students would have a berrer oppor
tunity to become once again an inde
pendent, countervailiug power to 
their teachers. To instirute this re
fonn we do not prímarily need new 
programs; we need rather a new type 
01 practice9 one suitable to me stu
dent qw student. 

ROBERT OLIVER 
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Pedagogical Praxis 

Inevitably, sorne will find rhese rc
flecrions to be a retrear ham realitv. 
So be ir; let them erro Their err~r 
will be in nor adding time tO space 
in conceiving oí reaHty. Meo ffiUS( 

dea} not only wirh (he problems 
around thernj they must deal with a 
succession of problems as these 
stretch aver time. Life is a maneI of 
endurance¡ this faer does not 1et us 
off (he hook of a single immediate 
issue, bUl ir does add another dimen
sion to OUT effons to cope with (he 
world. In an historical sweep. a tem
poral speeter rises befare (he practi
cal life-the speeter oí ignorance. A 
people can surmount great issucs ane 
after another as ir rises to heights in 
a series oí exuaordinary etfons to 
perforro (he tasks ar hand. and (hen 
this people can destro), ¡tseH by be
ing unable to solve a minor matter, 
having previously expended its pow
ers withom cultiv:ning adequate re
placements. This deficiency oí dis
ciplined ability is ignorance, and its 
absurdities are the very sruff of his
tory. The threat oí ignorance should 
make us cautious oí proposals te en
list educacional institutions in aH-out 
efforts tO sollle issues here and now. 
The educator, whether teacher or 
studenr, is responsible not ooly to the 
present, but to the future as well. 

We have passed through the in
dustrial and scientific revolutions, 
which ha\'e togerher been created by 
rechnical praxis, by thc systematic 
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application of quantifiable knowl
edge aoom Olan and the world to the 
manipulation of the things around 
us. Technical praxis will preserve 
and probablr expand lts usefulness, 
but it has already attained an estab
lishcd plac.e in our lilles, and although 
it will continue te cause changes, it 
has ceased to ¡nitlate rerolutionary 
rransformarions in human organization, 
automarion notwithstanding. Those 
who look at technology as the shaping 
force oí our future will be surprised by 
tomorrow's history. Despite contrary 
signs, another ínndamental transfor
mation of the West is underway; (hi~ 

educational revolution, which mav 
prove as significant as the industri;l, 
will be based 00 pedagogical praxis, on 
the autonomous use of qualitative judg
ments about our personal possibilities 
in order tO cultivate the best man with
in each of uso 

Pcdagogícal praxis is ooly inci
dentallv rhe didactic disbursemem of 
uni\'er~al lireracy and sophisticatcd 
skills. In a fuller sense, it is the s\,s
tematic effort that each man ~ao 
make ro form his personal characrer. 
ro culrivate his inreIlect aod emo
tions, ro choose personally aod freel.\' 
to stand for particular yalues io rhe 
course oí a life mrsrer¡ousl~' given 
ro him. \Ve are in rhe l1lidsr of an 
educarional re\'olurion in which rhe 
educarion rradirionally open onl~' 

ro rhe gentleman is heing dcmandcd 
as thc prerogati\'c of aH. To relllind 
oursch'cs of prcc¡....el~· \\ h;Jt rhis edu
carion ¡s, ler us rurn ro rhc ,.\'nrd ... of 
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a grear gentleman. :\1onraignL "Ares 
pillage [he .t1owers here and [here. 
bur rhey make honr.,· oí rhem \\'hich 
is aH rheir own; ir is no longer rh.\'me 
and majoram; so che fragmems bor
rowed {rom ochers che srudem will 
rransform and blend rogerher ro make 
a work [har shall be ~ absolurely his 
üwn¡ rhar is ro sayo his judgmenc. Bis 
educacion, labor, and study aim onl~' 

ae forming chac." 
Efforcs ro encourage all men [O 

transform che fragments (hey en
coumer ineo independent. personal 
parteros oí judgmem have merel)' be
gun. Mase schooling emails onl)" train
ing. and popularizarion usually aims 
ro prec1ude racher chan provoke per
sonal judgment. Be rhar as ir mayo con
trary forces have beeo ser in marian. 
Where skills are present, men will ex
periment with their uses out of exu
berant curiosity. Information, litera
ture, whole new forms oE an are om
nipresent. challenging us a11 to create 
and appreciate; and anyone with a 
keen ear and eye will be endlessly 
snrprised at how frequently one en
counters interesting, cultivated capac
ities dispersed rhrough a seemingly 
banal populace. For better or for 
worse, men are seeking to live in the 
Athenian manner. In result, much of 
the extreme. the radical, the bizarre 
in youth stems from the general rush 
to live by one's own judgmem, regard
less of whether it is good judgment 
or poor. As long as the young rake the 
Ic:ld in this \\'a)', their elders cannot 
hclp bur rake up che challenge and 
offer the .\'(mng the closest to a gen
T1L~1ll;1Il"; rducarion rhev Can. This [e
spumc is simpl.\' :l f~nction of rhe 
¡rll!ll in JeiTcrson's lluip that a peoplc 
\\ ho l"J1l'er rn be ignoram and free 
l'\ll(.'(" "hJt Ill;\,cr \\':1S and never will 
h(', 111m. "pont;lTleOllS initiatives have 

commitred us ro trying ro carry rhe 
de\"elopmenr of popular educadon 
rhrough to compledon, whether to 

success or chaotic desccuction or ca 
muddled endurance we cannot know. 

Such uncenainties ofcen elicir ex
eerion. howe\'er; and rather rhan here 
forecasr the facade of rhe future, let 
us concentrare on understanding rhe 
processes at work, for each of us has 
the oprion, even rhe responsibiliry, 
ro decide wherher rhe processes are 
such thar we should work to facilitate 
or impede their operation. Fichre besr 
envisaged the educational revolution 
thar is upon uso The idea of training 
the skills of che populace and indoc
rrinating the citizenry in patriotic vir
me had recentlv taken hold in France, 
and che ideal o'f the on-going cultural 
development of an excellent person 
had been inherited from the upper 
classes oE Europe. In his Addresses 
ro rbe Gennan People, Fichte com
bined rhese and proposed a nacional 
educational effort aimed not at spread
ing skills and patriotism, but at ma
turing the philosophic and literary 
independence of each persono As 
Fichte saw it, Germany's greatness 
would be cultural, nor polírical; and 
in concrasr to the French armies of 
conscripred cltIzens, che German 
schools and erhos would inspire rhe 
world by educating each person in 
the communiry to full cultural 
auronomy. 

Fichre's rhoughc had many foibles, 
for insrance, Froebel; more seriously, 
his theorr of language and the rela
tion oí a narjonaJ ethos ro personal 
developmenr were ar once difficult 
and dangerous when misunderstood. 
But in che goal rhat Fichte ser, he was 
ccnruries ahead of his rime. ln rhe 
short-run, he erred. Might overpow
ered righr¡ empirical science, not spec
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ularive philosophy, moved cvents 
and won rhe popular imaginarioll; and 
the militar)' sta te, which Fiehre au
horred, ne\'enhcless faund strange, 
terrible uses far his fine hopes. Yet 
aH the whilc, beneath rhese events 
rhat technical praxis made possible, 
nrious visionaries slowly strengrhen
ed the more speculati",'e, human 
sciences, and they Iooked forward to 
the day when these might be rhe basis 
of an alternative praxis. Thus, in rhe 
exchanges berween two men whose 
importance we have yer tú appreciare, 
Count Paul Yorck exc1aimeu lO 

Wilhelm Dilthey: "The reproach is 
entered againsr us that we do not 
make good use of narural science! To 
be sure, presemly the sole justificadon 
of aH science is certainly rhat ir 
makes practice possiblc. But marhe
matical praxis is nOt rhe only one. 
From our srandpoint, rhe practical 
aim is pedogogical in ¡rs widest and 
deepesc sense. Pedagogical praxis is 
the 50u1 of a1l real phil050phy and 
rhe trurh of PIafO and Aristotlc." 

It is time for rhis alrernative tú 

flourish. When we learn tú make fuH 
use of pedogogical praxls, out" edu
cacional institutions and agencies will 
assume an unprecedenred place in 
human experience :lOd become per
haps the basis of a cosmopolitan lifc 
and culrure. 

Yer in rhe presenr chaos, how san
guine ir seems ro speak of rhe spread 
of culture and ro dream of. the day 
when schools and uni\'ersities \viII bc 
rhe institutional framework of a 
,\'orld communiry! Many doubr and 
a few deny rhat intellect should even 
maintain irs present place in rhe 
world. Iniriari""e seems ro lie with 
those COnrcnr ro qucstion and negare. 
The presrige of mind appears ro be 
deflaring as puffed-up reputadons are 

pierced b.\ ineolllpctellt perfOrlll;Ulces. 
On man~' CJlllllllSC<;. (¡uiet scholars 
find themsclrcs the oLjects of \'ocal 
seorn. The will weighs reaSOfl down, 
and the urgc ro act possesses rhe 
humble thinker. The tempcr of rhe 
time .<;ho\...-s irself as Goethe's dictuTll 
- "to act is eas~'. to rhink is hard"
appears frequenrly transposed in stu
dene cssavs-"to think is eas\" to act 
is hard."· Thus we instincti;'ely den
igrare fine jmellecrion and rush, OOt 
ro judgment. but ro commirmem, for 
we feel rhat rhe way to mastery líes 
in the tdumph of the will. 

As disconrent dominates rhe cam
puses, one can see a glow oí sarisfaction 
spread rhrough rhe hurried hordes, 
rhe sated consumers who find thar 
happiness is to rely on cammon sense 
and ro suspect subtlety. Ha\'ing felr 
threarened lJ\' rhe critics' barbs, rhe\' 
find proof j~ the turmoil rhar whe~ 
rhe chips are down rhe presumpruous 
professors cannor even run rheir own 
shop, let alone counsel rhe workaday 
world. And furrher, rhe sad faet sim
pIy is thar rhe prosaic here have rea
son, as rhe French would say; the 
present siruarion IS a serious portent 
for borh rhe prerensions and rhe des
rim" of imellect. Force of mind seems 
unÍikely ro shape the future if onc 
judges by presenr trends. 

Real abuses exisr. AcadeOlics are 
easily reLuked for fiddling on the 
Heigh(s while H arlem burns; imellcc
tuals expose themselvcs rushing ro 
ad\"cnisc opinjons the:, ha\'e nor rer 
formed; seícntisrs progressively l<lose 
rhe pO\\'er ro direct the uses of rhcir 
knowJcdge as th~ \\'orllHy-wisc-m:ln 
has realized rh:tt. verily, rheir kno\\·l
edge is power. These and nUllwrOllS 
orher :lhllses cause righteot's O\ltl"ag:<-' 
in sensitive spirirs; ycr rhe IlOllS<-' of 
intelIect does nor ~'ield to insram re· 
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formo Hence, frustration h.lS huilt 
up, and che temion Jl1.lY well tcar che 
fabric oE mind. In such' circumstances, 
rhe camious couese would he ro medi
tate on che gloom. Bue oí chis \\-e can 
be SUTe: things w ill get WOrse unJess 
we make them berter; and ro make 
things hetree we need ro d'well not 
only on our problems, bue on OUT 

possibilities as weH. Rachee rhan de· 
spair oE improvemenr, let us balance 
Hegells sad irony_Hrhe owl DE 
Minerva spreads ies wings onl)' wieh 
che falling of che dusk"-with a more 
hopeful one-"rhe satyres oí Dionysus 
dance mainly ar che coming oí che 
dawn." 

[n anticiparing che dawn, we ac
eomplish I~ttle by noring che dark; 
ir is aH around uso In che same way. 
abuses are irreJevant¡ what m:urers 
are the uses of culture, for a new day 
will rise only as a significanr numbcr 
find these positive possibilities and 
develop them. In truth, then, we have 
but one mission: ro find what should 
be done and ro do it well. This mis
sion brings us back ro pedagogical 
praxis; the rest 15 self-gratifying 
indulgence. 

What we should do secll1s cIear 
enough: the function of educarional 
instirutions is teaching and learning. 
Qur mission is ro devore ourselves ro 
pedagogical praxis. This rask üwolves 
mOre than disseminating accumulared 
knowledge and raking in readY-Olade 
skiJJs. Real reaching and learning in
yolves the inner Olan; one must put 
one's sclf into the matter: to teach 
is ro ta ke a public stand exemplifying 
com"icrion5, judgrnents, and values; 
ro Icarn i5 to inrernalize and make 
pan of une's sclf those conyicrions, 
"Iudg-:llcnrs. aod \ :lilles rhar one meets 
.1lld th:\t stand IIp in the face oí criti
ell l:\"al11,ltiOJl. In this scnse, tcaching 

and lcarning cannot be isolated from 
each orher, ror to learn sornethÍng is 
ro recognize rhar ir is worth trying 
ro reach, and to reach sornething is 
to put what one has learned to public 
tesr. Consequently, professors and 
studenrs are not divergenr groups; as 
has been said e1sewhere, they should 
stand againsr one anorher in a respect
fuI, balanced tension. Both professors 
and srudems need simulraneously to 
teach and tú learn; the capaciry of 
rhe former ro continue learning 
through the free pursuit of curiosity 
constitures rhe growing edge of the 
cultural s),stern, whereas the ability 
of the lartee tO teach by reinforcing 
among their peers certain Unes of 
development and tO discourage others 
is the subrle source of orientation 
that keeps the sysrem poimed towards 
the light. 

These remarks describing the edu
cational mission are unlikely ro be 
controversial. Each person has a 
rather cIear. intuitive grasp of peda
gogical praxis; aEter aH, it is an inte
gral part of our inner lives. The con
troversial poim will be in taking this 
private, albeit general, phenomenon. 
and making an active, public mission 
of it, There is in rhe foeegoing a 
c1aim that the effon ro develop 
human character-our own and that 
of others-is a significanr form of 
practical action, an important mode 
of doiug something in the world. 

Resistance to saying that what we 
should do is teach and learn stems 
mainl)' from the convicrion that to 
do these rhings is ro do somerhing 
selfishly personal and not ro do any
rhing productive in r~e world. Be
neath all the compromises and eva
sions there is among bmh professoc!i 
and studems a elear comprehension 
of thcir pedagogical rnjssion; what 
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is lacking is the ,,.,ill to perform it, 
and rhis failurc oi wi11 is supported 
and rendered tolerable by the ration
alizarion that \\.:hat we oughr ro do 
is nor a real form of doing in rhe 
comemporary '\iorld. As long as we 
let this rarionaliz:uion seem persun
si"e, pedagogkal praxis wiU nor come 
into its own and rhe incipienr edu
cational revolurion will die ahorning 
as the indusrrial revolution would 
have died if medieval ideas about 
usury had nor changed. 

From e\iery guarrer, one hears thar 
ours is a time of crisis 2nd that \Ve 
must devote a11 our energies ro solv
ing our palpable difficulties no1.1J 
oc eIse they will destral' uso This rea
soning puts suth a premium on per
fecting technical praxis that coneeIO 
for pedogogical praxis seems ro be an 
improper luxurl" Linte hope can 'at 
first be found for solving immediare 

i~sues \\ irh a set of indireu llleans for 
!'.haping [hL: COnlJllll[Úr~' rbrough rhe 
aggregare of our ¡ndi\"idual cifons to 
form our own cl\aracrers. Hence, our 
pedagogical mission seems frivolous, 
and we rurn aW<l\' from it to one of 
rhe many perils impinging OH USo But 
rhe "cr)' di\"ersity of these finalities 
should make us pause. Each differem 
doomsdayer is dr¡"en to frenzy by a 
different prohlem, ranging Ífom the 
conserv::J.rionists' paradoxical outcries 
against the pollution of streams and 
the purification of swamps to the 
familiar ~tandbyes of race, war, popu~ 

lation, and nuclear armageddon. \Vith
out forgetting for a momem the se
riousness and merit of these causes, 
let us be egually sure not ro forget 
the tempora) specter: ignorance is 
al.ways ready ro ra\'age the exhausterl 
\'lctors. 

ROHERT OLlVElI: 
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O/ Privacy and Public Schooling
 

One cannot subscribe to a magazine 
without contracting for a steady 
stream of unwanted offers, offers for 
pornography, for llfree gifts," and 
for a1l with which junk mail abounds; 
man's ears, ever open, lose their 
alertness as they are deadened by 
the ubiquitous noises produced in the 
fruidul worship of the great god 
marnmon. More portentiously, fed
eral and state agencies, credit bu
reaus, employers, insurers, schools, 
and many others constantly colleet 
detailed data about us aH; and the 
safeguards ensuring that access to this 
data will be withheld from those who 
should Dor be privy to it are weak. 
In response, public opposition to the 
abuse oí privacy is increasing; and 
fortunately 1 jucists are looking for 
ways to prevent interested organiza
rioos from misusing the power ro 
preserve and retrieve information 
aoout our private lives. To abet those 
trying ro prevent the abuse of pri
vacy, let us reaffinn the proper use of 
privacy. 

Privacy should not be defined in 
simple opposition to the state of be
ing publico Etymologically, "private" 
comes from the Latin for bereave
ment and the seclusion that comes 
with it. Thus, retirement fropl the 
public and withdrawaI into one's in
ner world is an intrinsic part of pri
vacYj and hence privacy is a certain 
kind of public act. Without asserting 
his privacy, the unobtrusive, hidden, 
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unnoticed person will entirely lack 
privacy although his deeds attract no 
public interest. For insrance, there is 
littIe privacy in the life of the typical 
consumer, for although he may spend 
aH his time on private premises, he 
never turns inward to his own de
vices and his life transparently fol
lows the patteros laid down for him 
by the anonymous producers of the 
goods and services he consumes. To 
gain privacy, one publicly shuts one
seU off from the public, and such 
withdrawals are a necessary ingre
dient of a healthy public life. Public 
and private are not antitheses, but a 
hannonious tension in which each is 
an integral aspect of the other. 

We can learn much about the in
herent unity of the public and the 
private from the Romans, who for 
centuries shared an amazingly srrong 
sense of public concord and who at 
the same time maintained a powerful 
tradition of fam~ly unity, autonomy. 
and intimacy. Their god of door
ways, of gates to both public spaces 
and private homes, was the two
faced Janus; and the Roman practice 
was ro keep the doors to city and 
home open when the inhabitants were 
out and closed when they were in. 
Janus presided over the point at 
which the inward turns outward and 
the outward inward-the door-, and 
by extension, he was furrher the god 
of initiative, of commcnccments, and 
of new enterprises; thus we still cele
brate him as the patron of bcginnings 
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by naming [he ycar's firsr monrh aftee 
hím. In Janus [he Romans understood 
somerhing profound 3bout human 
iniriari\·e; che)' sensed [he producri1.°e 
unity oí outward solidariry and in
ner autonorny: J::mus showed that 
public and prívate were fior oppo
sires, but directíons in which a single 
person alternatingly faced. Repeated
1)' we go in and we go out through 
rhe ~ame dooe. 

In PIam's depicdon oí Socrares we 
meet anocher great exemplar oí pri
vac}". a IDan strong enough to main
tain his privac)' in publico Socrares 
frequently admitted to "fearing rhe 
crowd," yet his cap'acity for with
drawal ioto himself fittingl), mani
fested ¡tseU in publie pIaces, for he 
taught one thing: that the public 
would lIoutish only thtough the full 
and peoper use oí privare judgment. 
In the Symposium, Plato twice noted 
Socr:ltes' power of private medita
tion. First, Socrares scopped in a busy 
street on his way to a dinner party 
and stood foc several hours while he 
pondered a point; and second, his 
friends recalled how, years before 
while in rhe army, Socrares had scood 
stark stHl from dawn co dawn en
grossed in meditarían while his com
rades sprawled around him, wagering 
on how long his absorbtion would 
lasr. Socrares was condemned nor 
only for corruptjng yourhs, but foc 
incroducing new, privare deities into 
Athcns, deiries that we might now 
call intuirion and conscience. And in 
his Apology, Socrares insisted that ir 
would be in che public interesr of 
Arhens lO support his efforc to make 
peopie rhink chrough thejr private 
opinions and confront their inner 
scln.'s. 

Sonares shows why the privare 
should nor oc defined in contradis

rincrion ro rhe public: rhc preemi
nene use of privacy is in public af
fairs, This facr will be resisted by 
rhose who believe rhat rhe conducr 
oí public affairs consisrs merely in 
the manipuJation of rhe publico Woe 
to those men of action who need ro 
engineer, direct, organize, and com
mand whatever deeds they do; these 
men will be overwhelm~d by the 
deep obstinacy of mankind, by the 
profundity of the human response. 
by the insignificance of the human 
surfaee as eompared to ¡ts substance. 
The pathos of power beeomes visible 
in men like Lyndon Johnson: his Até 
was his competence. for it led him 
blindly into be1ieving that he could 
rule. not merely reign, that wirh his 
capacity foc detail he could com
mand the imricate execution of his 
will. But publie power does not op
erare on the visible surface, for the 
true determinant of whar happens in 
hisrory is in rhe private deeisions thar 
each person inwardly makes; here, 
when each man draws within his seU 
and forms his own ¡ntentions, he tests 
his eommitment ro the common weal 
and decides which leaders, laws. and 
customs he will follow and whieh he 
will seorn. Publie professions of alle
giance are meaningless in the long 
run unless they are founded on a real 
privare allegiance. No sysrem of pub
lic enforcements can be sufficíently 
omnipresent and omnipowerful to 
shore up a law and an order rhat we 
do not recognize in the privacy of 
our hearts. 

For this reason, che wise have long 
upheld rhat the apparem power to 
manipulare the crowd is likely ro end 
by producing hann ro rhe shrewd 
few and to their docile followers; in
stead, despite appearances, the impor
tant abil~ry of the statesman ü: to in
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spire men In rhe privacy of their 
hearts with more just, humane 3S

pirations. Power exercised in this in
direct manner will prove substantialj 
ir will persist without continual sur
veíllance and reenforcement, ir will 
nor evaporare at trying moments, and 
its greatest accompUshments will 
seem to be achieved sponraneollsly. 

The eonflicting claims oí manipula
tion and inspirarían to polítical sig
nificance have beco bese memorial
ized in Plam's Gorgias. Against (hece 
persuasive opponents Socrates dog
gedly upheld /irst that what mattered 
was nor what "everyone thinks," but 
what each persoo thinks when he ex
amines a question carefully, and sec
ond that what mattered for public 
affairs was that each persoo see to 
rhe rightness oí his Qwn conducto 
This insistance that the only politics 
we can take pan in is the politics of 
our own hean, as Plato put it in the 
Republic, most offends those with in
clinations to manipulate their peers¡ 
they will ask heatedly about this 
question or that question and insist 
that it is so imponant that a solution 
must be found e\o'en if it degrades 
the people's humalÚty. In one or 
another maner, we are aH susceptible 
to these inclinations; thus it helps to 
remind ourselves periodicaHy that the 
essence oí leadership is the recogni
tion that no matter what office we 
hold the only conduct over which we 
have any real power is our own. 

This discussion, so heavily indebt
ed to the Greeks and Romans, might 
be ignored as andem history if it 
were not for two fac[s: [he uses of 
oratory in classicaI Athens and con
temporary America are ominous]y 
parallel, and the importance of pri
vate judgment as understood by the 
andents is integral to the policical 

[heories on which our ins[jeurions are 
based. Our founding fa[hers on both 
sides of the Adamic shared a school
ing in the classics, and [hey absorbed 
[he lesson these works [aught. In re
trospec[ we have a tendency tO fasten 
our attention on [he differences be
tween the great political theorisrs of 
the Enlightenment; and in doing so 
we fail to note their common poim 
oí departure: an effective political 
system should ensure that particular. 
personal judgments concerning con
crete situations would have prece
dence over [he ficticious universals 
that swayed factions and crowds and 
that coddled outworn systems oí 
rule. 

Out oí this concern,. [he theory oí 
checks and balances arose. The idea 
was tO preveO[ power from being 
concentrated in such a way that it 
would be exercised impersonaHy, 
without the finitude oí a particular, 
private man standing as a public 
guarantee to the humanity oí the 
deed. The ultimate aim of the theory 
was not only to ensure that definite 
responsibility for every official ac[ 
could be located, but funher to en
sure that for every publie deed there 
would be aman who, in the privacy 
of his person, felt responsible foc its 
consequences. In practice, existing 
checks and balances have been great
ly weakened by rhetorical persuasive
ness, foc orators provide public ser
vams with ready-made convi~tions 

by which they can depecsonalize their 
official conduct: men oí diverse of
tices and cOIlStituencies become im
personal delegates of a party poim 
of view. Funher, even where respon
sibility is still loca[ed with a single 
person, its humane implications are 
glossed over with euphemisms: the 
actor is [l1erefore rarely confronrcd 
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directly by the actual conscquences 
to others oí his deecls. One way to 
strengthen the use oí pri\'acy in pub
lie aftairs would be to reexamine the 
theoey oí checks and balances in ar
der to bring these up to date. 

Likewise, 'he Bill of Rights em
bodiecl, in a slightly different way t a 
similar coneern foc the private man 
and his place in public affairs. The 
eotnfortably eomplacent have always 
distrusred these amendments to the 
Constitution as hindrances to efforts 
lO proteet public tranquillity. The 
placid hece err; to preserve the peace, 
to maintain law and arder with any 
efficiency and humanity, rhe freedom 
and responsibllity oí every citizen 
must be convmcingly guaranteed. 
The danger to law and arder is not 
in the coddling oí criminals oc in 
pennissiveness towards the provoca
tive; ir is in rhe growing conviction 
among intelligent and weJl-inten
tioned men that under contemporary 
circumSlances ,he Bill of Rights and 
other safeguards are no longer ade
quate to guarantee to each person 
,he righ' of life, libeny, and ,he pur
suít of happiness should these, in aH 
sincerity. lead one out oí the mono
lithic middle. 

As Martin S. Dworkin profoundly 
poincs out. the great danger in con
temporary radicalism is in the wide
spread belief that American society, 
the entire "free" world, has become 
totalitarian. Men. who no longer be
lieve that they are free no longer 
recognize rhat they are responsible¡ 
in fighting against oppression, it is 
most casy to convince oneself that al) 
i!i pcrmittedo Now the dilemma we 
face is that the urge to force respon
siblc hcha\Oior on disruptive minori
tjes simply helps confirm thc convic
rion rhar gi\"cs rise ro their undcr

lying Sense of irresponsibility. Per
missiveness and authority are, afrer 
aH, merel)' different ways by which 
pubJic officials can exercise paternal 
responsibility for other persons' con
duct; rhe alternative to both, the al
ternative on which this coumry was 
founded, is to publicly guarantee pri
vate autonomy. To do this in present 
circumstances we should be seeking 
ways to strengthen, not weaken, our 
Bill of Righ,s. 

Unforrunately, the best theoretical 
analysis of privacy and public affairs 
resides in a flawed work, namely 
Rousseau's Social Contracto Like 
Nietzsche, Rousseau is a dangerous 
writer when he is read quickly with 
the illusion of comprehension; unless 
his principIes are slowly absorbed, he 
easily seems to stand for the oppo
site of what he truIy teaches. Thus, 
he propounded neither a naturalistic 
anti-intellectualism nor a tyranny in 
the name of the common good; on 
,he con,rary, he unfailingly upheld 
that inner, authentic. "natural," 
thoughtful, private responses were 
the only foundation suitable for a 
community of men. By itself, offieial 
legislatíon was powerless to promote. 
the good life, for "the laws ... con
strain men without changing them 
..." Properly understood, the social 
contract stipulated that the only 
legitimate public power was in the 
acts that arose spontaneously from 
the aggregate of separate decisions 
that each member of the community 
made as he meditated privately on the 
matters about which he was person
ally, fully informed. In ,his manner, 
privacy is the basis oí community. 

Important pedagogicaI conse
quences follow from this proposition; 
and despite their significance and rel
evance to current issues, diese conse
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quences should be merely suggested 
here as appetizers, perhaps, fOI pri
vate meditadon. 

There is a serious ambiguiry in [he 
idea oí universal education: ¡ts pro
ponents are nor clear whether mass 
schooling should suppress al culti
vare [he inner mano This ambiguity 
stems from rhe ninereenrh-eentury 
school reformers: chey knew rhat by 
"common school" chey did fior mean 
3n ordinary. undistinguished school¡ 
but they were nor clear wherher chey 
meant a school that would teach a 
common, a shared body oí knowl
edge and values to al!, DI a school 
that wouJd afIer a common, an equal 
initiarlon ro [he art oí self-culture to 
each. When eonfronted with pressing 
publie issues, rhe easy cüurse is ro 
look ro rhe schools as a means oí 
parernally imposing a soludon ro rhe 
problem on our progeny: if only all 
ger adequare driver educarion, voca
cional rraining, conracr wirh rhose of 
orher races and creeds, indocrrinarion 
ro rhe American way of life, or whar 
have you, ir would seem as if many 
problems would happily disappear. 
Wirh Horace Mann if nor before, ir 
became cusromary ro see rhe public 
schools as a powerful agenr of social 
engineering; rhe schools could con
srrain rhe disruprive, improve rhe 
safety of street and home, increase 

productiviry, and spread a sense of 
parriotic service. 

AII mighr be well if sehooling for 
rhese public ends coincided wirh rhe 
educarion of each inner man; bU[ in 
facr, it does noto Consequendy, ro 
the degree thar the reigning powers 
manage to harness the schools to the 
direct pursuir of their public policies. 
they divert teachers and students 
from rheir true public service, rhe 
cultivation of rhe private. inner re
sponse. In this way, in rhe name of 
the public we jeopardize rhe future 
foundation of the public. The fruits 
of this practice are visible in the way 
a resentful anomie is spreading among 
youths, and rhe most promising antl
dore to ir is the movement towards 
whar has been misnamed as <Ilocal 
control," but what is in truth rhe 
client control that has long charac
terized the practice of medicine and 
law. This movemenr may be rhe har
binger of a renewed appreciation of 
privacy and its public uses. 

At any rate, rhe prospects for pri
vacy will always seem bleaker than 
they probably are, for the prospeets 
are-as prospects-presendy private 
and hidden from our prying view. 
Ler us hope wirh Nietzsche that in
wardly people realize thar "to let 
oneself be determined by one's en
vironment is decadent." 

ROBERT OLlVER 
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Competenee 

In recent years enough h.. been said 
.bout excenence lOd educ.tion. By 
now1 maoy recognize that in ane sense 
excellence is tOO easy a goal: gíven 

. lOy range of .ccomplishment with a 
particular .kill, there alw.y. are thuse 
who <xcel by their proximity to the 
highec extreme of the range. What 
marters for alI who are specad out 
along the curve of distcibution is not 
so much the placement of the ex
tremes, but the pl.cernent of the curve 
i<self; .nd the pucsuit of excenenee 
is less Iikely to caise the general level 
of the curve as is the puesuit of com
petence. With • high level of compe
tence, the I.ggards are continually 
pulled along .nd the geniuse. are con
tinually pushed to bettec perfor
mances. There are sufficient examples 
of excenence among profession.l edu
caton¡ what we lack as a group is mor
ough competence. TItis eompetence 
should be oue goal, for it i. the most 
demanding goal we can set ourselves. 

Be assUl'ed chat in commending 
competenee as OUT goal 1 am Dot in 
the lust advising rhat we lessen what 
we expect oi ourselves. Competenee is 
a hard, tough marrer, especialIy when 
one looks honestly at the accumulated 
deficiencies. TIte dillicultie. po.ed by 
the pursuit Di competence would be 
cause for despaie, ii ir were Dot for 
the {3ct that competenee is a prcpemi. 
nently apeo quality; a community 
can build up ¡es competence rathec 
quickly because it is open to evecy 
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man to assect bis bettec self in favor 
of bis lessec, to sharpen Iú. powen, 
to peefect bis competence in bis cho
sen sphece of endeavor. Bec.use com
petence is opon to thuse who ....rt 
their will for it, the blacks c'n wisely 
rauO( complacent wlútey. But hoce, 
as in .n othec area., the icn.ga of 
quick .ucc.... of visible excellence, 
are • dangec to subscmtial progreso. 

TItere is .. snare .nd delusion in the 
pucsuit of excellence: too often <x
cenenee is measoced by .ppl...... ac
claim. .nd notoriety; excellenee be
comes the equivalent oi success in the 
eyes of the mediocre. Tcue excenenee 
in conteast is • mattec of excelling 
ooeself; it is lO inward, lúdden qual
ity th.t surprises, and even outrages, 
the spect.tocs with unexpected ac
complishments. This hon... excel
lence is nevec a. public goal; certain 
men propecly present it gratuitously 
to theic peecs as • fait acctmtpli. But 
the ubiquitous cant about excellence 
serves as an unction by means oi 
which we avoid iacing up to oW' seci~ 

ous tasks. The chetocicians oi me 
marketplace h.ve decisively degraded 
oW' idea oi excellence, for every 
good .nd .ervice sold excel••nothecs 
in its classj and hence, UDtil our deeds 
can give renewed meaning to rhe 
word, we had besr cease mouthing it. 

ConsequentlYI in our time the he
roic quest is not oi the oit-spoken 00

speakable; it is rhe quest oi compe
tence. T o develop competence one 
must embark on a true odyssey: avec 
years oi journeying one must resist 
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and rebound from many d.ngers. On 
one side there i. Charybdis, ma< ter
rible vorteX of ever-narrowing con
centrarion a< me center of which is 
nothiogness; to avoid mis mallStUt 

,he eamest voyager steers '00 fu to 
the other side where he mee" Scyll., 
me rock of silliness upon which he.dy 
ambirions ore grounded and broken. 
And on me w.y ro tIlese twin danger. 
ue tIle Sirens, "and .bou' mem is • 
grea< hesp of bonos and mouJdering 
meo, and round tIle bones tIle .kin is 
shrivelling." Thus, publicity hungers 
ro taun' every pretense, and tIle quiet 
sh.ping of one'. powers dependa on 
having sufficien, fomrode 'o hold 
one's coune while ]esser men are 
hailed as Homeric heroes; Uly.... had 
leamed of this matter from experi
ence, for he hsd driven Ajo ro fren
zied despair by besting tIle IAtter'. 
competence wim rhetorical cunning. 
Bur rheturic alone will alw.y. end by 
out-witting itle1f¡ and instead. ir is 
time ro sing me prsises of ,he m.n 
whose powers ore in proportion wim 
his pretenso, for he h•• become • truly 
uncommon character. 

Wi,h me rension between pretenso 
aOO eompetence. we encounter one oi 
me more hopeful .spects in 'he .urly 
mood of youtll: in tIle long-run, 
irnm.ture iconoclasm m.y pu' • pro
mium on competenee over pretense. 
So fu we h.ve simply • pretentiou. 
rebellion apinst pretense, but we caD 
expeet more [han that from che mat
ter. Prior to the advent 01 afRuence, 
wealth was [he mast cornman mark 
of .ttainmen'. Paren" of middling 
el... and .ge still believe in tIle signi
ficance of this muk; and finding ,hem
selve. seemingly wealmy, mey pu' 
on airs and congratulare themselves 
for eheir attainrnents. Their children. 
bowever, get around more; they 

travel .bout me coontry .nd the 
world, and mey soon realize ma< a< 
once tIle well-to-do are legion .nd 
ou'-standing problema ue manifold. 
As • resul" mese you"" find ma< me 
possession of wealm in-.nd-of itself 
signiñes nothing; tIley conelude con
sequenrly ma< pretenso. b..ed on 
wealth alone indic.ate an esuangement 
from tIle realitie. of me time, • muk 
ol incompetence, not masteryi and 
tIley suggest idealistic.lIy ma< in pl.ce 
oi me wealth itself, more discrimi
n.ting measure. shouJd be recognized, 
measures that cake inco account che 
w.y me wealm was produced and 
the quality of the Iives it help. sup
port. Now altllough we have seen so 
fu on tIle horizon of history only 
me ephemeral Il'lJIIfII gllrde of this de
velopment; we are likely ro wimess, 
once me curren, game of denial be
comes dull, • gres' demand by criti
cal you"" fOl elemenrary compe,enee. 

This demand is me one ,ha< will 
truly tes, ,he meme of our educ.
tional institutions; and as che young 
begin 'o ....rt higher and higher 
standards of cQmpete~e-no[ stan
dards 01 mere efficiencyt bUl stan· 
dud. of fuJl, hum.ne competence
they will pur tremendaus pressure on 
tIle reigning dogma of ped.gogic.1 
presentism, a dogma chat has done 
more ,h.n .ny'hing e!se in p.st de
cades to diminish our sense ol com· 
petence. Of course, if one i. s.tisfied 
merely to projea present trends me
chanically into me future J ir will seem 
nonsense to foresee che demise ol 
presentism in che Dame 01 compe
ceoce. BUl in histo.ry, reason does Dot 
.Iw.y. follow ,he I.w of inertia. 

What we see so far in che rebel
Iions ol che young is che reduction ol 
me presentís( doctrine to 3n absurd
ity. But one c.n alre.dy sense • shif, 
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in cenain activists who began in the 
name oE involvcment in the holy Now: 
slowly they are ceasing 10 question 
the desirability. of educationa! institu
tions in the absolutc; having dis
covered the importanct of the ínsti
runon, they are starting to examine 
critically the competence of its parts. 
Judging by decible COURt, chese con
structive crities are in a minority; 
but as Heraclitus said, it is a foolish 
man who is afluaer with cvery word 
Historically, in situations of social 
fennent, the moderate wing of radic21 
movements by no rncans always, al 
even usually. becomes dominant. In 
this case, however. there are certain 
practica! and doctrinal realities chat 
make construetive refonn. towards 
greater competence che likely long
tenn result oi campus upheavals. 

Once escablished w'YS have been 
disrupted, power-both material and 
spiritual-gravitate5 towards thase 
who have both a cIear intuirlon of a 
possible. new stability and che m2S
tery of the means needed to bring chis 
vision into aetUallty. In the Russian 
revolucion, such vmon and compe
tence were developed by Lenin and 
his followers, who were rather far out 
on the revolutionary extreme. In the 
Frcnch revolution, these qualiries were 
manifested l less eompletely to be sure, 
by N apoteon. who appea1ed ro the 
desire for stabiliry. Thus. in unstable 
situations, the assignation of power 
does not follow the dictates oí doc
trine or inheritance, but of compe
tence; then careers are trol" open to 
talento To estimate what will happen 
when ingrained habits are upset, one 
should dispassionately weigh the ideas 
and abilities oí different groups jn an 
effort to perceive which one has the 
qualicies that will best enable it to 
fonnulate and carry through a visíon 

of a viable futore. Such an estimare 
will show chat che exponents of peda
gogical presentistn are noisy. but in
herently weak, fnr whether they ftItJor 
che extreme of destnJction or stasis, 
che bias of their belief. ill-<:quips them 
ro create a significant futore. 

Pedagogical presentists hold chat 
educational eflort should be mC2
swed neicher by models from che 
past nor by hupes for che futore; on 
che conrrary. che standard. contro1
ling aims and activities should be im
manent in the immediate pedagogical 
situation, they should em<nate from 
che present oims and abilities of the 
child. and chey should never invo1ve 
• tyrannical imposition of abstnct 
models on che &acred mystery of Besh 
and blood. n.ere is much of merit in 
chis doctrine. Its greatness came early 
in this century when educational re
fonnen used it to call dleir poeta away 
from che punuit of sterile pnctices. 
But chat which serves as a reireshing 
tonic does not always work 2S a daily 
dtink; and despite che reiterations of 
chose who long ago c....d to listen 
critically while they themselves were 
speaking. pedagogical presentism is 
now esrablished doctrine chroughout 
academe. Ir, tOO, shows signs of 
sterility. 

Pedagogical disagreements have been 
resulting in polarized posicions be
cause both sides give lip-service ro 
the same principies, those of che rul
ing presentism, making it impos
sible for the racional discussion of di
vergent principIes tO serve as an in
direct basis for resolving the conflict. 
Thus me proponent of the multiver
sity holds that the universiry has no 
integral mission; it is instead an ever
changing conglomeration of compet
ing interests that hic et nunc represent 
the irnmediate inrellectual consensus. 
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So be it: me presentist multivenity 
engenden an equalJy presentist "anti
venity" composed of those who are 
convinced that the multivenity doc. 
not represent the present consensus 
and who are going to prove ir by 
desuoying hic et mmc what .eenul'to 
them to be a mere vestigo of vesred 
inter..... Likewüe, in the urban school 
criles, there ia a similar synthesis of 
polar opposires in puro presentism. 
Proponents of hoth reacher power 
and parem power have given up etu
ading for gnnd ideals; they are 
equalJy convinced that pedagogical 
poliey .hould not follow intrinsic prin
cipies, but .hould instead respond to 
the interests of the dominant group, 
and with thia conviction there arise. 
the urge to make one'. own group 
dominont. In these way. presentism 
has helped to bring about the recent 
polarizations; but it is ill-designed to 
point towarda any further possibili
ties beyond the confronations. 

Pedagogical presentism received its 
fulIest stateQlent at the time of its 
highest vitality in the work of John 
Dewey. In hi. presentation of what 
has come to be dogma, we ñnd the 
flaw that mues me doctrine unsuit
able for leading 115 beyond destruc
tive oppositions. Dewey had a lively 
sympathy for me faer that we live al
ways in an immediate present; and 
he used this faet effectively against 
those who tried ro force living reality 
to conform ro the imago of a dead 
past or of an impossible furore. Th115, 

he argued powerfully that education 
ought to be neither a continua! .rein
eamation of classical norm. nor a prep
aratían for a distant furnre. Mo5t of 
115 would probably agree in opposing 
the tendeneie. that Oewey described 
and condemned as obnoxiousi' but 
the evenroal w..kness of Dewey'. 

presentism was roote<! in bis carel... 
artirode towarda the authentic past and 
futuro, in bis willingoess to m.ke straw 
men of his opponenta, and in his re
sulting failuro to incorporare the best 
portion of their positions into bis own. 

Dewey held himself ro an inade
quare standard of competence. His 
positive position was well thought out 
and basicalIy sound; but like bis prose, 
bis negations were slock and did not 
serve ro brace bis ....rtions. 'Ib.iJ seIf
indulgaJce is endemic to the present
ists of alI sorto; it i. the spiritual source 
of their historic weakness. An em
blem of the siroation can be found 
in DemoCT'acy and Edue.tion where 
Oewey tried to Iet. off the presentist 
position from me furorist'. senso of 
preparation and the classicist'. con
ception of recapitulation. Qnly dumb 
doctrinaires would hold the positions 
that Dewey deocribed ~der these 
heada, and he failed to grapple with 
the pedagogies of preparation and re
capitulation at their best. What is im
portant in these conceptions is not, as 
Oewey had it, preparation for an ab
straet furnre, nor the recapiNlation 
of an abstraer past. 80th 'past and fu
turo exist in the presentó it is precisely 
the rwo rogether that give form to 
the presento Oewey erred in seeking . 
ro dissociare bis doctrine fmm those 
of preparation and recapitulation, for 
to develop any substantial fore. in the 
real world, he should have 50ught ro 
incorporate both into his theory. 

Men truly develop their possibili
ties when they develop in their living 
presenr an authencic vision of me fu
turo. Moved by tbis aspiration, they 
begin ro prepare for fulñlling it; they 
recognize mat they cannot bring ir to 
aetuality ti they are content with 
their present abilities and accomplish
ments. Having become discontent 
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wilb lbe given, lbey begin tO cast 
around. for olber possibilities, at which 
point the past, lbe aolbentic post lbat 
comes ro lile in aur. consciousnes:s. 
begins to grow and become more 
meaningful. Thos, men who are now 
working towards tomorrow find in
spinttion in post accomplishments 
mar, mey realize, cilifer from present 
actualities; and mese men use me 
standards of me post as a lever by 
means of which lbey can raise their 
performance out of lbe rot of lbe 
present's inenia. Hence, it js by In 

alliance in lbe present of the future 
and the past that men develop for 
thcmselves standards ol competence 
by which they can chango their over
alllevel of períonnance. 

But by asserting presentist doctrine 
in me continual present oí lifc, one 
puts befare oneself ideas [hat are Dor 
[he most conducive ro human devel

opmen.. The great lbeorem of hwnan 
growth is "Foturo plus Post equais 
Presenr," lbat is, me quality of lbe 
present mat one is living is a functión 
of lbe futuro from which ooe jo draw
ing one', aspinttions and of the post 
from which one receives one'. inspi
rations. By iosi';. overzealouslyt 

c:a:clUlÍvely OD me obvioUl-that we 
live in lbe present tense-Dewey and 
olber presentists cut me heart and 
the heod, me living hope and me liv
ing remembrance, from lbe vital 
proc.... This heartiessness, or lack of 
vision, and this mindlessnl!SS, or deti
c¡"ncy of .carefully cultivated abili
ties, are together me historie realities 
that will make me presentists expo
nents of <ither me muitivenity or me 
antiversity inelfective ogainst me re
fonnist proponents of a univenity 
composed of more competent penons. 

ILOBEIlT ouvu 
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The ¡des o/ J'lIareh, 1969
 

1 write in the sulIco rcalization that 
wc have again chosell. as OUT presi
dent a man oC no charactcr. For 
another four ycars we 5cem stuck in 
contro\"crsial marren ",itlt go\'crn
meot by indcdsion. The formula has 
becomc familiar: when (aeed with a 
confrontarian. opt for neither this 
nor thar, but for a cosmetic blcnd oE 
borh, carcfully mixed to placare rhe 
powcrful intcrcsrs and to scotch rhe 
critics. This formula clev:Hes weak
ncss inco rhe opcratiye principIe oE 
gO\,"crnment; ir beJics rhe real lack DE 
auchority in OUT so-called permissi\"e 
saciety: authority has c\"aporated as 
men al high officc ha\-e followed 
l\1achia\'cl1i and confused rhe tricks 
DI getting and kceping power with 
rhe dutÍes al haYing and using power. 
Make no mistake: the tricks work by 
and large, at least so long -as the 
moral eapit:al of the eommunity h:as 
not been eompletely consumed. U n
til then, there is strength in weak
ness; through perpetual indecision, 
smaJl men can keep atop tremendous 
forees, and by systematic eclecticism, 
uninspired persons can win the con
sent oí most oí [he nadon. 

Nevertheless, these practices sug
gest ro a growing rcmnant that the 
nadon cannot be go\'eroed. Public of
ñcc is not a mere patriotíc prefer
rnent, an honor that the people con
desccnd tO bcstow 00 ccrtain figures, 
as a schoolmarm gives Out gold stars 
to rcward doeile eompornnent. No: 
publíe office is the receipt of the dcl
May 1%9, Vol. 70, No. 8 

egatcd authority to allocate and ex
pend "ast comOlon resourcesj and the 
reccption oC this authority is incom
patible with the principIe oI weak
ness, for once any anocadon and ex
penditure has been malle, it is final 
and irre\·ocable. The one-trillion 
Ii,·e-hundred-billion dollars spent 
since the end of \Vorld \Var 11 for 
national defense ha\'e been consumed¡ 
other real opportunities and stirring 
possibilities ha\'e been passcd b.\~ for
e\"er; and the mone)" and intellect ex
pended for arms cannot no\\' be res
urrectcd and de\"oted to upgrading 
our schools and unh"ersitÍes OI to 
conserdng our countryside and hu
manizing our cities. Thus, in public 
aifairs, time is implacable¡ and in his
tory, indecision is deeisi\'e: it is-dc
cidedly-a costly, wastcful drift. 

Many \\'onder whether the men 
who receh-e the authority of publie 
office can actually use it to direct the 
allocarÍon and expendicure of re
SQurces. A nearly fixed, substantiaI 
proportion of our gross nation-aI 
product seems to be alloc-ated auto
matically tO arms production. Other 
concerns inevitably take the bind
most, for che militar)" and thcir epi
gones in business, spacc, diplomacy, 
and govcrnmcnt wicld sufficicnt 
money and influencc ro prevent any 
otheI publíc function (rom rcceiving 
a. priority higllcr than na(ional dc
fcnse, l\hny find it incrediblc thm at 
thi5 juncture sane gO\'crnors eould 
considcr (he expendíwrc oí 5ix to 
seven billion dollars on a doubtfullr 
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eifective deviee to peorece a few in
terconrinent31 missiles to be prefer
able to an equi\'alcnt expenditure to 
lessen racial reosioo, eO'"ironmental 
pollurian, oc overpopulation. No 
mattee how slick a form che dceision 
may be gi\"en. ¡es substance engenders 
disbelief and incredulity in many. 

Here is rhe realiry behind rhar un
forrunate phrase, rhe eredibiliry gap. 
Ir is nothing so simple and remediable 
as ineffccti\'e public informacion pol
icíes oc transparent effons to manip
ulare apio¡on on importam marrees. 
The suspension oE aH belief occurs 
in those wllo have thought seriously 
abollr over-all national priorities, for 
rhey find rhar, in view of rhe prob
lems and possibilities oE che era, che 
allocation 31ld expenditure oE re
sources effecred undee che principIe 
DE weakness is irrational. The for
mula of neithcr this nor that councils 
politicians against facing the hard 
choiees between incompatible possi
bilities in a manly manner. A credible 
decision on the AH,\1 'l/ouId have in
volved a comparison of the probable 
returns to the narion froIn spending 
six to seven billion dollars over the 
next four years on defcnske missiles 
with the potential national benefits 
from equal investments in educadon, 
housíng. health, transportadon, for
eign aid, food production, birth con
trol, or conseryation. Instcad, like the 
Senate Armed Services Committee. 
Nixon docilely permitted the Penta~ 

gon to define his alternadyes; :.md 
without looking at other national 
concerns, he chose the polirically 
most palatable of the warriors' offer
ings. No matter how expedient, sueh 
proeeoures arc irrational¡ ano as long 
as high office holders usc sueh pro
cedures to escape rhe responsibility 
for making hard choíecs between 

eompcting possibiliries, rarional men 
will nor hold eredilJle rhe polieies of 
their irrational gO\·ernors. 

Hence, among the costs of costly 
non-deeisions such as that on the 
ABM, we should reekon rhe faer rhar 
many are learning from the repeti
tion of such absurdities to Jook on 
national gO\-ernment w.ith complete 
cynieislll and derision. The growing 
disgusr inc1udes, but is Ilot character
ized by, the voiced obsceniries of rhe 
radical left¡ rhe disgust is more pro
found than surface show and the dis
engagelOent is more far reaching rhan 
paradcd protest. For each yocal re
cantarion, there are numerous silent 
abjurarions in which sensirive, hard 
'Vorking men rurn away from na
tional affairs, withholding their ral
eors, respect, and consent while they 
fulfiJl rhe ourward forms. Thar rhis 
silent d.isengagement is becoming 
practically significant was shown in 
the dífficulty Nixon had in recruiting 
his c3binet. More and more peoplc 
belie\-e the national government is 
funcrioning irrationally, and they 
consequently seek ro avoid it as they 
would, when walking on a ciry street. 
pass by a drunken panhandler \Virh a 
stiff stare. 

This situarÍon is not healthy, but 
like auy disease, ir \Viii not be cured 
mere\y with anguished regrets. As 
long as indecision remains the stock 
decision of gO\-ernmem, disgusted 
disenchantment wm beeome more 
and more common_ Bonest error C:ln 
always be construeth-ely opposed; 
disengagemem does not develop be
cause people are left coId. by crrone
ous decisions, but by thc sense that 
no real decisions :lre being filade, that 
perhaps wirh the mus:::le-uound eon
dition of the narlon signifieanr de
cisions cannot be madc. If rhc powers 
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rhat be can rnanage ro bccome de
cisi"c. ro begjn ::tgain ro excrcise lead
crship towards somc dcfinite, de
manding, distant goal without rhcre
by committing patitical suicide, rhe)' 
may forestan lhc sprcading disen
gagement. But rhar seems unlikcl),; 
the signs sllggest rhar Nixon's imag
inaríon is Ilor commensurate ""ith rhe 
tasks oí his officc and rhar his chanc
ter is no more in keeping with his 
duties rhan was rhar oí his predc
c:essor. 

If this inadequacy is real, rhen rhe 
crities oí public aHaies have befare 
them a difficult, important choice ro 
make: namely, whcthcr ncvcrtheless 
ro scck primarily to enlightcl1 rhe 
performance oí rhe powers rhar be, 
or whether [O rey ro lead rhe discn
chanted lOwards sorne consrructlvc 
a}[ernative. To me, the lattcr eoursc 
now seems the most important1 

promlsmg, and responsiblc. Let 
rhose who find that America is no 
Ionger a dream set out to ereate a 
new one, and in doing so, Jet us draw 
inspiration from an obsen"ation that 
Emcrson made when he rdlected on 
"Polities": 

Wc think our civilizadon near its 
meridian, but we are yct only at 
the cock-crowing and the morning 
stac. In oue baruaeous SOCLC[Y [he 
infiuenee of eharaeter is only in its 
¡nfaney. 

ROBERT OLIVER 

One nation, divisible,
 
witlt liberty and justice
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